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Contained 1n this volume arc 14 appendices to the FY 75 Final
Evaluation Report cof the NWREL Experience-Based Career Education
(EBCE) program. These appendice§:provide supportive descriptive
and technical information. Appendix A to J relates to the
Community Experiences for Career Education, (CE),, program in
Tigard, Oregon. The remaining appendices provide information ..,
regard'ng the EBCE implementation process. -
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- Appendix A
SUMMARY OF STUDENT DESCRIPTIVE DATH b
o N
LU . ’ .
Described in Appendix A are data collected from the student application.
and from a pretest questlonnan‘e administered to control- group students: .
Data are organized with the variable (question) im the first column, . ‘
responses.in the second column, and the rumber and percent of the various .
grouips of students making each response in the remaining columns. - '
. , . .
" By -
n d
.- Group
. ¢ frpan
Vanable. Ja}ue i Experi- | Prese- Return (CE) , THS ~ ’
i mental lected Seniors | Total - | Control - |
. N°oOsy N sy N s N s [N s 1B
sex: Malc™ . lie* s2 |5 39 |11-e61 |32 s52.f15 e |
Female “115 48 8 61 7 39 §30 48 {10 40 iad
Grade 11 21 68 | 9 € | - .~ |30 48 his .7z
. . 112 10 32 4 31 j18 100 |32 52 7 28
1 Race . White 31 100 {13 100 |17 94 |61 98 | 23 T 96
Oriental - - - - 1 6 1 2 1 -4
Father's Executive 1. 4.1 3 23 T~ T 3§ 7 1 5
Occupation Manager 518 |4 31 1. 7 (10 18 2 10
on ‘' Administrator 4 15 | 3 23 6 40 |13 )24 6 32 K
FHollings- Clerical 1 6 22 - - 2 13 8 15 - - )
}Sxégd's Skilled ‘4 15 2 15 5 33-]11 20 738" | .
S Scale Semi- Skllled 6 22 - - 1 7 7 13 2 10 o
‘ Unskilled 1 4 - -1- ~-11 2 1 5
Housewife/ - ’
- . Don't Know -+ =117.,8 - - 1 2 - -

b ¢ ’ ¥ )—: iy -
Mother's Execut}ve 3 1mwf - - - - 3 ¢5 - -
Occoypation Manager l*t‘ 3 - - - - - 1 2 1 4
on Administkator 2?% 7 2 15 2 12 6 10 | - -
Hollings- | Clerical 641 20 6 46 4 24 |1le - 27 5 20 9
head's Skilled 1Y 3|1 81 6|3 5| 1: 4 |
SES Scale Seml-akllle\d\ 1{ 3 - - 1 6 | 2 3 4 18 \

— lunskilled ™| 1% 3 | - -} - =11 2] 1 4 l\
Houscwife/ - ) S
. Don't Know 15 50 4. 31 9 52 |28- 46 | 12 590
* Ingsome cases the gotal numbers of responses across vanable do not agree
because of incomplete data. Percentages are tomputed for ‘the number of * T
‘ cases in each group on each variable.




variable | - Experi-, [Prése- Ret. (CE) 5 THS
. ' | mental * |lgcted Srs. Total Control o
* N + |{N + | & [N 3 N %
Student’s Excoutlve 2 7 |2 17 1 6-] 5 8 1 5,
First Manager 8 26 - - 1 6 9 15 1 5
Occupational |Administrator 5 17( 5 %l 2 13 |12 19 7 35
Choice on Clerical : 5 17 3 25 5 31 177 27 |. 2 10
Hollings- Sk1lled 9 30 2 17! 5 31 |16 26 9 45
head's Semi-9killed '- 1 3 | °- - 1 6 2 3 - -
SES Scale Unskilled - - - - - - - - - & -
' . Housewife/
‘. 'Don'* Know - - - 1 6 1 2 - -
- 2 ° 1
' Student's  |Executive - a 16 |2 17| - -]l 1m| 1 =6
i sccond - |Manager ,» . . .3 12 4 33 2 14 9 18 4 23
Occupational |Adminwftrator 6 24 2 17 2 14 Lo 20 3. 18
choice on - |Clerical . 4 16 | 2 .17 2 148 16, o 12
Hollings- Skilled 312 2 17 4 29 9 18 |, 23
head's =~ -|Semi-Skilled, 4 16 - - 2 (14 6 11 2 2
SES Scale Unskilled 1 4 . - - - - 1 2 - -
: Housewife/ : F‘
pon "t Know - - |- =212 1}f2 a4a;1 6
Father's ‘Elementary - - - - 1 10 1 2 - -
Education someHs ° | § 17 - _ - 11 101}6 11 } 2 8
" 7 s {HS Graduate .; 8 27 3 23 - - 11 21 5 21
Some Collége 10 33 6 46 4 40 |20 38 |10.. 4%
iCollege Grad 3 10 3° 23 |v2 20 g 15 4 17
Some Grad Work | 1 3 |- 1 - =11 2 - =
Ld Adv. sDegree - - - - - - - - -2 8
) Don't Know 3 10 1 8 2 20 6 11 1 4
— Pl F ia a4 - -
Mother's’ , [|None .1 3 - - - - 1 2 - -
Edq_cfati«)n, Elementary .1 3 - - - - 1, 2 - -
‘I Sone  H3 1 3 - - 2 20 3 6 3 13
L HS .Graduate 12 40 9 69 3 30.|24 15 |12 52
Some: College 8 27 4 3] 1 10 |13 24 | 79° 30
s JCollrge Grad 2 7 t - - - 2 L4 - -
. Som¢ Grad Work 3 10 - - - - 3 6 - -
. Adv,. Dedree wl 3 - - - - 1 2 I - -
- lDoﬁ't Know 1 3 p - - 4 40 5 9 1 5
Student's —{Drop ‘Qut - by - - - - - - - -
Planned -\ - |HS Graduate 9 29 3 23 7 41 |19 31 8 35
Formal “'|2-Yr. college |12 39 6@ 46 6 35 |24 40 |11 47
Fducation 3-Ytr. College 4 13 - - 3 18 7 11 2 .9
. Collegé Grad 5 ®16 2 15 1 6 8 13 2 9
Prof. Training| 1 3 2 15 - - 3 5 - -




i
4

Group . .
Varlable value : - —
. Experi~ | Prese- Ret. (CE) 5 THS
. mental | | lected Srs. Total’ [ Control
i A .
N
;,,“_ % l N L N 1 i % N 2
. M e r.
Student's Full Time Work| 8 . 26 5 39 |-7- 39 {20 32 6 25
Long Apprenticeship| 4 13 1 8 4 22 9 15 4 19
Range Military 1 3 - - 2 11 3 5 1 4
Goals* Tech. School 3 10 |4 31 {1 6| 8 12 |4 7
! Junior college| 9 29 5 39 4 22 |18 29 9 138
'4-yr. College 8 26 5 39 2 11-|15 24 313
Part Time Work |11 35 | 4 31 ! 3 17 |18 29-|,8 33
. Other 7 23 1 8 3 17 |11 - 18 3,13
DSP't Know 6 19 - -1 - - 6 10 8 "33
i
A L 4
Reading INo | 2 6 |3 23 {3 17 |8 13 |3 12
Enjdymen 'Somet imes 17 55 | 3 23-/10, S56-{30 48 |1l 46
r// < Usually 12 39 |w7 -S54 s 28 |24 39 |10 43
Number .of * , {None 1 3711 & |- - {,2 3|1 4
Pamphlets, |{1-5 1~ 3 (- - 14 245 8 |5 21
Brochures 6-10 6 19 2 15 7 41 (15 25 1 _ 4
and [11-20 9 29 1 8 1 6 |11 - 18 7 29
Magazines 21-30 3 10 3 23 2 12 8 13 2 8
Read 30 or more 11 36 6 "46.{ 3 17 |20 33 8 34
Number of, Ndne - - 1 8 1 6 2 3. - -
Books 142 .7 23 22 15| 6 33|15 24 8 36
Read 3-5 7 23} 2 15 3 16 |12 19 5 23
- l6-10 B 25 [ 3 23| e 33|17 28| 5 "23
i : 11-20 3 10 3 23 1 - 6} 7 1 2 9
20 or more (6 19 2 15 1 6 9 15 2 9
Hewsparp.er No s 16 2 15 3 17 10 16 2 8
Recding Semi-Weckly 16 52 1 8 10 55 |27 44 13 54
"Weekly”® 10 32110 77| 5 28 |25 40| 9 38
Nawspaj.er Sports ) 12 39 8 62 4 22 24 39 7 ' 29
Sections Fashion 6 19 57 39 3 17 |-14 23 4 17
Read Front Page 20 65 |11 85|14 78 |45 73 |20 83
Comics 25 81 |11 85 |14 78 |50 81 |22 92
; Editorial 5 16 1 8 2 1 g 1. |-3 13
- Columnists- 4 13 2 - 15 3 17 9 15 s 4
Other 10. 32| 3 23 5- 28 |18 29 8 " 33
*Some students indicated multiple goals. - ’
J
* ’ 7 * A-3
>




Variable Valiue Experi- |Preser Ret. (CE) THS
- mental lected .|Srs. _ Total €ontrol-
. Noos [N v N s [Ny N s
| Number of g ; l« 45 ( 5 39 | 12r 66 |31 50 |14 59
High School 1 ‘ 9 29 323 4 22116 25 5 21
Activities 12 5 16 3 23+ 1 () 9 14 2 8
; Lact Year _ i3 - 2 71 2 15 ;1 6 5 5 1’ . 4
(or Prior to !4 1 3 - - -, 1 2 1 4
Entering 5 or more - - - - - - - 1 4
(CF) 5 oo
umber of |0 . 119 er | 3 e3frs 83|37 e |15 63
;glqh s~hool |1 5™ 16 5 .39 2 11 |12 19 4 17
t Activities 2 2 "7 2 157 1 -o 5 8 27 8
planned LI 5 16 2 15 - - 7 'l 2 .8
Ti1s "{rnr 4 - - 1 8 - - 1l 2 1 4
p—— -*T = - .
Number of ‘0 22 -71'] 8 61 |16 89 |46 74v]19 79
Community i1 5 16 |-3 23| 2 1|10 16 | 4 17
Organiza- « 2 4 13 1 8 - - 5 48 1 .4
tiqps 3 " - - 1 8 - - 1 2.1 - -
Number of |0 4 . - 1. 6 1 2 1 4
Hobbies 1 2 71 3 23 5 28 |10 167 - -.
12 . 3 9 4 31 6 ,33 |13 21 6 25
I3 14 451 a4 31 4 22|22 35| 8 33
: - |4, - 9 29 2 15®j 2. 11 |13 21 9 38
5 . 2 7 - - - - 2 3 - -
wlo o i 3| - -1 - -}t v o2~ -
- —— ot -
,Past Work I Yes 23 77 |12 92 |13 72|48 79.]119 &3
Experience  No 7 23 I 8 5 28 |13 21 4 17
(For Pay) ! . ’ '
! Y | .o,
—— — \ A Y
- ' .
. ~L




All_students’jn the FY 75 student applicant pool and all returning
"senjors wére asked to‘rate the importance of sevé&n preselected reasdns

why[ they applied for admissiqn into the"(CE)2 program.
-were then averaged and converted to a’ rank ordering of reasons why ,
.students in  each group applied. These rankings (with "1" being- "most .
impprgant”) are displayed in Table 1. '

vy /

v

These ratings

* 7 - P
/s Table 1 r .o
7 —_— -~ B
/ ) . ot
. RANK OF REA3ONS FOR APPLYING TO (CE) 2 .
.// ’ ‘ - LA ] ‘; e - )

e S X : e, e R P o
- - = — a .
b ’ 7 Group T

. < - . >t

- | Experi- |, Prese- | Ret. (CE) » THS

R . S

cason / merital lected |- Srs. Total 'Cor;itrol
More Frecdon . 5 4 4 - a-5 "4

L : — = 3 :

Choose Own Learning Style . 2 3 2 3 , 3

N . . N s . N 1 . i

Learn About Careers 1 ) 17 1 2

Didn't Like Schocl 4 5-6 5-6 , 4-5 5
' Prepare for a Job g 3 2 3 2 1

- - . A -

Bored with School 6 5-6 5-6 6 6

(CE) > Is Easy - . 7 7 7 7 70

™ i

A short section of the stude questionnaire dealt with student knowledgé
. about career planning and aboyt trends in the job market. _These items .

weré obtained from an instrument used in a nationwide study (Prediger,

Roth and Noeth, 1973) involwving over 9000 eleventh grade studentg. The

questions, aitd a supmary oftthe responses for each group and for the

national samplc, -re given below. . '

Experi- ’ Returning Pre-~- A oo National
mental Seniorxs selected: Cogtrol: ~‘owE \ Sample -

Which one of the following is the best way to begin career planning?

1.
2.0
3. [
.
ig'_ztt ?_Qﬁ‘ -

& .
L}
X Correct response

*% Numbers indicate the percent of each group choosing th.e correct respons'e.

s
T e
>

75%.0

B

60.0

9

Take tests to find cut what you sheuld do

1]
Look at what is available on.the jdb market:

’

Consider what it Is you want out of a job -

Read as many job descriptions as you can fin4

-

» ;.

55:2

64.0
4
4 a

, A=5

—

v
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X .-. . N .
Experi- * Retdrning Pre- . . S e
Experi- .

I

mental Seniors‘]' Se)lecte‘d . Control

What will the labor

D Most ]obsfme,quire 4 or more ydars of college
'0

2. E'Thcre wil

are now ~ .- "

g

orce Er-obablj':bb like ten years from now? '

be fewer jobs for unskilled wotkets

3., TheteQbe more ]obs for hlqh school dtopouts than thete

S o . *
4../[3 There will be fewer jobs for tqchm.cal work:ets o

-

< .
g . - ¢ - .
50.0 - . 57.1 1217 . 47.6

——— sy ——

1

.
L4 - PN 3
’ 4
» -

] Mo‘t persons remain in. the same )ob tﬁ'i‘%ughout their

' Disagree 4] -

N

adult lives.

.
I

- 71.4 38.5 54.5

3.2 Y &AL 2809 222

>

¢

- . : Y

Few yomen work outside of the home after marriage,
d ]

8.6 . 8.6, - 69.2 72.7 .

v —_ —

<

Less than one-third of all job openings reguire a
'_college degree. .

44.0 30.8 30.8 36.4

——— - —— . ww—— -~
-

Mostpeople have the ability to do well in any job
"1f tﬁey set their minds to it.

L}

’ N - .
~23.1 . * 14.3 | 38.5 ) 4.5
.; ‘. - "
. & ! "_ . 3 +
There ic'only one “"right job". for a person 1rl .
terms of hxs abilities. . 8
84.6 - 78.6 10Q0.0 . - 90.‘)

1 L]
.
“n -
. .

"The unemployment rate-of ZOJmi’ olds in the labor
market is \b,ually less than the rate fﬁ. other
adults.

64.0 =« ° 71.4 61.5 , 60-.0 *

— —= 222 ==,

The$tate Emplavment Service &fice provides
¢mformat;wrr abont ﬂ'opemng. and job
tranung proyrams.

92.3 - '92.9 ° 100.0 . 85.7 . |
=‘ (e
. " 10

2 ’ -
'Ehsagﬂreem

-l.;)isaéteeD ,
Agre:e 0. Dissq}.‘ee_m
) N

Disagreeg

Disagree [s] . »

-2 .
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Suniors

. . méns:’a_-l_ o selected Control GWE * Yample

A e e b .

. .
. i
. . "L . s, » o R .
. . . . - .
a - 2 A

lad

- v ¢ nr ’ "
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- 7 PSM #1 MANCOVA comparing the posttest scores on the work, self-rellance

'éppendix B : ; -
\ . ] ) . .
MANOVA AND‘ MANCOVA SUIMARIES

ay o
» v <
) - N - 4

oA o
This appendix'lists summary” charts of the multivariate analyses of .
variance and covariance that were run on selected data. Data in the f

° tables are identified by qode-numbers as described below: .
v \] o &
s .
GCTBS #1: MANCDVA comparan experimental and control group posttest . .

stores on readxng comprehéhsxon, arithmetic concepts and arxthmetxc
applications using pre}est scores as the covarxifes. ]
CTBS. #2: MANCOVA comparlng posttest scores on all f1ve CBBS subtests of

all the (CE)2 studentt using pretest scores as the covariates. ’ .

CTBS #3A: MANCOVA comparing the CTBS posttest scores (with pretest as
covarlates) of those students who ‘participated in the«Indivxdualxzed

Learning for Adults (ILA) mathematics jprogram with those students who did @
’ not participate. . SN ) L ,

IR ) \ |

CTBS #3B: MANCOVA as 'ih #3& comparing students w pa*ticipatez in ILA

- @ communxcatxons with those who did'nét. \ .

. .CTBS #4: MANC yA comparxng the three (CE), subgroups ‘on all CTBS-subtests
{with pretescs as covarlates) . N
: CTBS #5: MANOVA compar ing the pretest readxng comprehension, arlthmetic ;
. concepts and,arithietic applications scores of those control group .
studepts- who dropped out of school'ﬂu:xng the year with those who did not.

SD #1: MANCOVA comparing posttest scores of the experlmental and - ",
. control groups (with thg_pretes* as covarxate) on the Semantic Differential.
- 8D #2-"MANCOVA comparing posttest Semantic D;fferentlal scores of the
4u:ta1 (CE) o group using the pretest ecores as’ covariates. NEEEN

a
- +
L

50 #3: MANCOVA.comparlag the three (CE)2 subgroups on all Semantlc

* . leferéntlal 'scales using the pretest scores as covar17ﬁes. P
e e .

SD #4: MANOVA _comparing the pretest Semantlc leferential scores of .

- thogz control group students w1th those who did not.. . R

- ?

A} . " ‘.

) Staff Ratiggs #1:--MANCOVQ comparinq the posttest §taff ratings of al.

- ¢ (CE), students on sevep behaviorgl scales uging the prgtest scores as - e

covariates.. : . . L

\ . - .
- \

Staff Ratings. ¥2: MANCOVA comparlng the staff ratinds of the three (CE)2

: subqroups on the seven behavioral scales. .

. : e /,"’ [y

e

and 1dent1ty scales of the Psxchnsocial Maturity Scale (PSM) of the : o
experimental.and control students using the pretest scores as covarxates.



pSm #2:

using the pretest scores as covarlates.

PSM #3:

PSM #4.
Students

SDS #1+

SDS #2:
with the

SDS-#3:
) QDS “4.

students

P values

means.
.- . Q

students
trends.

B v Gsing+the pretest scores as covariates.

and qpntrol group uqlng the,pretest as the covarlates.

' ) Pretest scores éy. covariates. \ -

suhgroups using the pretest scores as; covarlates.
¢

Each table contalns the number of subjects (n) with" the multlvarlate F~-"
test ratio (M-F) and probability (p). value below it.
univariate F-test ratio and the step-down F-test ratio with their

~ThE'mPans expressed in each table are posttest score¥ adjusted for

) pretest scores except in the analyses comparing control stayins with
control dropouts and the .analyses of (CE)
scores as covarlates.

For the andlyses of the (CE), student groups, the experimentdl students
were qroup 1,

k]

MANCOVA comparlng posttest PSM scores of all the (CE)2 students b

MANCOVA comparing the PSM posttest of the three (CE)) subgroups

o
a

MANOVA comparing the PSM pretest scores of those control group
who dropped out of school w1th those who stayed in .

MANCOVA comparing the posttest SDS scores of the experimental grdup‘
4 o

MANCOVA comparlng the 2osttest SDS scores of the (CE)2 studdnts
students in. the" Cooperatlve Wofk Experlence prpgram “using the

Mrncova comparlng the posttest'SDS scores of the three (CE)2

MANCOVA comparing the posttest scores on th& Sps of. Ehe GCE)Z
us1ng the pretest scores as covarlaees.

-

-

~In’ addltlon, the*

are listed for each of the multiple dependent variables.

é.

[

posttest scores with pretes®y_

In these latter casSees, the means are observed

4

.
4
»

e ”
‘.

the %tm*
were group 3 wh

a seniors were group 2 and the preselected
considering the test of Linear and Quadratic

13
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" Adjusted Means

Reading __Arithmetic Study Skills
n Comprehension | Concepts jApplications| References | Graphics
CTBS #1 ’
Expezimental 30 603.4 559.1 560.6
Control Group - 12 585.6 550.7 576.4°
F test,” _ . <1 <1 1.09
p< T N.S. N.S. .303
M-F/Step-down <1 <1 <1 1.81 )
p< N.S. N.S. N.S. .187
CTBS #2 i’ 5
Pretest (CE), 51 597.5 584.7 577.7 592. 2 627.5
Posttest (CE), 51 637.9 600.5 595, 2 613.0 642.5
F test 12,68 3.34 3*33 <1 1.09
p< l .009 .074 d75 - N.S. .303 .
M-F/Step~-down 3.13 12.68 1.44 <1 <1l <1
p< .017 ¢ .009 .236 N.S. N.S. . N.S.
< .
CTBS #3A
ILA-Math 36 658.8 620.7 607.6" 623.0 649.7
No ILA-Math 15 642.2 621.4 626.6 660.4 690.2
F test 1. <1 <1 <1 2,56 ° 3.12
px - N.S. N.S. N.S. .117 .084
M~F/Step-dow 1.65 <1 <1 1.15 2.88 3.28
p< .169 N.S. N.S. .289 .097 .078
CTBS #3B ]
ILA-Communication 24 604.5 577.2 .558.5 587.8 618.4
No ILA-Comm. 27 663.6 617.1 625.1 629.7 659.1
1 F.test ~ 7.25 5.69 10.87 2.72 2.64
p< *.010 .022 .002 .106 .112
M-F/Step-down 4.49 7.25 4.74 8.19 <1 <1
p< .002 .010 .035 .007 _N.S. N.S.
CTBS #4 .
(‘ .
Returning Seniors 10 636.') 628.7 585.0 616.8 623.5
Experimentals 29 646. 598. 2 610.4 625.3 652.1
Preselected 12 658.7 625.6 617.5 ' 644.5 682.9
Linear Trend ’
F test <1 3.15 <1 o<1 <1
p< N.S. .083 N.S. 1. N.S. N.S.
M~F /Step-down <1 T« 2.93 <1 <1l . 1.20
p< ’ .Nii?’ .094 N.S. N.S. * .280
Qggdtatic Trend .
F test -o<1 1.15 2.03. < - 3.76
p< N.S. 2.90, .162 " N.S. . .059
" M-F /Step-down 1.26° <1 1.27 ° 2,01 1 |- 2.26
p< .302 N.B. 2249 .164 N.S. .155
o e B-3
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B Adjusted Means
Reading Arithmetic Study Skills
n Comprehension | Concepts |Applications|References | Graphics
CTBS #4 (cont.)
Two dF test s
F test <1 2.24 1.01 <1 2.21
“p< | N.S. .119 .37 N.S. .122
M-F/SLeEJdoﬁn 1.07 <1 . 2.26 1.03 <1 1.65
p< \ .395 N.S. <117 .365 N.S. ¢ .205
CTBS #5 - . . )
Ccnt.ol Stayins 11 541.4 + 530.1 534.5
Conv*ol Dropouts” ] 9 592.9 568.3 601.7 r .
¥ test 3 - 1.10 1.36 4.23 o .
| p< . b .308 .259 - . .054
M-F/Step-down 1.28 1.10 <1 2.41 B
5< .314 - .308 N.S. .140 ; .
R o < )
.
? ’ "'_t—-/
- - ’1 -




\ Adjusted Means
: Community s Decision
n Me Resources | Adults | Sthool |Learning]| Work Making
SD #1
[ Experimental 29 57.07 54.02 57.65 59.72 | 56.45
Control Group 12 58.86 53.03 53,83 57.48 | 56.80
F test 1.09 d 1.56 <1 o<1
p< .304 N.S. .220 XN.s. N.S.,
M~F/Step-down <1 ,1.03 <1 1.648 <1 <1
p< N.S. .304 N.S. .208 N.S. N.S.
SD #2
Pretest (CE), 50 55.10 51,52 51.90 45.52°{ 56.88 | 57.62 . 51.94
Posttest (CE), 50 58.14 56.58 53.48 57.34 | '58.58 | 56.42 51.7C
F test 11.61 17.69 10.08 7.71 20.33 | 5.54 2.23
1p< : . 002 .001 .003 .. 008 .001 | .023 .143
M-F /Step-down 6.14 | 11.61 10.42 3.49 [ " Tnal 6.23 <1 <1
p< , .001 .02 .002, .069 .242 .017 [ N.s. N.5./
SD #3 .
Returning Seniors | 10 | 62.60 58, 44 55 48 57.10 54.88 | 55.49 49.79
Experimental 29 57.57 58.44 32.56 57.95 60.96 | 57.57 53.24
Preselected 11 57.66 56.81 54.09 56.74 59.83 | 57.24 50.92
Linear Trénd -* o ’ ) ; : -
F test <1l <1 <1 <1l 1.08" <1 1.32
p< N.S. N.S. N.S. N.S. |, .304 | N.s. -257
M-F/Step-down <1 <1 1.03 <1 <1 o 1 <1 <1
p< N.S. .N.S. .316 N.S. N.S, N.S. N.S. N.S.
Quadratic Trend i
F test . 3.13 1.30 <1 i<l 3.87 Q1 .o<1
p< .085 .262 N.S. N.S. .056 N.S. N.S.
M-F/Step-down {b.24. 3.13 2.29 <1 <1 3.23 <1 <1
 p<. ' .310 .08¢% .138 N.S. N.S. .081 N.S. N.S. |.
Two dF test . ) .
F test 1.€0 <1 <1 <1 2.25 <1 <1
p< . .214 N.S. N.S." N.S. .119 N.S.. N.S.
. M-F/Step-down <1 1.60 1.47 <1 <1 1.74 <1 . <1
p< N.S. ©.214 243 N.S. N.S.- .190 N.S. N.S.
SD#4 iR
Control Stayins 11" | 57.00 56.09 | 51.27 | 62.55 | 62.91
Control Dropouts 11 '53,27 50. 1; 44.45 56.36*| 58.09
| F test <1 1.54 1.85 .2.81 1.60
P . | N.s. -.229 .189 109 | .222 )
M-F/Step-down <1 <} <1 ‘<l 1.25 <l :
p< - - F.s. . .N.S. N.S. N.S. .280 N.S.
[ Y

L4
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- . Adjusted Means
) 1 2 3 4 5 [ 6 7
n ‘| Knows Appli Demon Initi Assum -Condu Under .

Staff Ratings #!~ : ’
Pretest (CE), 50 2.87 2.71 3.03 2.74 2.91 | 2.84 3.01
Posttest (CE), 50 L 3.35 3.27, [ 3.33 . 3.19 3.36 . 3.21 3.59
F test . - =1 5.05 | ..3.32 6.27 7.28 4,28 <1 8.98
p< .030 |- .076 .016 .010 .045 N.S. .005
M-F/Step-down 3.00 5.05 ¥ <l 2.02 1.12 <1 6.48 4.01
p< .014 .030 N.S. .163 .296 N.S. .015 .053 }

Staff Ratings*#2 ? . -
Returning Seniors g ° 3.60 3.46 3.50 3.45 | 3.58 3.34 3.64
Experimental”® 29 3.30 3.34 . 3:29 3.03 3.32 3.10 3.67
Preselected 12 ¢ 3.48 3.20 3.53 3.54 3.5 1 3.s2 3.58
Linear Trend ’ i - . . 1

F test <11, -1 <17 2063 <1 2.18 <1)-

p<* . N.S. N.S. N«S. .113 N.S. .148 N.S.

M-F/Step-down 1.84 <1 2.87 <1 2.99 <1 <1 1 -4.33

p< .112 N.S. .098 N.S. |. .092 N.S. } N.S. .043
Quadratic Trend . - '

F rat »s for univariate, multivariate and step-down tests all <1
Two dF test F ] .

F test . : ] <1 <1 <1 1.48 | <1 1.11 <1

p< N.S. N.S. N.S. .240 N.S. .339 N.S.:

M-F/Step-down - <1 5 <1 1.47 . <1 1.52° <1 o<1 2.21 |

p< : P.S.‘ N.S. .242 N.S-~ | '.233° N.S. N.S. 126 |

< 1 :
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Adjusted Means ~

. . A Self- S : Sccial] Social

n_| Work |Reli.]Iden.|Comm. | Role|Trust]Comm. {fole.fhange |Desir.

PSM #1 *s/ ' ) \ .
‘Experimental 29 124.34{29.62{26.70 A
Control Group 8 | 28.42]30.65]29.44 ‘

F test 5.82 1<1] 1.55} 7 ]
p< A .022] N.S.| .223 )
M~-F/Step-down Tl .95 5.82 <} <1
< T s .142 .022| N.S.| N.S.

PSM #2 4
Pretest (CE), 50 | 29.20{30.98]29.58(26.24[32.54}28.54 34.74]37.04 35.08| 21.07
Posttest (CE);p 50 | 26.06|31.06{28.56|27.32}32.40 30.02L33.72 35.94 35.24| 19.94
F test , <1} 1.04 <1| 1.26] 1.25] 4.30 <1} 3.1¥15.35| 5.14
p< * & N.S.| .313| N.s.] .269]'.270] . 045] N.s. .oga -.001} .020
M-F/Stép-down E.34 A} 3.20 <1} 2.18] 1.27f <1 <1}1.34 7.21} 3.2
p< e, -036 | N.s.i{ .081f N.S.| .148| .268] N.s.| N.s.| .259 .012| .08

PSM #3 7 )

. < ] .
Returning Seniors 10 | 28.51|34.05]|34.32|29.54{34.07]3p.93| 3608 |37.22 33.17} 21.36
Experimental 29 | 25.07]30.48/26.94/27.29|31.86|29.31f 33.89 |36.87 36.32| 20.31

|'Preselected 12 | 25.7€]30.80]26.29}/26.16|33.41]30.40}33.74 {35.19 34.63] 18.92
Linear Trend o ¢ o

F test <1 <1 <1 <1] 1.62| 4.40 <1| 1.18 8.95] 2.7

p< . - N.s.| N.s.| N.S.| N.s. | .211; .043] N.s.]|-.283 .005]. .104

M-F/Step-down <1 <1} 1.66 <1l 1.37] 1.42| 1.29] I.03| <Y 5.43| 2.19

p< N.S. <} N.5: | .205| N.5.| 250| .242f 265 .317| N.s.| .027] .15
Quadratic Trend SR L e by i . L

F test * <1 <1 < <1f1.s8]. <1} <1 <1 1.36 <1

p< N.S.| N.s.| N.s.| N.s.| 2216 N.s,| N:s.|n.s.| .251] w.s|

M-F/Step-down L. 1 <1 <1l <1 <1'|. <1 <1 <1}| 3.55] 1.79 <1

p<. ‘ 1342 | N.s,| N.S.| N.s.| N.s.| N.s.| N.s.| N.s. | .069] .191] N.s.

} T™wo dF test v % 1 . X
b . F test 1,86] 1.40f 4.37|" <1} 11.26] < -<x| -<i] 1.43{ 1.15

p< . .170}..258] .020| N.S.| .296| N.s.] N.5."| N.s.| .252] .329

M-F test 1.07 I' 1.86 «1f 2:24] <1| <«f <f <1]1.79 .3.04 <1

p< 4404 | .170 | N.S.| .121]| N.S.| N.S.| N.s.] N.s.| .184]|- .063| N.s.

. PSM #4 b
Control Stayins 10 | 28.80)30.80]29. 30}
Control Dropouts 10 29.80(32.70}28.50 “
F test <1 <1 <1
p< N.S.| N.S.| N.s.
M~F/Step~down <1 <1 <1} 1.10 . o
p< ]hs. N.S. | N.s.| .310 .
o ) . - B-7
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'
d "Adjusted Means ’ .-
? _ . pifferen=Fonsist-|
- Y n R I, A S E ¢ tiation ency
SDS #1 fTA’ " i -
Experimental . 30 8.06 5.39-f 7.70 | 9.78 | 5.75 |a.72.] s.62 |l 2.14
Control Group 12 8.07 4.43 | 6.72 | 9.99 7.03 |5.45 5.73 |, 2.46
F test <1.} 1.24 <1 <1 | 1.54 <1 <1 2.43
P< N.S. 274 | N.S. | N.s. .223 «|N.s. | N.sS. .129
| M-F/Step-down 1n.o1 <1- | 1.3% | - <1 <1 2.07 |1.09 . <. | 2.54
p< | - 456 N.S. |..251 | N.s. |N.s. | .362°|.307 | N.s. | T124
SDS . #2 ° . 7
2 . 4
(CE) ) ~ 52 7.78 6.39 | 6.94 | 9.99 5.89 || 4.74 5.33 2.37
| CWE y . ‘16 8.23 5.1a , 7.78 | 8.84 5.37 |4.19 6.50 2.49
' | F test <1 3.34 | 1.31 | 4.22 <1 <1 2.75 <1
| p< N.S. .074 | .257 | .045 N.S. |N.S. .102 | N.s.
- | M~-F /Step-down 1.81 <1 3.76 | 3.81 | 4.51 <1 <1 1.52 <1
I p< ‘ .098 N.S. .058 | .056 | .038" | N.S. |N.S. .223 N.S.
SDS #3 .
. § - ‘
Returning Seniors 10 7.99. | 7.02 | 6.69 [10.45 6784 | 4.73.| 4./3 2.65
~ | Experimental 30 7.1y | %.06 | 7.06 |10.02 5.81 | 5.26 5.38° 2.23 .
Preselected |, 12 7.42 6.72 | 7.43 | 9.95 | 5.46 | 3.70 | 5.55 2.62°
Linear ‘Trend _
F test <1 <1 <1 <1 <1 | 3.45 <1 1 5.10
p< N.S. N.S. | N.s. | N.s. N.S. | .070 | N.s. .029
M~F/Step-down <1 <1 <1 <1 <1 <1 ] 3.70 <1}, 2.77
‘p< e T N.S. N.S. | N.s. | N.s..| N.s. |.n.s. | .062,] N.s. T*.105
| guadratic Trend . 1 R R o 1
F test . <1 <1 <l b o<In <l <1 <1l- <l
p< N.S. N.S. | N.s. | N.s. N.S. | N.s, N.S: N.S.
-1 . M-F/st®p-ddwn <1 <1 <1 <1 <1 }12e |- oA <11
p< . N.S. N.S. N.S. | N.s. | N.s. .269 | N.S. N.S. {1 N.S.
Two dF test i . T '
. F test <1 <1l <1l <X <1l 1.74 <1l 3.12
- p< ) N.S. N.s. | N.s. | N.s. N.S. | .187 | N.s. | -.055
‘[  M-F/Step-down <1 <1 <1 <1 <1 <1 | 1.88 <1 1270
| N.S. N.S. N.S. | N.s. | N.s. N.S. | .le8 N.S. 186
b SDS #4 B T
[ Pretest (CE}, 52 7.08 | 5.54 | 7.63 [10.06 | 5.83 | 4.37 | s5.83 2.48
.| Posttest (CE) 52 7.44 6.35 | 7.35 [10.08- | 5.94 | 4.50 5.27 2.42
| F test . 5.05 <1 | 1.28 | 1.02 <1 <1 2.33 2.59
. |'p< , .030 4| N.S. | .264 | .318 | N S. | N.S. .134 .115
M~F/Step-down 2.66 5.05 <1 5.17 | 2.41 <1 <1 6.24 |} <1
p< .021 .030 N.S. | .028 | .128 | N.s. | N.s. .017 N.S.
.' e’ . B
E) R ‘HF °
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3. validity

Appendix C

’.

DESCRIP%}ON OF EVALUATION INSTRUMEHTé

£

A number of instruments were used to measure program effects. Some of
those instruments were developed elsewhere and some were developed by the
EBCE staff. Instruments developed elsewhere were selected accordin to
the criteria listed below. Local instruments were developed jointly by °*
the evaludtion staff, ‘other EBCE staff members and consultants in
measurement and subject matter spec1a1t1es. - .

-

¢

When choosmg measurement instruments developed elsewhere the‘ follow:.nq

-

cr1ter1a were used: . :

1. Relationship to project goals, bbjectives and assumptions e

2. Source credibiliéy !

El

. & R . . . -
4. Reliability ~ - . S
< 2
5. Objectivity :
6. Student and staff time involved in administration Yo

Below is a 11stcof the standdrdized instruments used ‘quring . FY 75 along
with a description of each instrument. e

° e

. - — - N —

" Comprehensive Test of Basic Skills. The California Testing Bureau/

McGraw Hill Comprehensive Test of Basic Skills (CTBS) is being used as
the primary Basic Skills instrument. = Three subscorxes from this .
instrument are beind used. In order to conserve student testing- time
Educational” Testing Service, yho is serving as the external evaluator.
has authorized that the four Laborator1es coordinating EBCE prgrams°not -
administer the -reading vocabulary or the arlthmetie.coﬂpgtatlens sections

since, these require extra time and are highly corxglated'with other CTBS
subtests. Raw scores on all subtests have. béen transforméd to

expanded standard score which makes comparisons across the various forms

.of the ‘test possible. A deapript1on of. the three subtests being ‘used is

presented geluw. . - p

1. Reading Comnrehension. This subtest measures a student's ability to
comprehend the meaning of ideas, to interpret what is read, and to ,
recogn1ze the author s 1ntent . .

[R3

2. Arithmetic Concepts and Application. Theyarithmetic subtests measure
the student's ability to recognize and us jate arithmetic
concepts (principles, formulae, decimals, exponents, edwy) and to use
arithmetic in problem ring.

»




<

' 3. Study Skills. The study skills subtest measures the student's ability )
- ' to use reference material\s\ﬂibrary, dictionary, etc.) and graphic ’
F ‘ materials (maps, charts, symbols, etc.). -

| Last year some (CL), students encountered difficulties in takina level 4
. . (designed for grades 9-12) ¥ tHe CTBS, especially due to the reading :

level. This year it was decided to administer both levels 3 (designed
for grades 8 and 9) and 4 of The CTBS in accordance with previous :

'achievement of the students involved. - < ‘ ) -
3

Correlation matrices were computed between last year's scores on the

reading, arithmetic and study skills subtests and several predictor

a ~ variables: Sthool and College Achievement Tést (SCAT) verbal, Juantitative o

and total scores, and ninth, tenth.and (in some instances) eleventh grade. R

Gralle Point Averages (GPAs). The results for the total (CE), sample are

EL ° ™ presented in Table 1, while results for the total Tigard High School (THS) e
- ‘ - sample are presented in Table 2. : ) *. - _ e
S ' - I
E . - ‘ Table 1 . . S
- 4 . ‘ , —_— - . :
g . INTERCORRELATIONS OF- CTBS® SU,BSCO!E'}S B
K . ¢ . . - v, WITH PREDICTOR® VARIABLES FOR (cr-‘:)’2 STUDENTS
E. . ' = - ' ® ' ' * ' ’ - i
. — .
] . . .
’ SCAT Subtests Grade Point Averages T
CTBS Subscores - | Verbal - | Quantitative | motal | 9th Grade 10thvGra_dq
- JReading g1 |P 87 .76 | - .67 .47
;x\. I ’ s - b S
} . Arithmetic - .47 .80 .70 . < .63 )66 1
- s : - : : ST
“{study skifls .49 ~ .68 .64 | .39 "1*.60
;. . *Nukber of subjects ranged from 26 to 42 due to missing obsgrvations. : A ;”'
All correlationg are sighificant beyond the .01 level of confidence. | .
3 iy ’ ’ N . . Lt - -
: ’ ' “‘ . >
3 .
> \\ [y )
: - ~ -
. N ,
”u. \\\\ ) 14 o !
. \\\ s "
1 - \\\\
. AN . ’
3 * AN * )
. \"\
. v \\_ .
a & . :\\ C'2 *
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~ Table 2
- L
* INTERCORRELATIONS OF CTBS SUBSCORES WITH PREDICTOR: VARIABLES
FOR TIGARD HIGH SCHOOL RANDOM SAMPLE* |, .

l

.

]

*Number of subjécts ranged from 44 to 52 due to missing observations.
All: ¢orre1at10ns are 51gn1f1cant beyond the .01 level of confldence. s

3 = ’

As cen be seen in the previous tdbles, Tbtal Score on the SCAT is.the

best . predlctor of CTBS pexformance on the rcading and study’skllls

subtests, while the SCAT Quantitative subscore is-the best predigctor of

CTBS arithmetic pefformance. Since ecach of %the* SCAT scores is nﬁtmea

with .a mean of 50 and a standard devxation of 10 points, any of the

*, students %, this year's samp.le who received a score of 40 points or more
on both the Quantitative and Total-Scores of .scar were assigned to be

, tested by level 4 of the CTBS.- If both of these SCAT scores were below

40 points’, the student was assaned to be tested by level 3 of the CTBS.

The ébilowxng rules were observed in special cases where exther the scrr-
Quantltatlve subscore or the SCAT Total Score was below 40 poqpts, while .

the otper score was above 40 pointss’ - .
.
1. If thc total SCAT score was low~(below 40 points) and the
Quantitative score was boderline (40 or 41 points), the stydent
was assigned to take level 3 CTBS. (1 instance)
2. 1f the total SCAT socre<was high (above 43 boinis) and the ’
. Quantitative score was borderline (38 or 39 pgints), the student
was assigned to take level 4 CTBS. (3 instances) -

3. fIf both scores were bcrderllne (39 to 41 points), the student was

]

:aassigned to take level 3 CTBS. (1 instance) 9

4. If the Total SCAT score was borderline (40 or 41 points) and the

Quantitative subscore was low (belewm38 points), the student was
assigneq to take level 3 CTBS. (5 instances) -

5. If the SCAT Quantitative score was borderline (40 or 41 points) and
the Total SCAT score was low (below 38 points), the student was
assigned to take level 3 CTBS. (1 instance) .

)
o SCAT Subtests Gradé Point Averages
s -CTBS Subscores | Verbal{ Quantitative | Total . for Previcus -Year
T RS T U
IReading ., .63 .91 .89 K .74
Prithmetic .58]- .87 .66 - | .74 .
Ethdy Skills .68 .46 .82. e W71 )

Al
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If the SCAT Quantitative score differed from the _Total SCAT score
by more than 8 points, the studeﬁt was assigned to take the lower
score area at the level 3 CTBS and the hlghe; scote area at the. -
level 4 CTBS. (2 instances) . - . .

Ir all, 17 students were assigned to take level 3, 54 students were
assigned to thke level, 4 and_2 students were assigned to take separate
levels. All students without' SCAT scores (17 of them) were a551gned to
take level 4 of bhe CTBS.

. /
Psychosocial Maturity Scale. _ Developed by-Dr. Ellen Greenberger and
associates at Johms Hopkins,University, the Psychosocial Maturity Scale
(PSM) is based.on biological, psychologlcal“and sociological models of
maturity.

.
v

The scale meaéures nine variables centributing to psychqsoc1a1

"maturity” and y1e1ds nine subscores, a total -test score and-a.measure °of

the validity of the reeponses..
from strongly'agree to.strongly d1sagree to statements guch as, "I
believe in working only as hard as I have to.": Paraphrased deseriptions

Individuals respond, on a four-point scale

-

of the nine- variables of psychosocial maturxty and the validity scale are

given below together w1th examples of questxonna;re 1tems
LR 4 ¢ -
# -,\’

1. Work. An 1ndiv1dual's stan&ards of competent task, *arformance and
. his capacity to experience pleasure in work are encompassed by tne
concept of work. (Example: "I can't think of any kind qf job that
1 would like a lot.") : N :i* )
: 2. Self-Reliance. Items pertaining to the concept of self-rellance may

address one or more of three factnrs. an absefice of excessive .
dependence on.others, a sense o% control over one!s<lift and

£ -

?encoding verbal and nonverbal messages, skills in "receiving" or
decoding verbal and nonverbal messages, and empathy. (Example:
"People find it hard to flgure me out frdm what I say.") Y

Role. Knowledge of roles involves both an awareness of obligations

‘inherent, in current definitions of major roles and an awareness of

prloritles that govern the resolution of role conflicts. (Example:

"Teachers should not expect as much homework from athletes who have

to spend a lot of time at practige.”)

b )

Trust. Three basic attitudes characterize enllghtened" (credlble)
trust:
on others, rejection of simplistic views of the “"goodness" or

"badness" of human nature, and recognition of imdividual and

situational factors that limit trustworthiness. (Example: 1"
” :y ‘ n} ! A ﬁ'. C‘d
. “% o P ‘_: .
Y m b Lo 33,;'}-‘3 *
4, L , ¢ 3 i ! -
< ¢ _te, N € 1o &3 .

by

N

‘initiative. (Example: "You are probably wrong if your. frlends are

against what you deexde.") R v ] .

e ,

3§ I@entity. The four components of identity are inctreasing clatity of

self-concept, congideration of -life goals, internadization of values, ”
and, self-esteem. (Example: "I change the way.I. feel and act so .
often that I sometimes wonder who the 'real’ me is.")
-4, Conlnunications; Communications involves skills in "sending" or ¢

general belief in the acceptabilit§ of reliance or depeﬂdency .




i
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people are picked in a fair'way to be opn a trial jury, they are sure ' .
to reach a fair declSlon.")

7. Social: Commxtmeni. The dimensions of social commitment are feelings

' of "community" with others, willingness to modify or rellnqulsh \ A
. personal goals in the interest of social goals, readiness to form
alliances with others to promote social gpals, and- 1nvrstment in o
long-term social goals. (Example: -"It's not really my problem if T
" my neighbors are in trouble and reed help.") v . .

8. Tolerance. Tolerance involves the person 's w11llngness_to_;nte:act~_f {
with individuals and groups who differ from thé norm and an ability |-

.to be sensitive to their rights. It also i:volves an awareness of i .
the’ COStgland benefits of tolerance. (Eiample. *If I had a choice, .
. I would prefer a blood transfusion from a person of the' same skin -
color as mine.") , ) . : ..
- » . ) ce 1
9. Change. The change variable incIudes general openness to socio- kK §

political. change and regognition of the costs of hoth the status
quo and change., (Example' “If everyome is to be really equal, some =
peo@le will have fewei advantages than they have now.") . ]

' F

1@2 Social Desirability:. - (Validity Scale) This varlable reflects the !
tendency to réspond in the socially acceptable way. It is not a- L
* ¢-factor of "maturity” but serves instead as‘a validity check on oo
responses to other items‘on the instrument. (Ekample: *I have
never told a lie.") T o, . o ’
o e - e

Yo »

Through ,the use of a factot analysis,‘gbe developers of the PSM have
de91gned a way of combxning the scale -8cores. “to arrive at three
intermediate . scales. These xntermed;ate scales, more reliable than the
original scales,-pyovide a uséful level of analysxs tp detect gross . e
attitudinal changes. These scales 1nc1ude. ; : ’

1. Individuaf:hdequacf. Coneists of the wqrk, eélf—reliance and
identity scales. . _ .

- . a e
’ - v
C - R . -

2. Ynterpersopal Communication. Consists of the'communication, rele
. ahd trust scales. ) e o ] ) .

- ° K

3. . Soc¥al Adequacy. - Consists of the social commitment, tolerarice and.
- change scales. . ) o

4

~

s 4

. The version of -this irnventory“bPeing used this year has been revised since

last September. Research:and analysis of test data by Dr. Greenberger ° .
and (CE), prodram evaluators revealed that the test was unnecessarily
lengthy.” The test was revised by Dr. Greenberger by dropping 101 items '
which were repetitious or had low item-test éorrelations, and retaining’ -
only 102 items. i -

- .

- -

Self Direéted Search. Qpls standardized instrument was developed by . o
John Holland and his asgpciates at Johns Hopkins University. The Self -

‘Directed Searph (SDS) is’ desijned to aid in educatlonal and vocational

v ]

* Co - ‘ 5
.
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planninc. Based upon the ‘student's self-perceptions, abilities; ¥
background &nd interests, thi® instrument assigns the student a summary
'SDS code. This code is a simple -way of orgamizing information both
about people and jobs. A description of the six SDS codes follows. Each
'student is assigned a primary, secondary and tertiary code.

v {', hd
.

. 1., Realistic (R). Geperal preference for activities that entail the

. é&xplicit, ordered or systematlc manipulation of objects, tools,

+ . m~chineg and anlmals, a dislike of educational or therapeutlc
act1v1t1es. . " . 4 \
-:.‘. N * ;‘. i -

=2, uInves;fgetlve (I) General preference*for activities that entail the’
observational,’ symbolxc, systematic ,and creative investigation of
hy51ca1, blOlOglCal and cultural pkenomena i order to understand

and cont;ol such phenomena, a dislike of persuasive, social and

. repetitive activities. . - - i e
L] » N
3. "'Artistic (A). General preferente f&r ambiguougf/iree,‘unsystematized
activities that entail the manlpulataon of physical, verbal or human.
materials to create art.forms.or products; a dislike of explicit, -~
. systematlc‘and ordered act1v1t1es.‘ . s - ' * - é
4. Social (S) Generalgpreference for activities.that entail the
manlpulatlon of others to 1nforq,¢tra1n, develop, cure or enlighten;
a dislike of explicit, ordered, sygtematic activities 1nvolv1ng
materlals, tools or machines. N -
. - ¢ T *
5. Enterprising (E). General preference for activities that entail
‘organizational goals. or economic galn, a dlslfke of ohservatlonal. .

[N -

symbollc and systematic activities. .

9 ’ t
Y

- 6 Conventionall(C). General preference for activities that entail .
the, explicit, ordered, systematic manipglagion of data; a dislike
. of ambiquous, free, exploratory or unsystematic activity.
- Based on the student®s pr'mary, secondary and tertlary sSDS codes, ather
1nfcrmatlon about ‘the student's personality and career declslon making

e

will be obtalned. - . ' . -

The consistency code- is an index of the intérnal consistency of the
persontality. Operationally, it describes the degree‘of compatability
between the primary and.secondary’ code. For example, a person with an
"Artistic" primary code-and a "ConventlonaI" secondary code will probably
exhibit contradictory behav1or pattarns and interests and receive a low
consistency code. . . © -

: . RS “ .
. ., -

The congruency code descrrbes the refhtionship between a perdonality
pattern and the environméntal demands of a given career. According to
theory and empirical data, a "Realistic" personf}unctions best and is
‘happiest in a "Realistic" environment. Operationally, the congruency
code describes the relationship between the student's SDS code and the

SDS code of his career goal.

. : .




The differentiatlon code describes the degree to which a person represenits:,

. a "pure" personality type. A pef?op with very strong "Social" interests

! and competencies, r example, is more of a “"pure" type than a person \\\g\
with moderate ."So¢ial," “Entetptising,” and “"Conventional" interests and

" competencies. ' The differentiation code is computed by subtracting the .
numerical weight/of the tettiary code from the weight of tne'ptimary code.

. »
. /pelbw is a list of locally developed instruments used 1n FY 75 along wlth
desctxptlon of e&ach 1nsttument. . . *

A .

1. Semantlc leferentlal. The Semantlc lefetentlal is an 1nsttument

L : that meapures i an indirect way Students’ feellngs about certain '
e concepts. " In this case, the concepts of me, school, adults, leatnlng, .
. . work, decision making ahd community resources were chosen by (CE)Z .

. . operations staff and a clinical psychologist as central concepts 1n-
' the (CB)Z program. Using a five-point scale, students rated each
concept in terms of the following 15 polar adjectives: interesting-
?"q . botlng, unfriendly-friendly, good-bad, easy-difficult,"” scaty-fnn
' tense~relaxed, reasonable-unreasonable, sad-haopy, viise-foolish,™
irrelevant-relevant, open~closed, pA1nful-pleasuteable, 1mpottant4 .
nimportant, weak—sttong and warm-cold. . N L

° . . .
-

2, Student Background Qpestionnaite. The Student Background Quest:onnalreu
was developed in alternate forms -for obtalnlng Qpekgtound information
in September for students in the EBCE ptogtam)and in the ‘contxol’ group:
In the questionnaire, informdtion about family background, studénts"
previous employment history, short=- and long-tangé edvicational and’ s

work goals, involvement in high school and compunity .activities, .
e hobbies, teadlng hablts were tequested. A tabulation of responses
by group is dlsplaYed in Appendlx A. ‘ Q o

L]

. >

0 . .
3. Student End of Year gggstlonnalre. The Student End of.Year
* Questionnaire was administered to (CE)Z and cofitrol group students .
+ = at the end of the school year.. The instrument was desighed for the -
followlnq-putposes. (1) to follow up on questions asked on the a
Student Background Questionnaire administered at the beglnnlng of
the year'to adsess any change that might have occurred during the
year; (2) to assess student knowledge about job trends and related
information; 'and (3) to collect data on student reflections about. .
thelir school/(CE)2 experiences. . A tabluation of responses by gropyp -
1s displayed in Appendlx D ‘ , o .-

-

¥

<

v

47 (CE)2 Staff Questionnaire. 'The (CE) Staff Questionnaire W L .t
4 administered in June and-asked the sgaff to rate the imporlance and
perceived effectlveness of learning strategies used in (CE). and
student learn1ng~outcomes. It also contained gquestions deaiing
. -~ with the staffs' petceptlon of factors contt:buting to and those
‘ limiting the success of the 'program, changes they would suggest in j
the program, and areas in which students have made greatest and’
least growth so far this year. A copy of the (CE), Staff Questionnaire
containing tapulated responses of each of the (CE) operations staff
is located in Appendix F. -
.

% : -
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.

10.

", (CE), .Student ‘Interview.

.
£y [l

In early January, 1975, a semi-structured .
interview was conducted by the internal evalugtion staff with 20
randomly selected (CE) ., 'students.® The purpoge of the interview was
to assess student pe;ceptlons of processes afid activities that could
not.‘be eas11y assessed by questionnaires of sSQme other means. Topics
covered in the ‘interview include: (1) student™¥mwolvement in .
planning the learning program, (2) student freedom in carrying out
learning activities, (3) student evaluation of their own learning
activities, (4) student career awareness, (5). student progress, and
{6). program's effect on students. A copy of the interview schedule
with tabulated responses_is included in Appendix E.

staff Rating of Studént Form. During the first semester and again
‘at, the end of the school year, each (CE). staff member was asked to
rgﬁe each student on seven dimensions using a five-point Likert scale.
The seven dimenslons and interrater re11ab111ty for each are:

(1) - Knows hjys/her own aptltudes,‘lnterests and abilities (.59);

(2) applies a kné&ledge of hig/her own aptitudes, interests and
abil}tles to. potential career interests (.68); (3) demonstrates
willingnd%s to apply Basic Skills to- work tasks and to avocational
;nterests (.42); (4) initiates program related ‘behaviors (a self- -
sthter—— 76); (5) assumes responsibility for narrying out tasks
(.77);. (6) _conducts conversation with an adult that reveals his/her
self-confidenCe (.66); (7) understands another person's message

and ﬁeelings (.41). . . .

Case Study Instruments. “The inferview and ohsenyatlon sched"les used

. in the conduct of the casg studies are described and displayed in the

EBCE Interim Case Study Report. N

Student Career ‘Plans Questionnaire. Seven questions éealing with
students' cireer plans.and with the career plan process were
isolated from the student background questidbnnaire and administered
to the Conperative Work Experience Program.stugdents only. Results
.of thisg qdestionnaire are included in Appendix A.

N

N
Il

.

Non-Applicant Questionnaire. A short two'page questionnaire was
devised and administered in April to those 'students at THS” who asked
,for ap application to (CE), for the 1975-7f school year but who did
not return, that application. The questionnaire wasjdesigned to
determine why the students did not return the application, what

their future plans incladed, and what further recruitment information
was desired.

Materials Use Sites Repli Ton Questionnaire. A series of short®
questionnaires designed/Ao document the type and extent of use of
EBCE materials by loca istricts and to measure participants' ,’
perceptions of the mate¥ials' usefulness were used in the evaluation
of replication. A list of these questionnaires is 1nc1uded,below.

- General Questionnaire (Staff Members) ' p;‘

- Exploration Packaée.Questionnaire (Staff Members) ,
- : : ’ c-8

27 ) “a
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Appendix D

g S TABULATED RESPONSES TO . THE - (CE)
STUDENT END OF YEAR QUESTIONNAI&E

This appendix lists the tabluation of responses to an end of year

' " qudestionnaire administered im May to (CE). and control group students. .
Responses-for (CE), students are shown separately for true experimental
students (Exp.), returnlng seniors (Ret. Sr.’), preselected (CE)
students (Presel.), and for the total group.

s , . ‘" .
e - .
] . N . .

This brief questlonnalne -repeats sbme of the 1tems that you were asked -
in September and adds some new ones that cover’ your career plans, — -
© personal experiences and knowledge about the world of work. If you

have any questions while you are completing the survey just ask for -

¢ assistance.
- - S °
. : Exp. Ret. Sr. Presel. Total control “ CWE
- . €- - . (_Cﬁlz o~
° ’ ) - R ) . %
- 1. What do you expect to be doing one year after completing high school?,
1." [[] working full-time - "
7% 50 17 27 6 47
e . 2. E[:] Entering an apprenticesﬁip 6rjon;the-job training program .
) -~ 0 10 ‘0 2 - .28 18

.
L - . |

Going into regular military service or to a gervice academy
T 10 .0 0 6 14 ‘24

< -

Attending a vocational, technical, trade or business school .

3. ) 20 17 . 10 7 o -

\

5. [:] Attending a junior or community college )
40 20 R ¥ 31 14- 59

Attending a four-year .college-or university
. 10 20 50 21 21 12

A 7.°’[:] Working part-time
17 10° , 33 20 14 29

i . 8. [:] Other {(travel, take a break)
t . 20 " 10 0 14 7 24

9. [:] I have no idea what I'll be doing

. ' 7 7 0 0 4 o - &
*Rll numbers in?icate percent of students responding unless otherwise

T indicated. . .
N 29 L

- - . . - - % - -
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: Exp. Ret. Sr., Presel. Total ~  Control . CWE

. 2. How far do you plan-to pu'rsue’"gyour formal education? .

‘

1. ‘:l Don't plan to finish high school )

0 0 < o0 a 0 0
2. [] High school graduate - ’ TR .

24 - 20 25 , 24 - 36 ?8

©
‘ -

3. D High school plus one or two years of college, community college
or special training :

35 - 50 8 20 36 23

4. D High school plus three or more years of college, community
: college or special training °

&

21 >~ 0 17 16 7 47
5. ) D Four year college graduate . ; ¢

. A X

17 10 & 33 20 14 6

-

6. D Graduate or professional training beyond college

3 20 17 =10 7 6
3. Please list two jobs that }ou feel you mi{;ht like to hold after
completing your education. | Be as specific as possible. For example,
say "a draftsman” rather than "working at Tektronix." - .

-

l. See Table 1 on next page. ) 2. See Table 2 on next page.
a0 1 3 0

4. Have you observed or directly worked at either or both of the two
preferred jobs listed for guestion 3?

1. D T observed or worked at both jobs

67 0 | 67 " - 66 29 ‘
2. D I observed or worke at‘ofpe of these two jabs ' ° .
33 - 0 33 "3 57

‘3. D I did not observe orlwork kt either job .
0 0 | 0 2 14

i

'\ l

\ ‘ .
!

|

i
1

.
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Table 1

IS

o

(CE) AND CONTROL GROUP STUDENTS FIRST OCCUPATIONAL CHOICE
CLASSIFIED BY HOLLINGSHEAD'S SOCIO-ECONOMIC
STATUS CATEGORIES
A) ! ’
[d ~ h )
: GROUP -
Holli d's
ngghea Exp. Ret. Sr. Presel. Total Control
(CE) 2
Executive 7 20 25 14 15
Manager 21 <10 42 23 23
Administrator 17, - 10 ° 8 14 15
<z
Slerical | PR 30 “17 25 . 8
. e -
Skilled 17 N = 20 8 16 31
| semiskillea <~ | 10 " 10 0 8 8
. * ao -
Unskilled 0 .0 0 .0 0
IBon't knpw | o o, - 0 0 0
[N Table 2
(CE) 2 AND°® CONTROL GKOUP ’ STUDENTS SECOND OCCUPATIONAL CHOICE .
i CLASSIFIED BY HOLLI*GSHEAD'S SOCIO-ECONOMIC .
. . STATUS CATEGORIES
i GROUP. o
Hollingshead's - :
SES “ | Exp. Ret. Sr. Presel. Total Control
(CE) 2
Executive 12 40 9 14 1 15
Manager 19 0 < 36 21 31
Administrator 23 0 18, 19 8
-« £
Clerical 27 20- 27 ‘26 15
Skilled 15 40 0 14 31
Semiskilled 4 - 0 0 3 " 0
S
Unskilled- 0 0 10 3 0
Don't Know 1] 0 0 0 0




5.

jobs?

[:] Bo not know where to begin---

y—m,

Exp.

3

el

[:] Have some idea

24

Ret. Sr.

- 20

20

3. [:] -Steps pretty clear

6.

-

[:] Steps quite qleai

41

32

v

'~ least one of the jobs?

- 7!?] Yes

19

7.

%

88

D Not sure

12

D Probably not

4
-

D‘ None

[:] I talked to teachers or a counselor about my choices

\

R

0 -

0

7
33
70
33

73

-

o

30

30

10

"
30
20
50
40

60

*

-

Presel.

17 .

50

25

. 8

25

50

v

25

2

75

32

]

”

talked' to people who work at the jobs

"

‘Control

22

41

g%

?9

87

13

0

12
.29

62

talked with relatives or friends about my_choices

33

had experience in observing or trying out the jobs

71 ‘

%

How sure: dre you of steps to prepare for and enter each of the two

.38

Do you feel you will be able to complete the necessary steps for at

57

43

0

~

What aspects of your learning experience this year (if any) influenced
your choice of potential careers? (Check as many as apply. g

43

D=4

—

50




.4

a.

- Exp.

20

Ret. Sr.

: [:]‘I read about the jobs

- 20

(] other (please wYit€ in)

13

0

Presel.

8

e

5
8

Total
(CE),

17

10

Contiol

* 29

14

Are there any jobs that last yeéf seemed interesting that you
now feel do not match your interests or abilities?

[:] Yes . 59

[:] No a4
If yeé, list these jbbs:

Why do you now feel that the job(s) no lonéet match your intetesgs

or abilities?

50

. 50

.

60 -

40

’
&

57

43

See Table 3 on next page.
L)

36

64

P

See Table 4 on next! page.

1

%

ry

What caused you to change your mind about the'job(s)? {Check

one-or more.)

°

3

Ot

.

1. [[] advice from teachers or a counselor.
A ¢ R

0

2. [[] advice from relatives or friends

-

2

- 4 .,

O 4

3 s

9

* 11

I don't know

-1

O O o a-

1

response.

1

‘-3 -

2

4

My interests have changed

4

0

1

v

0
0
0

2

0

Other (please state your reason)

0

Advice from someone who works at the: job(s)

-

7

Information I have read about the job(s)

5

Experience in observing or trying out the job(s)

15

16

2

. Numbers refer to actual number of students se;ecting the

33

»
K

Pt e ]
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i Table 3 3 N
” ——' . .
NUMBER OF STUI‘;ENTS Lb1eG - INVEREDYT 1In dreCaral
. A& CAREERS BY CAREER CATEGORY ’
3 /
3 -
. " 1 NUMBER OF STUDENTS
CAREER - Exp Ret. S Presel. | Total Coiitrol
CATEGORY Xp. ] . Sr. resel. ota ofitro
> . ’ (_Cﬂz
Executive . -1 i . 0. 2 , 1
AN L . )
Manager 2 1 P 0 3 1
Administrator 4 1 > 0 5w 0
Clerical 2 0 2 4 3
Skilled 2 . 1 1 —4 R A
Semiskilled ‘o 0 >0 0 0
Unskilled 1 : 03' ' 0 1 0
- P v
S
Table 4 . ’
-——- -CLASSIFICATIONS__QF RCASONS GIVEN _BY STUDENTS FOR i
BECOMING ° DISINTERESTED 1IN A - PARTICULAR CAREER - o
NUMBER OF STUDENTS ‘.
REASONS FOR UMBER | ) -
E _OF Exp. Ret. Sr. Presel., - Total Control
INTEREST L
" ° - A ,(i.slz
Student interest ¢ .
changed .2 2 Q 4 0
Career did not
measure up to
student's
expectations 3 1 2 6 . 4
13
Student.'s
personalaity
4id not fit. .
the career 3 7] 0 " 3 A |
Career demands .
more skills or *
training than
student has or
is willing to .
obtain 1 1 “ 0 2 0
Other b ] 0 o 0 . 2 0

D-6, .
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8

Exp. Ret. Sr. Presel. Total Control
" - (Cl-'.)2
- ’ v 4 e
9. How helpful do you feel your sghool,expex;ence= this year have Been in-

. ~helping you sblve problems loglcally? -~ <.

‘  Very helpful Of little or no help

11 2 3 4 5 1 ) '
Lo 4.50* . 4.70 4.08 . 4.44 3.29

10. How helpful have your gchool experxences been in helping you to
understand the role of science in our society today?' '

%o ©

Very helpful ~ | of little or no help
L1 2 .3 4 5 |
o e -t " - & * . .
3.97 3.80 3.25 - 3.77 3.07

- -

11. How helpful have your schooLaexper;ences been in. helplng you to -

understand more about yourself’ ; .
Very helpful - Of little or po help // .
© 1 2 3 4 5 .
. 4.48 " 74.30 “l 4.45° 7 4.44 3.57 ,

" 12 How helpful have your school experlences been in helping ybu to get -

. along with others? --— — . .

Jery helpful ~ of little or no help *
) 11 2 3-- 4. "5] .
4.33 $4.20 417, #.27 3.86.

-

13. How helpful have your school experiences been Ln helplng you to »
understand the democratic process?

Very helpful Of little or no help
{1 2 3 4 5}

»

3.45 ) 3.60 3.50 3.49 .3.43

[

'14. How helpful have your school experiences been in helping you to

develgp your  own creativity?

Very helpful , - E Of little or no help
11 2 3 4 ) '

4.23 4.30; 4.08 4.21 3.64

15. How helpful heve your schoql'experiences been in helping you to learn
hgw your interests and abilities fit into potential careers?

Very helpful of 1fttle or no help -
o 2 3 4 -5} ' g )
4.43 * 4.40 4.17 4.36 3.43
" *Numbers on items 9-30 represent group means. S D=7

L
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N EXp. _Ret. Sr. ° Presel. Total éontrol
- . (CE)2 . -

LS . »

- 16. .How helpfuyl- have your scheol experxences been 1n helpxng you to learn

:\\—' . "

17.

20.

21.

22.

how society's.valies, the government and the* “economy affect the *

" world of work? -

‘.’ Q L ‘ ) . '\,

‘ Very helpful : Of little or no help
j1 2 3 4 59 .
3.63 3.90 3.83 3.73 3736'
- ) Q.
How helpful have your school experiences been in helpxng you to learn
what to look at in considering a job? : -
Vexy helpful ’ _ Of little or no help . 5
) {1 2. - 3 4 5 |. : :
a.52 - 4.40 a.42 4477 3.3

® e
3

How helpful have your school experiences been 1n helpxng you to learn
how to find and keep a job?

- . . : . / ¢

Very helpful of litgle or no help

- 2 3 4 51 A
3.52 4.20 ) 4,08 . 3.78 - 3.00

= ~
ot 1y

How helpful have your school experaences been in helpxng you to leatfn
the basic skills necessary for the careers that interest “you?

. a

Very helpful — — . . Of 113:t71eior'mr help SR
. ‘ |1 2 3 4 5y . T TTTie——— - __
M 4.23 . 4.00 4,17 . 8.17 -3.36.

e
-t TA

How helpful have your school expasriences been in hélplng you to improve
your reading skills? .

. : .
Very helpful Of little b&no help .y

|1 2 3 4 5| .

3.20 3.90 © 2,92 N\ 3.27 3.31

«
\

[
.

How helpful have your school.experlences been in helb;ng you to imprc e
your math sKills?

Very helpful Of little or no help
11 . 2 3 - 4 5 | - B
3.83 3.70 . 2.92 3.60 N 3.00

AN
How helpful have your school experiences been in helping you to fmprove
your communication skxlls (speaking and writing)?

AN
) Very helpful Of little or no help ‘\\
L2 3 4 s} %
3.67 4.50 3.33 .75 3.43°

) D~-8
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oL . Exp. Ret. Sr. Presel. Total Control "
- - ’ N . ) . __" ~ ¢ -
. _ . ) I .. A (CE)2 .,
® i A
. | L. C - :
4 » . ! . .
. 23. How helpful have your school experiences been in helping you to know |
’ ) . ° what lexgl of basic skills prof1c1ency is required in the Jogs of -
’ . interest tc you? . L@ = : * . T
R Very helpfpl " Of littlé or ro’help® | SR
|1 2 3 4 5+ . . )
. . ' 3.89 . 4.10 *4.09 . 3.98 3.07

24. "How helpful have your school experiences been in helping you to gain ~ -~
confidence in your ability Q. apply basic gkills to complete tasks .

.

and to solve problems around you? ) .

T . 5 -

* Ver# helpful of 11tt1e or no help - . L
{1 2 3 4 54 ‘ . ’
- ! 3. 88 : 4.30 " 4.00- 3.98.° 3.50 . .
25. How helpful have -your school experiences been in helping you to become j
- - acquainted with a broad range of resources to use in’ gathering ‘ E
: ‘informetion for work and decision- maklng? *
e H - ° ) -
N s . . ‘
. Lo . “Very helpful . ’ Of little or no help -
C i |1 2 3 ° 4 5| -
- . » - - r . ) o -
.4.13 . 4#1@- B 4.08 4.11 - 3.50 .
& - . - Tg.; R
- 26. How helpful have your school expeg}ences been in helping you to o~
e . communicate comfortably with adults? . e e e SR S
@ . ' Very helpful ’ . 7. Of little or no help B} i ST
T - L1 2 ' 3 4. s . . L
- ) ' 4.03 . 4.50 4.08 4.3 7 2.93
E 27. How helpful have yourlsehool ‘experiences been 1ﬁrhe1p1ng ybn toetakg L
% - - C respons1b111ty for your own actions? ﬁ““f‘
3 : .- Very helpfui§ Of little or no help i '
. : . B! 2 3 4- 5|
* L v N - . <
¢ 4.30 4.30 4.73 4.39 _.3.64
- ”’ ¢ - ; : -
28. How helpful have your schaol experiences been in helping you to- ' .
become more open to ideas and values different from your own? . oL
. ‘ B .
) . Very helpful Of little or no help - _
1l 2 3 4 5§ ' :
' 4.27 , 4.20 4.31 ©  4.28 3.78 °
. {
- \ - r - D"g




‘ AL . 5@*’ . Ret. -Sr. . presel. - Potal Control CHE
_ J / R B . (CE), -
* « 3 ) : * ¢ (Y AR '- t.‘\ - " 4‘.‘ . %
- *. 29. How helpful haye «your school exper.l.ences been in *help.mg you fo use - .
- -Lnformatmn obtamed through chrect experiences in making chJ.SlonS"
? B B M "—_ - Very helpfuf ‘ Of little or no help . ‘.
|1 2 .3 - -4 5). . T
. 4.07 4.30 4.25° 4.15 * 3.2
. 30. How he}:pful have your school experiences been in help:.ng you to feel )
=+ A prepared to accept adult responsibilitie °
' ) ’ Very~helpfu1 ) v of. 11tt1e or np help . R !
; i1 2. 3 v - 5]
= 4.90 - 430 417 4.33 - ,3.43
. . . ’ : - -
g Listed below are ten statements about career planning. For each stitement .
. check either the Agree or Disagree column f
- ° ¢ N <
. ‘,’ 31. Most persons remain in the same job throughout their adult.lives:
Lo _ ] 30* .20 . .50 32 . 77 38
32. Few women work outside of the home aftdr m?rriage. ‘ - ° .
PR . ‘ 17 10 N 4 . .29 13
& .33. Less EHaf one-third of all job openings require a c¢ollegé degree. -
S ' ‘ : R .
:“—*‘r:‘_‘—“w sewems WAL /6l ___3_9_" . 50 - T 36 58
s . o -
o 34. Most people have the ability to do well in any ]Ob if they set the1r
Lo * mincs to 1t. ) - . . . ?
- s " 20 go . . 92 g9 .+ 93 b ar
. - L4 M ’ .- o ’ * ! ——
: 35. There is only one "right Job“ for a person in terms of his/her
- abilities. . . :
e 13 - 10 0 L7 10 "_' o2 18
.. 36. _The unémployment rate of*‘m—ye,aulds in the labor marke.t 15 usually .
. . . less than the rate for other adults. ~ - .
.4 . \\'\ P
o - . 43 50 L Y3 T——46 T4l
- \'\‘
37. The State Eﬁployment Serv1ce Office provides free informatmn about T
* " Job openxngs and job training programs. . ; ) .
) 97, © 90 100 96 SN . 88
- 38. Apprentices are paid while they learn. g
b ‘ - 83 . 89 75 - 82 T 71
: - . . - ¥ o .
. *Numbers® represent the‘percent agreeing with each gtatement. Questions 33, -
' ° 37 and 38 were considered true in the ACT report; others false. N
: ’ D-10
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- ’ ‘ Exp. Ret. Sr. * ‘Presel.

Total

Control CWE

s . e .

) T (CE),

college to another.

39. The Engllsh and math skills of freshmen are about the same from one ~

. 38 40 . 50 £ 41 25 - ‘38
/!
40. Ten years from now most, JObS will reqalre four or more years of
- _ college. » N
Cooe L . L. v 56 44, . 67 © .56 62 40
A ® - - . [ e N B .
B 1_41. This, year,, approximately how many pamphlets, brochures, manuals or )
A +  magagine articdles did you read? . ST - .
- ' ) - R . ¢ - *
= 1. None _ O o - o . 0 %,
' . 2..1to5 10 - 10 S 10 7
3. 6 to 10 27 40 © b, 23" 21" -
4 20 - 30 .. 42 27 *29 =
3 . ¢ s b - ’
5 10 ) 0 17, 10 14
= 6 R “ N | S
: 33. 20 33 . 31 22
»- - Q,. ’. ‘7
. 42. This year, approxlmately how mAny books (not counting textbooks) dld
L -3 : 10 . 0 3 7 e
. . » «
- 17 \ 20 177 17. 14
3
30 10 w 8 . 21 36
- . 20 ° 0 33 25 22 '
| U A 20 25 .19 0 ‘
. ' 6. More than ’ * . 5.
’° . ‘ 20 - 13 1o ¢ 17 14 21 )
- 43;5 Do you read the newspaper? .
1. No, or 6 - ‘10 . 17, . 10 14
- almost never . — s
. . 2. Yes, at ° .
. . least once . ! Ir
, . or twice a /'
\ ' ) week 47 ce 60 /J 8 40 * 64 N '
S ’ e— ' v [ M )
* . T YeS, mst J ] * » V4 - °
i . . eve 47 k| 75 50 22
, . 2 .
- \‘\\ - - -
.\__\\ . . -
T ‘ -
- A Y




3
N i .
g [
E' -
3 N . . .
’ e Exp. Ret. Sr. Presel. Total © Control
-~ . [ S AR
B . _-’., . I3 . » ,.____.(CE)z
c’r‘\“‘ [y °

44. 1f you read the ‘newspaper at least once a week, what sections do.you | °

I3
[

o ' «“ usually read? (Check one or more) : N
- 1. Sports .36 22 27 31 39
v i .~ ° s % -
‘ 2. Fashions 25 . 0 36 23. 23
. ) ..
. 3. Front 82 7 91 ° 83 77
> page news ‘ i gy :
N . 3 M
4. Comics ° 86 89 . 9. g8 85
5. Editorial 25 .22 9 21 15
- " 6. News 18 1 . 18, 17« 0
: .~ . -+ Colummist 2
- . > ’ - .
S . ' T.° Other ° 32 V33 9 Co27 8
- ] * “ . » .."\ .
+45. During the school year, approximately hoy many visit§ did you make to
. the community resources? (if none, write “0")* .
- . v ’
. 4 - "qulic . - o [ O S
. . Libraries . 7.1* 8.3 - T 7.3 .8
- — - v .
' Museums ¢ 9 .2 1.1 .8 1,1
- . E Courts - 2.1 . 2.0 6.3 3.1 ée
public - . ‘ E . .
. Meetings ’ 1.5 2.7 4.5 7 2.4 - .2
‘o f - o . N
! Local colleges _ ‘ ) R .
or universities.5.6 Y « 2.0 3.8 . .6
7 State " ) . . ; )
(- ' Legislature .1 2.5 0.0 .6 .4
_ . . ' ¢ o
46. How would you rate the overall qua}ity of your school pgpgrém?
'~ «Poor o Excellent ’ . . Lt
. . ‘ 2 3 4 5]h o '
4.43 4.60 4.16 ~4.40 3.53
. .47. 1In school have you felt tﬁ%t ygu could brogresé at your own rate?
' . ) Definitely no v . Definitely yes
- .o ' ) |1 2 3 & 5 | _ _
| ) . 3.93 3.60° 2,75 . 3.81 3.07
’ fNumbers on items 45-47 represent group means. o R o
. [ N ! . o

* . . S R \ o ~ Y
- , \ _ Q : . o D-12
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i . 48.
2 .
.
T €

- 49,
-0 50.

A"'
_ <
;4 . .
- 51.°.
i - %
-y
‘%2: L
’:“ e *
. oo
<, .
52.
N
E;J
S ~
. -

3 53,

The following questions were asked. of (CE)2

, motivated are you to learn in (CE) ?

Exp. ? 'Ret. Sr. Presel. Total

. . . . - - (B ,- '
7 °

[

- ~

a

students only.
If you had it to do over agaln, do you thlnk you would decide to N
participate in (CE)

Deflnltely no Definftely yes ) X -

b1 - 2 3 4 5 |
4.36 - 4.40 4.66 4.44 | .
. In comparison with regular high school, how much opportunity did R ) -
(CE) provide you for learning about occupations? -
Much less About same Much more
|1 2 3- .4 5 |
' 4.80 4.70 5.00 - 4.82 ’ -

‘. ‘. By N . s
In comparison with regular hlgh school, how much opportunity did

(CE) provide you for general 1earn1ng° ¢ .
Much less About same Much more
L1 2 3 4 5 |
; . PR
3.93 4.40 * 3.91 4.01

. / /

In comparlson with past experiences 1n regular high school, how

Much less About same
a L; 2 3 4
" 4.36 4.60

Much more
5) - -

4.41

4.42 ' /

What courses, if any, have you taken th;s year at Tigard High School,
@ community college, emplayer site or‘elsewhere (please list any
courses and where they were taken)? ) /

Seven students took courses in Algebra, Current Events, French,
Chemistry, Mvanced Theater Arts, Scuba Diving, and Emergency. f .

Medical Technology. /
. ‘ !
In your opinion, what are the greatest strengths of the (CE)2 program?
. Number of Students
_ Enpathetic staff , 7 f
Opportﬁgity for "hands on" learning 17
Career awareness _— 7 .

Freédom and responsibility given students
Opportunlty to express oneself
5t _ent-staff ratio

4

NN W,

-




.
3 N [
- . R

1 -

. w . . -, Number of Students
. ¥ ’ ’ 8
Diffigulties getting a desired emplayer site ° 5 .
Transportation problems L 3
Too much work : e 3 ..
oo . ) > M
' L
I
N
- .
. -
.8 o
t ~ .
. I
. - [} . +
o~
/ o
N ,
- <
” ) /
D~-14
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s Appendix E , .
° . (CE)Z MIDYEAR INTERVIEW SUMMARY . "\

>

Appendix E.coptains the tabulated responses of 20 randomly selected (CE)j .
students to an interview conducted in January 1975.
N - ,/ s - »

3

.
- o

Student Name : Date - Interviewer

-

* I. Student Iavolvement R A

1. How much involvement do you feel ydu have this year in Elgbgigg_your own
learning program at (CE) 5 in terms of- activities done at both the le¢~ aing
-~ center and at job sites?
Much_ j¢+  Some. 4 Little None . N

-

a. Have you been ablé to get the employer sites you wanted?

Generally yes 15 ‘Generally no 5

’

b. Did you“have any involvement in planning how you would do your
_ pre-prepared projects? :

Q. ?es 12 No_g What involvement? **

c. Were you involved in planning your individual projects? (topics,
activities, schedule, etc.)

Yes_19 No___ What involvemeni? 1  Has not completed an
individual project
**
2; How much freedom do you have in how you carry out your projects, competencies

and work at employer sites? (Use P, C and W to code in the answers)
e Projects le6 :

4
Employer Sites Much__ ¢ Some_ 53 Little 5 None
Competencies 1 ’ 4 11 - s 4
,a. How do you let it be known that you want to do a project in a
certain way?

*k . -'p

r

~

b. 1Is this usuaily-effectiVe?

Yes_1g No N.A. 1

. €. Have you ever initiated a project by approaching the LM with an idea
’ before the LM made suggestions?
= Yes_jg No . l&.A. 1
' —_— —

t
! .

3. How much involvement do you feel you have in evaluating your own activities
at the learning center and at the employer site? - -

Much__ 3 Some 4 Little 4 None_ g

a. How do you go about evaluating these activities?

* Represents the number of students indicating each response

) QO _#* Por additional clarification see Addendum to this Appendix ..




n

- . How did you find that out?

I1. . Career Awareness ~ -

~

4. S1nce entering (CE) 7 have you thought about your future careet or
educational plans? . . - ; .

o
Yes_]18 No__ 1 «
a. Has your experlence in (CE)3 helped you to dec1de that you would .
" not like to work in certain occupatlons?

Yes 15 No 4

Why? (check to see if student uses mdliisensory data)
° ’

How did you find that out?

ru

~b. - Has your experience in (CE)2 helped you to decide that you would
like more information about any. particular careers?

Yes 18 No 1
If yes, which ones?

\f ‘,

Why?

c. Has your éxperience in (CE)> helped you to decide on one or several
careers that you would be interested in following?

Yes 12 No vi ’

If yes, which ones? o "

- © e

Why?

. ?

II1I. Student Prorress
‘\\ N
5. How do you stand in terms pf the number of projects, competencies and
explorations that you have completed to date as compared with the number
expected by the (CE), staff? .
> . . . 13 students 10 students . 3 students
(Behind in: projects___ compéte?cieq____, explorations____.)

-
/
/

if behind.' ’ : o )

- -

a. Do you feel the number of projects, etc. expected by thie staff is
reasonablel

f
Yes 14 No 5 '

If no, why? .

(=Y




V.

b. What things have prevented your reaching these expectations?

*

¢

6. Howtlikely do you feel it is that you will be able to complete all the
- required activities by the end of the school year?

Very likely 17 2 - Very unlikely “ e

a

If unlikely, what do you plan to do about it?

System used this year at (CE);.helped you to pace your
ies or has it merely created extra work ‘for you?

Helped 14 Extra work 4 © Has not affected student 1

e . -

How?

1

-

IV. Program's Effect on Students -

8. 1In what ways, if any, has (CE); helped you the most? “\

* . ‘ A}

4

¢

- ‘ .
9. What changes, if any, would you like to see in (CE)3 so that it
could help you or other students more?

* : v

Addaitional Questions &

10. what proportion of your time d>'you spend in the learning center?

Learning center 55% Community 45%
~

a. Do you enjgy learning center or community activites more?

Learning center 44 Community 50 .Both 6

b. Do you learn more from the learning center or community activites?
-

Learning center 38 Community 43 Both 19 . .

11. Wwhat do you see as the primary benefit resulting from the retreat?

*
¢ 3

* See Addendum
1Y
D

o




l.b

5.h

11.

o

v

"Addendum of Interview Responses '

"1 negotigte parts of the project" (12%)
No involvement (8)

"1 usually come up with the topic" (18)

“I usually come, up with list of activities" (17)
"I take my ideas to the LM" (17)
"I take my ideas to the ERS" (1) .
"I have not done an ipdividual project" (1)

-

"Too many projects" (2)
"Too many competencieg" (2) .
"Too many of both" (1)

-

Procrastination (7) .

Lack of clarity about expectations (2)
Difficulty getting resources (2) -
Does ‘fiot use Zone system (1)

-
v

"Inl{::sed my responsibility and initiative® (10)
"Learked to communicate and express feelings" (4)
"Helped me learn about careers" (3) -~ ,

"Gave me more self-confidence® (2)

"Helped me look at things realistically” (1)
"Helped me tqo get to know my community" (1)
~Helped me do higher quality work" (1)

"Kept me in school” (1) ,

"Gave me freedom to express myself" (1)-

"Really helped me prepare for life" (1)

More learning managefs or employer relations specialists
Less authoritarian attitudes from some staff members (2)
Eliminate the zones (2)

Less competencies (1)

" Revise the journal (1)

A more homey building (1)

S€lect more serious students (1)

A larger facility (1)

More employer sites (1) "
Cut back requirements (1)

Make it less like a school (1)

Extra van (1) -

Widen the program to other districts and students )
Better explanation during orientation (1)'

More flexible pre~planned projects (1)

None (2) .-

Getting to know people (6)
Building a sense of community (4)
Solving problems (2)

A chance to get away (1)

* Number of students e

A4

E-4




33- opinions of each of the (CE). staff about the procedures and the outcomes

"

. Appendix F : L
TABULATED RESPONSES TO THE (CE)2 STAFF QUESTIONNAIRE

.

This questionnaire is intended by the evaluation unit to obtain the
.of (CE) . It should only take a few minutes to complete and all -
responses are confidential. fThanks in advance for your tiae and energy. -

1. Lisfed below are the major learning strategies used in'(Cﬁ) . Please
rate each in terms of how important you feel it is for (CE)., students
and secondly in terms of how effective you feel it has been this year. ]

How Important - How Effective

Importance

z < Effectiveness
ResponSe Not Highly .Not Highly Response
* Learning Strategies Mean Imp.  Imp. Eff. Eff. Méan
3 J 1 2 345 12 3405 —=
a. Student Orientation . 4.16% l1 3 2 1 5 2.83
b. Student ~ . : : . |
Accountability
System 5.00 - 6 ' 4 2 4.33 .
c. Student Negotiation 5.00 5 1 31 4.00
d. ‘Preprepared Projects - 4.00 | 1 41 3 2 1 3.66
e. Individual Projects 4.83 1 5 1 4 1 4.00 ]
f. Journals 4.16 2 1 3 2 2 2 4.00
g. Competencies 4.75 2 4 - 6 - 4.00
h. Exploration Packages 4.33 4 2 2 31 3.83
i, Learning Level
Process 4.83 1 5 1 1 3 1 3.66
j. Special Placements 4.00 . 2 2 2 32 1 3.66
k. ILA Materials 4,66 -2 4 31 2 3.83
1. Employer Seminars 3.33 1 2 3 2 4 2.66
m. Student Retreat 4.00 2 2 2 3 2 1 3.66
n. Group Activities .
(e.g., cadres) . 3.33 . 4 2 2 1 3 2.16
f .
. ©. Others (please
specify) CIS 1 . ’ 1 to

*Mean rédsponses for importance and for effectiveness are shown in the

extreme -left and right hand columns respectively. Numbers in the
center refer to the number of staff selecting each rating.

47 . . F-1
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How helpful do you feel (CE)

]

helping students solve problems logically?

Very helpful
' 5 4 3
L

of ligtié or no help

2 1'

6,

How helpfulihave (CE) ., experiences

-

been in helpihg students to

understand the role of science in our society today?

Very helpful

|5 4 3

Of 1lfttle or no help

2 1
b

3 3

How helpful have (CE)., experiences

understand more about themselves?

’

Very helpfal

.

been in helping students to

Of little' or no help
2 1
J

How helpful  have (CE). experiences.

get along with others .

Very helpful

13

been in helping students to
Of little or no help

2 1
S

el

How helpful have (CE) exgéiiences
understand the democratic¢ process?

Very helpful

B 1504‘ 3

been in helping students to

Of little or no help
'\ '
2 1
|

3 3

How helpful have (CE)2 experiences
develop their own creativity?

Very helpful

beén in helping, students to
Of little or no help

2 1 :

.

experiences this year have bheen in

>

3.50

3.50

Mean
=82

3.50




10.

11.

12.

13.

. .

How helpful have (CE) ., experxences been in- helplng students to

learn how their iriterésts and abilities f1t into potent1a1
careers? . N

Very helpful ) . Of little or no help Mean
5 4. 3 2 1
L L. : | T
L2 4 . ’ 4.33

How helpful have (CE), experiences been in helpxng students to-
learn how society's values, the government and the economy affect

the world of work? §
Very helpful > Of little or no hélp +~Mean
5 4 3 £ 2 1
L ‘ J

1 2 3 3.66

How helpful have (CE)2 experiences been in helpzng students

_learn to analyze potential jobs?— =

Vefi helpful Of little or no help Mean
5 4 -3 2 1 '

L2 . | )
2 3 1 4.16

How Qelpful have (CE) expgriences been in helping students to
learn how to find and keep a job?

-

Vetf helpful . Of little or no help. Meéan

5 4 3 2 1 ) .
l | ‘ . )
1 4 1. . 4.00

How helpful have (CE). experiences been in helpir~ students to:
learn the basic skllls necessary for the careers that interest

-

them? » .
e ‘ i s ®
Very helpful * Of iittle or no help Mean
5 4 3 2 1 .
L ‘ j - .
) 1 . 3.83
How helpful have (CE), experiences been in helplng students to
improve their reading skills? . S
* Very helpful ’ Of little or no help Mean
. 5 4 3. " F2 1
l - . _ j
3 3 - 3.50
) ’ F-3
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¥ ' - ) .
14. How helpful -have (CE)., experiences been in helping students to
improve their math skills? ;

©

Very helpful . Of little or no help Mean

: \
5 4 3 2 1
i i ! I “\ 7 J
. 5 1N\ 3.83
. AN

en in ﬁelping students to

15. tHow helpful have (CE), experiences
: aking and writing)?

improve their communication shills (

Very helpful - = Of little or nd ‘help Mean

l5 4 1 :3‘!k

. 1 5 \\\ 4.16
I e

.

16. How helpful have (CE), experiences been in helping students to
know what level of. basic skills proficiency is required in the

.. jobs of interest to them? ) g
Very helpful Of little or no help Mean
Cos N %3 2 1 '
l;: .- P J v

/ : 2 "4 4.33
) 17. How helpful have (CE) experiences been in helping students to ’
gain confidence in their aBility to apply basic skills to

complete tasks and to solve problems around them?

¢ Very helpful . Of little or no help Mean
: 5 - 4 3 2 1=
1 J

2 3 1 / o "4.16

18. How helpful have (CE) expe;iences been in helping stﬁdents;to
become acgquainted witﬁ a broad range of resources to use 1in
} " gathering information for work and decision.making?

-

Very helpful Of little or no help .Mean
» 5 4" 3 2 1
L ' ]
. z

) ' 3 3 . 4.50

. 19. How helpful have (CE), experiences been in helping students to
communicate comfortabiy with adults? ’ ) )

’ : Very helpful + Of little or no help Mean
. - 5 4 3 2 1 ]
. . | 1 .
. 6 ' ) . 5.00
: _ : / .
: * *
' 3 ° . F-4
LN 1 ,‘ L ’ ‘




20.

How helpful have (CE)., experiences been in helping students to
take responsibility for their own actions?

- Ver& helpful . Of little or no help Mean
5 4 3 2 1 s
T .1
3 3 ” 4.50

" Overall consistency of the ent7re staff.

L . :
’ How helpful have (CE), experiences been in helping students to
become mgre open to iaeas and valuyes different from their own?
Very helpful ) Of little or no heig Mean \
e 5 . 4 3 2 1~ : '
f ' I : . I
\ * 2 3, T 4.16
22, How helpful have (CE), experience$ been in ‘Lelping students to
. use inFormation obta1ned through direct experiences in mak1ng - ,
~ dec151o ? . -
' Yery.helpful T Of little or no help Mean .
P g . 5 4 3 ! L.
o 8 LTI .
2\ N ’ 4.33
A \ ¢ M .
' 23. How helpful have ICE). experiences been in helping students to .
feel_prepared to aégept adult responsibilities?
\\ -
Very helpful \ T Of little or no help Mean -
- 5 .- 40, 3 - 2 1, .
' k> b 4 ’ .
1 4 1 4.00
24. what factors, if ‘any, have }QP seen th{s year that are cpntributipg
. in a major way to the SUCCGSS\ef the’ (CE) _program?
! Staff Staff and Staff-Student Ra,gporb. . R _ A}
. Flexibility of learning plans. o T . ‘
Kids of leadership qualxty. \\ o .
. Staff cedperation and mutual appteci%;ﬁon-'\ J
. Improved staff compatability. Y T
Better range of students. \ "
1 I have seen a. great deal Qf individual® §upport for many students
from many. people. . . . ) ¢
Accountability system. . N,
P . Close working staff. | : : A -
. Addltlon of above average students to the stpdent populatlon. 3

\
. . \

-

-

.
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what obstacles, if any, have you seen this year that are limiting
the success of the (CE) program? ' i

-
-~

Not tight enough follow-through on accountability‘consequences. )

Motivating students to do academic work at employer sites. 2

Need more work on employer seminars. T

Lack of grasp by NIE of what they have here, what to do with it.
Lack of consistent ‘direction’toward marketing.'

I Feel that there are no obstacles that are "limiting' the success.
'This is not to say that individual problems do not arise.

Uncertalnty about NIE plans.
Late development of ILA.

o

Inhouse program inconsistencies (i. e., 15 hrs./week on-job-site vs.

5 expi ‘and L. level) -

In what areas do you feel the (CE)

e

Becoming aware of world of work.

students have made the greatest
growth this year? Wwhy? .

‘. 4 . ”
‘a N - I

Seriously egnsidering employment options.

Ability to design own learning plans. L :,Qrv__wA_*M“m#;

28,

Knowledge of their own strengths and weaknesses.
General awareness of what the woxld of work is all about.
Maturity, confidence; realism, judgement and cooperation.

. Attitude toward adults, themselves and educatlon. T . to.

Self-confidence.
Work habits. - .
Communication skills. -
Career awareness. : ' .
Basic skills. ® .
Involvement in community’ act1v1t1es.
Completion of program materials.
In what areas do 'you feel tha (CE) students have made the least
growth this year? Why? - . — : ¢
’ - .

Reading--needs more emphasis. v
Accepting respon51b111ty--need better enforcement of the accountability

system:. .
Probably Basic Skills-—ILA is just now implemented.

S -

- Personal discipline, keeping thé area clean, being punctual, obscene .

language. )
The area of least growth seems to be in the area of peer relationships.
Students st111 seem to "hang™ tegether, in thexr own group.
Basic Skills due to late start. -
Understandxng the scope of the (CE) program.’
Career development process. -
If you were to 'predict ways in which, ‘four years from nowy this yéar's
(CE),, graduates would be different from.a control group of students
who a*tended Tigard High School only, in what ways do you feel the
(CE), graduates would be most different? Consider both students who
go on to college and those who go directly: into a working career.

~
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' Ease in communicating with others.

. Ability to deal effe¢tively with adults.

& -

Aruitoxt provided by Eic:
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Adapt more readily to their jobs. )

More, satisfied with their work. ’ ) )

Understanding of the variety of careers they may or may not
--wanff to pursue. <

Abilit to\Bhdget\L\eir own time. - ¢ T

Ability to realize a need for personal changes, and the techniques
to make those changes. T

(CE), gradu~ies should be "further along" intQ "learning programs,
jobs, already receiving promotions, etc. whll? others are still

"finding themselves." . ’
Better prepared to establish contacts in the community--to use the
community as a resource. "

" Have a more positive utlo&k toward their high school education. -
Confidence in securin and holding Jobs. .
More career options.»
Ability to, lock~in on avaiiable optiong in the community.
DeCiSion-making skills.
Desire to reach ultimate" for each : . .

~

-

~ —
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*Three additional case study student profiles -are ‘contained in this ap,

Mike, George and Bob.
individual students.

Names have been changed to ‘protect the identity
Mike, the\flrs* case study student to be describ

ndix—ﬁ )

.

"activities and reflecti

is the-student for whom a bYrief case study was ptepared as part of last .
-year's final evaluation geport. This summary, therefore, includes ‘Mike"s
ns from both program years. The other twé case .
study profiles ea¢h cover the student's participation in (CE) 5 -only during
the 1974-75 school year. While Mike' apd George were rated by the (CE)2 .
staff at the beginning of this school. year as high in qelf-dlrectédness, i
Bob was, rated law in this area. Bob was a junior in.the program while the

other two were seniors. . i
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Mike R '

. Background. <£itting in a classroom at Tigard High School (THS) was| o
difficult for Mike in 1972-73. 1n some classes he was way behind. .In >
math he was always the first to finish a test. "I loved math and c¢u1d
always firish a test in about ten minutes, but I wasn't doing well Ln my
other classes,"* Mike explained. |

el

° |

He first heard about. (CE)) at THS when he was a sophomore. "I really only
went to the ass w'y o0 get out of one of the classes I didn't like," Mike \
confesskd.

But after listening to the (CE); explanation, Mike was quickly scld on the
idea. He not only liked the notion of learning on the job, but also
thought the program might allow him to work at his own speed. The notion
of no grades qnd no teachers 2lso appealed to him.

Mike took some descrlptlve materials home to his parents and they joined
nim for an evening session at the (CE) 5 learning center to find out more
about the program. Now after two years in the program, Mike is a senior
and-his parents want his younger brother to get into the program.

Equy (CE), testing sessions last year verified the inconsistency of Mike's
experiences in school. While his reading and language scores were well
below the average scored by a randomly selected group of juniors at THS,

he showed above average abilities in study skills and demonstrated

superior ability in uath.**

OUn a less tarigible level, (CE) 5, =taff members early last school year
described Mike as being hyperactive, submissive,. Iack;ng in self-confidence’
and unconcerned .about his health and physical appearance‘when hé~started
th~ (CEOZ program. He was also judjed to have severe writing deficiencies.
Consequently, Mike's: (CE), learning manager devised a learning plan that
would build his communications skills (in both writing and interporsonal
rglations) while ei.couraging him to explore several career possibilities.
ke's job experiences and ﬁ ojects were designed to capitalize on his
/ existing interests and to brgaden them.

.
' * Unless otherwise indicated, statements in quotation marks refer to
comments made by the studzat during the interview with the evaluator.

* % when the -erm "above averaie" or "below average" is used in this
section 1% will mean that a student's score was greater than one
standard deviation above or below the (CE) ; group mean for that
variable, meaning that less than 18 percent of his peers scored above
or below that level,

23




First Year §Cl), Experiences.” A typical day for Mike started at 8:00 a.m.,
just as in any other high school, but the hours in between varied

_ considerably. When he first arrived at the (CE)> learning —~entar, Mike

said he usually spent some time "fooling around" with the computer before

'he worked on projects underway at the center.

On his original application, Mike indicated his career preference would

* be computer operator. This led to an opportunity in (CE), to further explore

that area and to learn more about the job. During April and May, Mike's
second learning level experience took place in the computer department of

" Firstbank Services. He broke up his time there each day into morning and

afternoon blocks, often arriving before his employer instructor did for

the morning period. Mike usually spent that time going through computer
workbooks. When his employer instructor arrlved they went over flow charts
together and worked on computer language. /

Mike returned to the high school for lunch and a German class he selected
as a_project. (CE)) students seldom take classes at the high school but
Mike had a special interest in German since his grandparents speak the
languaqe.\ ¢ -

/

/ =

[Following German ~1=~g,‘HIké returned to the learning center for an hour
‘'of work on other learning activities and then went to Firstbank. "I

often stayed there until 5:00 p,m.," Mike said, evenfthdugh high school
hours ended at three.

Mike's activities and interests widened after that first year in (CE))

but his goi1l of becoming a computer programmer was reinforced Ly; the
learning level experience at Firstbank. The start of a new hobby--collection
of computer materials--also occurred during the time he spent at Firstbank.
"My employer instructor gave me some books to read that actually started .
the collection," Mike said. ’

Mike's interest in animals also was enhdnced by his (CE)2 experience. Mike
has always liked animals and his family 'has owned a horse since he was

12 years old. By picking blueberries Mike was able to save enough to buy
his own colt two years ago. One of Mike's favorite projects during the
year related to his horse. ' The proje t was designed to help Mike with
Basic Skills and to improve his criti th1nk1ng skills., Mike read about
breeds of horses and how to train them|, He yhen joined a 4-H group with
hopes of training his horse for show. |l / '

Several mdnths later, Mike again focused on animals for another (CE)
project. This time he used the local z 4s a resource, interviewing

the zoo manager and dc .ng a thorough study of the Alaskan Brown Bear.

Mike also joined an Explorer Scouting Cl of volunteers to help at’ the

Z00 on a reqular basis. "I reclly 11ke wcrklng with the bears," Mike
reflected. "They were really playful. . Did you know when they rub their
hair against th® bars it sounds like a wviolin?" Evaluation of the zoo’
project, one of ‘the last Mike completed during the year, showed much
improvement. The learning manager comﬁented to Mike, "You are getting your
projects done faster, and I think you are taking more time than you did at
first to do a better job." f

|

| . .
f \'

|



* operating an automobile.

b

Mike got.off to a slow start in the Life Skills area. Like some of his

peers, he went through a period described by one of the learning managers

as "freedom shock." When removed from the more rigid structure normally
experienced in a typical school setting, Mike tended .to avoid his -
responsibility to the more "acad#mic" side of his learning preogram. At

first, Mike seldom followed up qﬁ commitments and often did not let the

staff know what he was doing. By the end of the year, he had improved
remarkably in both of these behavior areas.

Through the weekly writing required in maintaining his journal, Mike
demonstrated a significant improvement in written communications both in
terms of presenting ideas and feelings and in the mechanics of writing.
Mike also noted an interesting change in his behavior. "I used to watch
a lot of TV and never did any reading,",y;ke said at the beginning of the
following year. "I read two books last year and have completed eight
more this summer. Now I go to the book instead of to the television,"

he added. Mike's favorite reading materials are science fiction.

Mike also observed a difference in his attitude about homework. “After
going to school for six hours I wouldn't sit down and do homework. But in
(CE)2 I wasn't sitting in a classroom, so I didn't mind going home with
some more work on my journal or projects."

Mike's personal development was also undergoing change. Much of this

change was attributed to one of his employer instructors, an elementary
school teacher, who told him how important it is in the work world to

.wash and wear clean clothes. Both she and the project staff gave Mike much
positive reinforcement when his dress improved. That same employer also

told Mike that she was really jnterested in what he had to say and therefore.
winted hiq to speak slower so he could be understood.

Mike's attendance improved at (CE)3. During the year at (CE),, Mike
missed only six days. This was better than the average absence for others -
in the program, which was found to be 12.3 days missed during the YQer. -
and muchfimproveg over his high school attendance. . \

Like a number of other (CE) 5 students in his class, Mike went out on \\\
exploration level experiences but completed relatively few other program™
requirements during the first three months of the school year. By April,
however, he was simultaneously working on eight different projects and .,
pursuing a learning level experience, at Firstbank. By the time Mike
compléted his junior year he had finished ninz of the required thirteen S
competencies, explored nine business sites, completed two learning levels ~
‘and carried through on eleven projects. Two other projects were dropped

during the year and one is uncompleted but could be finished in the coming

year (see Table 1 for an illustration of Mike's learning activities).

On a more specific level, Mike's comptencies included transacting business
on a credit basis, maintaining a checking account, desiging a comprehensive
insurance program, filing taxes, budgeting, developing physical fitness,
learning to ccpe with emergency situations, studying public agencies and

N G-4
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Tabwle 1

TIME CHART OF MIKE'S ACTIVITIES IN (CE)

i FOR 1973-74 ) ;
Projects Sept ‘Oct Nov Dec Jan Feb Mar Apr May Jun
Critical Thinking 1 '——‘Breeds of Horses and How to Train)|Them
2| German class at HS% :
3] Math lL Ai
Functional Citizenship 1| Immigration Laws and lr —»{Regulations
"l Personal/Social 1 |-Intergroup Relations-- —| Comm&nication Skills '
Deve lopment 2| Teaching at *} Elementary School --
- 3} Shepherding a Comrade
Creative Development 1 Beginning ! Gui%a{‘
’ 2| Language | - {AXts
1| 2oos--What  |-They Are and What They—| |Should Be
Science 2l Basic Electricity% ‘{ -
. 3 Computer — Preparation ——
Employer Sites ’
Exploration 1 ’—hutomobile Dealership Mechanic’ .
2 HAudio'visual Equipment Repair N
3 b Supermarket Stock Clerk . F
4 AirHControl Manufacturing Accounting
5 Elementary School Teacher N .
6 Housing HDevelo;n:ent Inspector
7 City HPublic Works
8 Junior High I school Teacher
9 Bank Services T—-IComputer Operations i -
Learning Level 1|Elementary School
2{Bank Computer Service Comfuter Operations
Competencies
Credit 1 X
Checking Account 2| - X
Insurance 3 X
Income Tax 4 X
Budgeting 51. X
Physical Health 6 X ¢
Emergencies 7 X
Electoral Process 8
Government 9
Individual Rights 10
Public Agencies 11 X
Employment 12
Automobile 13 X




J .
Mike did not achiive the same level ‘of success on all of his job sites.

" However, his performance consistently improved throughout the year. Mike
criticized the exploration packages when he started them in the first
months of the program, and although he couldn't pinpolnt how, said they
could be better ™~ His own reliance on the questions provided in the package
was noted by the (CE)) staff with a comment that he rarely followed up
on any cues provided by the person he interviewed. The packets reflected
Mike's disinterest in the exploration portion of (CE), work. They showed
little cffort and a certain sameness of remarks- about hlS 1mpre551ons at
the various sites.

Mike explored career possibilities a% an automgbile dealer, an audio visual
repair shop, a supermarket, an air control manufacturers, an elementary
school, a housing develup.ient corporation, a city public works, a junior
high school and a bank services company.

Mike's first learning level experience was at the elementary school. _ At
thc end of three and one-half months the two teachers serving as his
employer instructors indicated concern about attendance, punctuality,
initiative in learning and amount of supervision needed to see that Mike's
time was used constructively. Mike did show significant improvement in
apporpriate dress, personal gromming and quality of work on assignments.

Reports from the secénd learning level experience--at the computer
department of the bank services company--show a marked improvement. The
employer instruétor there rated Mike .satisfactory in all aspects and by
the time of the final evaluation gave excellent ratings in ten categorivg—-
attenddnce/punctuallty, adherlng to time schedules, understanding and
acceptlng respon51b111ty, observing emplcyer rules, showing interest and
enthusiasm, poise and self-confidence, using initiative 1n seeking E
opportunities to learn, using employer site learning resources, beginning '
~ assigned tasks promptly and completing tasks assigned.

! During the latter part of the school year, Mike worked on several project:
at once. He worked on a project on basic electricity and took a course
on "Beginning Guitar" for project credit. ‘

To improve his communications skills, Mike also worked on an 1intergroup
relations project. This project grew out of an awareness by the staff that
Mike liked other students but” seemed to lack social 1interaction with his
peers and the staff. Reports at the beginning of the year indicated that

he appeared dependent and submissive and was an immature conversatlonallst

In response to thesc coservations, Mike's learning manager negotiated

project objectives and activities with him that would help improve his'
communications skills and help him solve some of his interperscnal problems. -
At the end of the ycar Mike noted a positive change related to his
communications skills. "I can now speak up in groups," he said.

T G-f
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Mike's unfinished project related to his own experience and interests.
He moved to the Portland area from Canada ten years-Eab and frequently
returns to .Sec recjlatives. The project was on immigration laws and
requlations in the functional citizensgip area. At the same time, it
will help Mike improve his grammar and spelling. Since studerts have
Lue option of completing a project started during their junior year,
when they are a senior, Mike had a chance to finish the project this.
year. s

.

Qf the year Mike said, "It turhed.out even better than I thought."
Things he liked best about the new experience at (CE)2 were working at
his @wn speed, guing to a job and having more freedom. :

At the end of the year, Mike's tests showed significant increases in
both reading and language skills. In the math and study skill areas
where he was already above average only slight increases were inhdicated.
N .
Tests on attitudes, given both at the beginning and the end of the year,
indicated positive gains in self-reliance, understanding of roles in
society, tnlerance for people with differences in background and ideas
than his, and openness -to change.

Aspirations did not change for Mike. He still wants to go into computer
programming after finishing college. "When I started the year I really
didn't know too much about ‘computers. I feel now that I know a lot and
want even more to make it my career."

Second Year (CE)- Experiences: First Semester. Between September and
midyear, Mike completed three projects, three exploration levels, a three-
month learning. level in computer technology and was working individually
on programmed ILA materials to improve his communications skills. See
Table 2 for a time chart for 1974-75. In addition he was enrolled 1in
an alegbra and a geometry class at the high school, attended a Boy
Scouts of America Explorer Club class one evenipg every other week 1n
computers, and worked three evenings a week.

In November both evaluators observed him simultaneoﬁsly for an hour
during his learning level in the computer technology department of an
educational research and development laboratory. One evaluator briefly
explained the purpose and intent of the observation and asked Mike to
go ahead with his normal job site activities. Mike proceeded to organize
some notes and materials on a desk assigned to him and spent the
remainder of the hour working alone debugging a computer program he had
written as part of his assignment. Once during the hour he got up from
his desk to ask the employer iastructor a question and to get a reference
book from him. He also stopped briefly to talk with another employce
andsgo use the computer terminal. During the obserwvation period Mike

-2
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TIME CHART OF MIKE'S ACTIVITIES IN (CE),

' Table 2

DURING 1974-75

Projects )

.

’ ~

Sept': ’Oct Nov Dec Jan Feb Mar Apr May Jun

Critical Thinking

.

Functional Citizenship

Personal/s'ocial
Development

Creative .Developrent

Science

e

I-—-I (CE) » For You

G P Gypsum & Safety
Field Engineering F
A Week With The Staté -
where Do I Fit In

}——|What (can I)Do About Me

!
1
F—{ Legislat
. l l

N DIWN -~ N

1| pDon't Just Stand ! | There

2] Customer Rglations At {BM

b

1 f——-—{Basic Computer Programming
2| 1 was A Teenage Scientist

—

hre

- Do Something

Employer Sites

Exploration

[

]H Computer Trogramming At An kducational

Lab

2|Data Recording Machine Repair At A Cpmputer Firm
3|Door Tester At Gypsum Manufacturifg plant .
V 4lTrelephone company Installation And |--' Repair '
g|Boat Motor Repair
6 .
7
. 8
iy . -
Learning Level .1 Computer Programxnlng at An kducational Lab
2|Door Toster At i-————4 Gypsum Manufacturinf Plant
3|pata Recording Machine |pm——di--- — Repalr At A Computer
Ej .
Competencies
Credit ’ 1| FY74 . .
Checking Account 2| FY74 P ’ !
Insurance 3§ FY74 .
Income Tax 4] FY74 ‘ . -
Budgeting 5] FY74
Physical Health 6] FY74
" |Emergencies 7% FY74
Electoral Process 8 X
Government 9 X
Individual Rights 10 X
Public Agencies 11} FY74
Empioyment 12 %
Automobile 13] FY74
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used as a reference "Teach:Yourself BASIC" and BASIC reference cards.* .
He appeared very involved in rewriting part of hi§‘program that involved
mathemetical computatiens, the‘use of arrays and scientific notation. .
Mike's employer instructor was interviewed following the observation.

He provided valuable insight into the nature of Mike's-work, his e
interactions with the employer instructor and the way in which the .
employer instructor tailor-made Mike's experiences. The employer
instructor stated that Mike had completed "a self-teaching course in
BASIC computer programming and was working on a long assignment
requiring him to convert six digit whole numbers to alphabetic
characters. This assignment also required Mike to develop complex
flowcharts-which he wrote in sentence form on the blackboard, coded in
BASIC, and successfully ran on the computer. The purpose of this
assignment was to increase Mike's abil’ity to attend to logic anaadetqil.
The employer instructor related how he had gotten some background
information about Mike from the (CE), employer relations specialist but
that more in depth information was obtained from talking with Mike and
trying him out on tasks to see what he could or could not already
perform. Realizing that Mike had had prior experieices that had
acquainted him with the general area of computer technology and the

role of a programmer, he decided that Mike's greatest need was to
improve his understanding of programming logic. This experience was
designed entirely differently than one for a (CE), student last year who
receivéd an introduction to the field of computer technology and learned
how to keypunch and operate other equipment.

In addition to learning how to attend to logic and detail, the employer
instructor also felt that Mike had shown improvement in accepting
responsibility for his own work, being dependable, using time more
effectively, accepting and using freedom and gaining confidence in
attacking problems and completing goals. While Mike was considered well
versed in scientific notation, matrices, subscripting and the ability

to work with exponentials, the employer instructor felt that, to be a
good programmer, Mike would need more mathematics, improved language
ability and greater computer ldgic. It was alsc noted that Mike needed
general improvement in spelling, sentence structure and verbal skills.

Mike's science project, which centered around computer programming,
contained problems to be sol+ed, so the employer instrdctdr provided
written resources and personal help when needed. (He added that his
general approach in working with Mike was to provide resources sc Mike
could solve his own problems rather than answer his questions directly.
Exceptions were made in cases where the employer instructor felt some
essential explanation was needed.)

When Mike first started on the learning level he tended to " ,ump too
quickly to a solution. Since then he has improved in attacking word
problems and in logical analysis." Mike had told the employer instructor

* BASIC is the name of a particular computer language.

G=9
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that his experience at this job site hatl helped him directly as a paid
consultant at the high school developlng)a computer program called
CQACH, designed to recoré’athletlc date. At the time of this interview
the employer instructor reported that he "had not yet talked with Mlke
about future career or educational plans.

1

Mike's employer instructor gave him good ratings (satisfactory,
commendable or excellent) on all areas of his Student Performance
Review except for.two. He was rated .as "improving”-in "poise;
self—confidence" ang "quality of assigned projects." ’

£l
B

In talking, separately with Mike about his learning level experience Mike
descirbed/his feeling that the employer instructor was "not a teacher
but a mixture of friend and employer.” Mike particularly liked the way
the employer instructor avoided directly answering questions about
<géogramming but in3tead "showed me how to figure out the ahswer or look
1¥ up. Mike felt he had learned a lot about the logic of programming,
vocabulary in computer ‘technology, and what it is like to be a
programmer. He indicated’ that he did everything a programmer must-do:
write step procedures, debug and run the program, evaluate it and
document it. He alsQ kept a list of technical vocabulary he acquired

on the job. Having a chance to succesc<fully debug a real computer
problem that a fellow employee had encountered "really felt neat."

He would like to have stayed longer on this job site but this department
was in the process of being phased out.

One of the things Mike still wanted to learn was how a computer works.
He was looking forward to learning this soon on his next (CE)2 learning
level. His enchantment with computers had also led him to learn about
‘zomputer programming and the RPG language through an Explorer Scout club
organized for students " 1terested in computers.

When asked what things made him particularly suited or unsuited for a
career as a computer programmer, Mike responded by saying that he felt

he had good math and typing skills but needed improvement in writing. He
added that he had improved a lot in writing legibly over the last year

as judged by his comparing the writing in his journal early last year
with the present writing. This improvement was attributed by him to help
he received from the (CE)) tutor last year and to the opportunity in
(CE), to write slower while "at (the high school) I had to write faster

than my speed.” While on this learning level Mike got some insights into
the real world of work. He learned that "programming is hard mentally
but not physically." Also he recognized "a need for walking around

during his lunch hour as a break from sitting."

|
E
S .
» Mike was very willing to share with the evaluator three of his-recent
o journals and the report from a completed project. Most of his journal
entries were factual accounts of his (CE), work experiences. They also o
contained supportive comments to him from his (CE), learning manager in
) response  to his ‘journal accounts. Of interest in his preprepared |
) project on "(CE), for You" was the fact that unlike many others
completing this project, his diagram of the (CE), learning center space
showed exact footage measurements. In describing the jobs of each of
the (CE); staff, most students recorded Yeneral stateme.its from a
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’ L]
brochure, but not Mike.. He and another studaent teamed up to interview
staff members to learn what they do in (CE},.
The learning. manager's assessment of Mike for this part of the year was
that he has been "very enthusiastic about the program and*highly
motivated to get totally involved in it." This enthusiasm was supported
by the fact that Mike missed only two days at (CE)) during the first half
qf the year. In November the learrning manager added that “Mike is on the

- road to success--he has accomplished the required three projects and has

initiated a fourth. He is much more mature in the manner in which he | -
negotiates plans and is a pleasure to work with. Mike is keeping up
with his journals and his handwriting is definitely improving!"
. , ‘
Secona Year (CE), Experiences: Second Semester. During the second half
of tke year Mike completed seven projects, all four of the competencies

- needed for his second year, two explorations and two learning level

experlences. He,was able to complete all requirements on t1me to
graduate with his class. 1In doing so, he bacame the first member of ,
his family to graduate from high school with a regular d1ploma.

wn

~

During the second semester Mike took a week off from his learning fevel
to spend with his district's state representative at the state -
legislature on a special placement. During that time he chose one bill
under study by his representative, .researched it and wrote’a one-page
statement of his opinion about the bill. He also ohserved the House of
Representatives and Senate in action, assisted the office staff in
selecting relevant newspaper articles for researcH and ‘information files
and gained an understanding of the components and responsibilities of
his Representative's office.

bl
Mike's special placement was not without problems. He failed to give his
employer instructor on his learning level "adequate notification and
information...so as not to inconvenience him." He also substituted one
activity on his project without notifying his learning manager, had some
transportation problems, and stayed an extra week in the capitol.
The second learning level Mike completed was as a door tester at<a gypsum
manufacturing plant. Mike's employer instructor there indicated that
Mike "needs to improve" on "adheres to established schedule” (he missed
four days at ‘the site), "quality of assigned projects" (he "waited until
the last few days to begin (CE); project assignments") and "begins

assigned tasks promptly." He was rated as "improving"” on "demonstrates
appropriate dress/grooming,"” "seeks feedback concerning performance' and
"completes tasks assigned." His employer instructor stated that Mike

"showed good aptitude" and showed

"...good ability and interest in becoming involved when he was
here. His dependability (absenteeism) and procrastination in
waiting until the last minute to write up his project need
improvement. We like (Mike) and hope he will accept our critique
as being constructive.”

r
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This learning ’level was immediately followed by another as a customer

- . enginec - (repairman) for a large computer company. For the first few
weeks at this site Mike spent half of his time out in the field observing
customer engineers on call for data recording and associated machine

s repair. The other half of his time Mike spent observifig administrative
areas, the dispatch room, and the parts room and taking courses on R
computer terminals on how to oper3e the teletype and how customer
engineers do their paperwork. After this périod he spend almost all of

. his time out in the field.

’

Mike was observed with one of his customer engineer field employe:
- instructors one afternoon about one month into his learning level. Tiie

first stop was a reserve bank building where a3 security clearance first

\ had to be granted. Then Mike cb:¢rved’tZe customer engineer as he

) tested and repaired a machine which prinfs magnetic gharacters on checks.

Mike observed and asked questions about machine controls and functions.
The machine error was detected with some assistance from Mike. Then,
another machine was reported as requiring repair. Mike fed cards into
the machine while the customer engineer located and corrected the
mal function. They then returned their attention to the original
machine. While the customer engineer continued testing the machine, -
Mike extracted the machine's manual and repair record from a drawer in
Ehe machine and glanced at it. The customer engineer did not have the
correct part to fix the machine, <~ he rigged up a bushing and fixed it
temporarily. Upon completing tes-.. g of the machine, they took a break
and then completed the necéssary paperwork.

Meanwhile the customer engineer was paged to another site to repair an
80-column card punch with a malfunctioning card stacker. Again, Mike
questioned the customer engineer about the repairs. Upon completing
repair of the machir~, Mike replaced the keypunch cover and retrieved
the incident report (IR) book. After helping the customer engineer to
secure codes for the IR, the observation and repair ended.

Mike had the opportunity to work with many different people while at this
site. While out in the field, he worked with three different customer
engineers. While at the office he worked with different people when he
went to various sections. However, he worked with the contact person

and primarily with his assigned employer instructor. This employer
instructor held the position of Administrative Manager for Field
Engineering.

The employer instructor was interviewed immediately fol\owing the
observation and again at the end of the year following Mike's departure
from the site. He s%ated that through his experiences Mike has gained
the specific job-re.ated skill of making engineering changes from
on-the-job training. However, he also believed that it would be quite
difficult for Mike to be successful in this field because of a lack of
adequate basic skills development. In addition, the employer instructor
stated that Mike will need at least two years of electronics training,
preferably in a trade school. '
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According to the employer instructor Mike had acceptable appearance, was
prompt, and fairly dependabl~,.but more confxdent than capable. On tests
administered by the company Ft the beginning and end of his training in .
the area of:vo ulary, mathematlcs and mechanical aptitude, Mike scored4' .
below acceptab levels ih all areas. His dverconfiden~e aud lack of
adequate evaluation of his own work was demonstrated on one tegt with
approximately 33 items when Mike told his employer instructor hat he
throught he did real well but in actuality missed 26 of the items.
\ 4

Mike's employer instructor believed Mike realistically understands the
“Job of a custdper engineer and-had shown a definite interest in the area.
However, he did not understand his basic skill deficiencies and did not
discuss them with the employer instructor. Although he demonstrated a
wllllngness to apply basic skills, he did not show any lmprovement in
this area. He effectively related to adult®, "but comes on a little
strong" due to his over-confidence. His employer instructor alsc
“stated that Mike seemed to understand and trust others and was "pretty
impuisive.” The employer inst®uctor and Mike only talked on a
superficial level about Mike's background, interests'and_future plans.

Although Mike usually waited to be told what to do and needéd toy@e

prodded several times, he generally showed "more initiative.than most

(CE)» students™ according to the contact person. He had just "a few s
minor problems" while at the site, including one time when a customer

engineef requested that Mike not be sent out with him. )

s

Student Performance Rev1ews completed at this site reflected many of the
above comments. 4IM1ke was rated as "needs to improve" on "quality of
assigned projects," "poise; self-confidence" and "learning growth."” He -
was rated as "improving" on "good team worker;" “judgment" and "uses
initiative; seeks opportunities to learn." He was also rated as
"excellent! on "reports to employer site on time." However, the contact
! } person was quite disturbed abaout Mike's failure to notify him about the
two week special placement with the legislature and the loss of three
weeks from the middle of a learning level experience.

Mike was 1nterv1eweg again in March and at the end of the—school year.
He felt that his experlences with the comﬁﬁier company made good use of
| his time and the tasks were very challenging, perhaps giving him "too <\
- much to do." He felt that he was treated like an employee most of the .
\ time. Most importantly he learned more about the field of computers,
\ especially this company, and learned specifics about the repair of -
\ machines and how thé customer engineer relates to the customer. He felt
\ he learned some mechanlca] and electrical skills and how to communicate

‘ '\ . with people. Hg learned just about everything he wanted to learn and
\ strengthened his feelings about entering the field of computer
\\ programming. He also felt that this learning level built upon his -

. ’ | previous learning level in computers at the educational laboratory.

\ Mike's lack 'of a realistic assessment was reflected in these interviews.
When asked "What things about you make you particularly suited or

\" unsuited for this career?", he responded "...I get along with people

\\allright...aﬁﬂ I have a.good mechanical ability...I think most everytﬁinq

<
\
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yQu need to'do Qweli ou the job) you can learn." while he felt that he
,had to improve his communication skills and ability to relate to people
in March, by the end of the year he felt that he didn't need to change
anything about himself in order to enter this career. However, he doqu
believe he needs some path'and improvement in his sentence structure.
Mike's Views of (CE)o. Mike felt that his (CE)) experiences, especially
the learning levels, had improved all of his basic skills. He ‘felt that
he had the freedom to do the kinds of things he wanted to .dc while at
employer sites. These experiences, according.to Mike, have strengthened -
his vqcational choice in the field he wanted to enter and have caused nim
to look at educational and training requirements plus some other
alternatives. For instance, Mike tried to enter the military, figuring

* it would be a good source ¢f ‘training in the field of computers, but was

»

N

‘training in camputer programming and has discussed these plans with the

.When asked in which

unable to because of a medical problem. . -

By going directly to job sites Mike has gotten a feel for the "real
world" of work-. He said hlS work at, computer repair-oriented sites
furthered his conceptions of the patience necessary when dealing with
customers and fine degree pf precision needed in the repair of equlpment.
He also discovered how a’ customer enginee? takes a problem, evaluates it
and solves it. . - .

N a

When asked about his work values Mike replied "I figure if I get the
right job, I1'd work at it and try to do my best...in fact, I'm sure
that even though I didn't like the job I'd still do more than I was asked
to...I'd work as hard as I could.? Although he has always been a

1

responsible person, he feels that his experiences in (CL)2 have made him '

more trustworthy. Mike also feels that he is now treated more like an
adult because of his own atpitudee. In fact, he feels he understands ~
himself a lot more now. ’

Mike's future plans concern trying to get a job in computer programming '
at an automobile dealershlp or computer services company. He had T,
previously done some computer work at the automobiler dealershipfin
relationship to a project in Explorer Scouts. He also wants more

student coqrdinator
learning is that it

and a secretary at (CE). His attitude towards .
may not be fun but it is "important.: ~ -
areas re made less growth than he had hopzd to, MPke
responded "I really made a lot of growth in all areas." He credits (CE)Q
for this, finding it more helpful tham high school. It gives you the
opportunity to "get out and meet '‘more people and get to be able to
communicate better w@th people out in the community."

Most of Mike's experiences at the high school were not too personally
rewarding. He did start a geometry class there this year, but had to
drop it as he had started late and could not catch Up Although he got
along all right with the staff at the high school in the past he felt the
teachers there had a "barrier between them and the students. The (CE)>
staff "treat you on a more individual type circumstance.,.have the time
to talk to you." At (CE), you can "work at your own speed...don't have
to be in the c}a5sroom."

>
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Mike recommended the program to mosg\of his friends, although some of
" his friends had already dropped out of school. He stated "I would have -

paid to come int. ]CE)Z, I think it'y really that good of a program... .
In .fact, I'vg.learnéd more in these tyo years (at 1CE)5) than I have
the last four years at the high school.” Herdid not even ask for

reimburschent for his trawel expenses because he said he liked the
program so much.

]

Iﬁg Views of His Parem&s. When Mike first told*his parents about the
program they were cdncerngd about what was‘going to be involved and
whether 1t was a good program and education. When interviewed in
March,, they felt that (CE)2 hag helped Mike to be more mature and know
where he is_going. 7 ~

N -~

Mike's parents said they were well informed by the (CE); staff in all
areas.' Mike tended to talk to them about his activities in (CE) 5, while
the only thing he evér talked about at the high school w photography.
Mike's career plans have not really changed since he enteked (CE}, and

. his parents have not tried to influence him, but (CE) 2 has helped him to

'] . . s -,
* =~ rule-“out mgchanic and-truck driving as possible careers.

’

‘;{

A

s

.

] q
Sincefbeginning the (CE)2 program his parents have found Mike to be more .
mature, dependable and gnthusiastic. He also became more reflective
and concerned about the future. Hi's writing improved and he read more.
There are no'areas where his parents felt that (CE)> did not help him
gnd thei rated the (CE)Z program highly‘in all areas. ) *

Tast Pfogress Measures on Mike. Although Mike showed a great improvement
in almost @ll areas of the Comprehensive Tést of Basic Skills during the *
first year of participation, his scores declined considerably it:inq the

“second year. . Especially significant were the decline - in Mike'
arithmetic applicatiqns and study skills scores. .
Mike's attltudlnal stéores all showed a positive gain over the two year
total period, but alsd tended to decline during the second year of
p@rtiélpation. On the "semantic differential, *Mike scored significantly
"below the (éE)z mean at FY 75 posttest on the community resources,
adults, learning and work scales.

Mike showed continued growth overethe two year period on the work,
self-reliance, communication, role, and trust scales of the Psychnsocial,
Maturity Scale. He was sigﬁificantly above the (CF,)2 posttest means on
the work, role, and social commitment scales and below average on only
th® openness to change scale. The openpess to change score also showed

a significant decline over the year.

-
“

.The staff rased Mik@ on seven student beMaviors. At the beéinnlnq of the
year he was significantly above the.(CE)) mean on "applies a knowlecdge of
his/her own aptitudes, interests, and abilities to potential career
ipterests” and below the mean on "understands another person's message
and feelings." At posttest time he was still below the (CE), mean on
this"latter behavior as well as on "demonstrates willingness to apply
Basic Skills .to work.tasks and to avocational interests."

¢

$
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Over the course of the two years in the (CE), program Mike's scores

on the elf Directcd Search (SDS) showed little change in pattern,
although the number of interests and competencies did expand. Overall,
realistic (R) occupations decreased and enterprising (E) occupations
increased as his code changed from RCI (where C 4is conventional and I 1s
ynvestilgative occupations) at pretest FY 74 to ICR’at pretest FY 75 (a ,
classification which includes computeJ operators and equipment repalrersi
to CEl at posttest FY 75. However, the I was only one point stronger than
che R and the CER classification includes data processing workers.

Thus, Mike's SDS codes appeared very representative of his desired
occupational future.

.

Evaluators Reflections. Mike's dramatic declines in attitudes and basic
sk1ll scores reflect behavior changes which occurred during the second

".half of his second vear of the program and were detected by a number of

people. .In February at a student staffing meeting his learning manager
reportad of Mrke that “"no progress is seen in tlis zone w.th projects...
still elusive...coasting right now...may end up in trouble.”" The
prescription was tc "watch him--make him produce...find out where he 1s."

_Jlowever, at the ¢nc of the next to last zone in mid-May the report was

still "...the elusive butterfly! (Mike) needs to get himself in high
gear to get everything completed on time!!!" Since the posttesting was’

" campleted befora thlS time, Mike probably coasted through the posttesting

as well.

- Another piece of data suggesting his lack of concern and involvement

during the second half of his senior year was attendance. Althémqh he
missed only two days the first half of the year, ‘e missed thirtee days
during the second half.

Mike showea a definite change 1n some =f his personality characteristics
over the two years he spent in the (CL)2 program. In the beginning of
thn program he was totally lacking in social skills and self-confidence.
By the time he graduated, he had made great strides in his social sk:lls
(although ther - was still much room for improvement). However, his
self-confidence had grown to the point of overconfidence. Inueed, the
employer instructor on his last learning level spent a qood deal of taime
trying to get Mike to make a realistic appraisal of his own capabilitaies.
When 1nterviewed after graduation, Mike was working six evenings a ‘week
at a restaurant where he had worked part time for the last year. He
hopes to work there for about a year, working his way up to cook, and
thep go to a business college for a year to study computers.
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Backqround. Georqe' first learned qbout EBCE from a former (CE); student
who was v{deotapinq a play that George was in at the high school. The
videotaping activity was part of that student's (CE), experience. This
impressed George for e wanted to work on things that interested him
and not be bound by sc.ool bells. After discussing (CE), with his best
friend at the high school, they both decided to join the program.
George's mrother was at first a little skeptical about his joining (CF)2
because she felt it might hurt his chances of going on to college. She
called a (CE), staff member on the phone to check on this point but
remained somewhat concerned for a while.

George started in (CE)é as a juaior ahd returned his second/year to
finish the program as a senior. Prior to entering (CE)y George had not
held a paying job but was active in choir, drama and the lfnguage club:
at Tigard High School. His involvement in these first two/ areas at the
hlgh school continued while George was in (CE)3. He also kompleted a
German class at the high school.

|
!

George and (CE),. Pretest data this year indicated that,George is above
average 1n readiny comprehen51on, arithmetic concefts and application,
and 1n the use of references. He is also above average /in his openness
t s change and in his attitude toward %he concepts of "cqmmunlty
resources" and "learning."

|
{
v I

In the fall, the (CE); emplover relations specialist indicated that,
"Although his career interest is in mgdfcine, he willingly explores

other fields as well as health occupaklons George hag superior basic
skills, but is very slow in completing site-related written work.

Threats of loss of credit (for not completing wgrk) seem to be the catalyst |
that keeps him woving. This year George decided to de lop skills ain '
photography while waiting for another medical site. is recommended

that Seorge be encouraged to contlnue.developlng new sk 11s while

pursuing his acadr.ic interest and that he be given strict deadlines to

meet in completing his work." Given the results of the Self Directed

Search George chose to explore careers in areas such as a\physician and
Eﬁazgafapher. For a description of George's community and learning '

center activities see Table 4. j
/

One of Georae's»carépr interests, photography, was introducéd toward the
end of last year wheh George did an exploration level at thdgihoto
laboratory of a large company. His interest in photography d in this ‘
particular employer site led him to request and engage in a learning lavel
experience there during the first three months of this school year.

\
This evaluator arrarged to observe Georje at the photo laboratq§y in

November. Upon acrival aat this site thq evaluator met George and
e:plained the purpose for the observation. George said that he \had
intended to develop some black and white prints in the darkroom and was
waiting for the employer instructor t2o arrive to furnish the chenicals
needed. Although Geoyge expected the employer instructor to return at
1:00 p.1w. he didn't arrive until 2:30 so the observation period ihmvolved

1
i (
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Table 3

»

TIME CHART OF GEORGE'S ACTIVITIES IN (CE) 7

Projects Sept Oct Nov Dec Jan Feb Mar Apr May Jun
Critical Thinking 1| 1 (cE); for vou
. 2 |NWREL Product Development |j————|
- 3 Decision Making Skills l'——{
. . .4 Critical Thinking Wrap-up
Functional Citizenship 1A week with State LegislatureT——{
’ 2 Where Do I Fit In
Personal/Social 1 Concert Choir % - { |
Development 2 ———{what can I Do about Me |
3 F —|cémmunication Skillls |
4 Body Language H |
Creative Development 1 }— —}Advanced Theatre Arts i
2| Painting Mary's ——— pad |
3|Don't Just Stand There,L —] |
Science 1| — Technical Photo raphy~Then_& Now-*{ ‘
4 2 - l—jBacteriologg |
3|I was A Teenage | —| Scientist |
Employer Sites |
—— \
] 1 Hospital #1 |
. |Exploration 2 = HHospital #2 |
3 Educational H Laboratory !
4 Animal Clinic |
5 car pealer |
6 Food |—{store |
7 Telephone |—| Compan
8 Adult Mentally Retarded Center}—T |
9 High School H |
10 Furniture Storel— o
Learning Level 1 }——{Photo Lab :
2 f~— Hospital #2 |
3 Educational Laboratory |
Competencies 1973-74 |
|
Credit x 1 |
Chécking Account x 2 o |
Insurance X 3 . |
Income Tax 4 X |
Budgeting 5 X |
Physical Health 6 X |
Emergencies 7 X |
" Electoral Process 8 X |
Government 9 X |
Individual Rights 10 P |
Public Agencies 11 X
Employment 12 X
Automobile 13 X
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George taking the evaluator on a tour of the facilities and explaining
his activities there. He also showed some of the photography books in
the employer instructor's library that he had borrowed as references in
doing a project on the history of photography.

The interview that same afternoon with th2 employer instructor took
approximately a half hour and shed light >n his perceptions of what
George had done at the photo lab outing. The employer instructor was
not sure what George had hoped to accomplish at his site but described
George's activities such as learning darkroom development and printing,
setting up props in the studio and accompanying him on some photography
assignments in the local area.

When George first came to the photo lab he possessed very few skills in
photography. While on this learning level the employer instructor felt
that George had acquired a better understanding of photograph |
terminology as well as darkroom development skills. In addition to )
acquiring photographic skills the employer instructor also stated that
George gained oral communication skills in answering the telephone and
appeared to gain self-confidence and in the ability to deal with a
variety of "funny" people such as writers, designers and advertisers.
Part of the "real world" experience that the employer instructor felt
George gained while at the lab was an awareness that "many tasks in
photography aten't glamorous but routine and boring." He said that this
is the type of awareness that most young people don't possess when they
first decide to enter photography as a profession. .

The employer instructor was not sure how interested George was in

.actually making photography a career and hadn't taken time to discuss

George's educational or vocational plans with him. He added "I probably
wouldn't encourage him to become a professional photographer because
it's too competitive a field."

In early December this evaluator conducted an extended interview with
George. Some of the que§tions related to his experiences at the photo
laboratory. 1In addition to mentioning his activities there already
listed by the employer instructor, George talked about learning
techniques of studio lighting and about attempting to complete three
(CE)5 projects related to hi- experiences there. These projects dealt
with photography as art, the history of photography and studio
Photography. Some critical thinking activities also occurred. For
example, George was n..xed by his employer instructor to select, from a.
large collection of slides, those that he felt would be best for a
training seminar. He had to apply the criteria of tehcnical quality and
relevance.

Although George found his experiences at the lab to be "gelerally -
challenging,” he felt that he often didn't make good use of his time
there. He found "a lot of slack time" and sometimes workei on things of
interest not related to projects. He would like to have ]éarned more
about developing and printing but often the lah techniciaa did not have
answers and the employer instructor was often out. Some of this
information he obtained by reading technical referercés recommended by
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his employer instructor and by experimenting on his own in the darkroom.

George has decided not to become a professional photographer "because of
the uncertainty of a steady income." The laboratory had tried to hire an
extra photographer one time and George got an opportunity to talk
informally with some freelance photographers applying for this job. He
found many who were unsuccessful for a long time in locating work. Also
he mentioned that the lab had laid off their technician the prior week
because of a cutback in funds. George said that in a regular high
school he wouldn't have known about the local surplug of photographers
unless he had personally applied for a photography job.

when dsked if he had gotten any insights into the "real world" of work
while on the learning level, George said ves and was able to cite four
examples: (a) the tight job market for local photographers, (b) "social
life and goof-off periods are a natural part of a work day," (c) the
psychological techniques some bosses use to motivate their employees to
do work, and (d) short cuts that some workers use to reduce costs and
save time.

During March, George spent several days on an exploration at a small

food store. He did this exploration because he was interested in what 1t
took to run a small store and thought he might want to run his own
business sometime. According to George, the employer instructor was
present the first day and Le interviewed her. She explained her
procedure for explorations which was mainly to "tell about what she did."”
During the second day the employer instructor was absent because of
sickness. Her husband ran the store and instead of allowing George to
watch, he allowed him to "actually do things.” During the first day
George felt he was treated as a visitor while the second day the husband
treated him as a trainee or fellow worker. During the day George

stocked and faced the shelves, refilled the cooler, did ordering, learned
the inventory and tax procedures, worked the cash register, learned how
to control shoplifting, and rotated the magazines and stocks. Whea the
employer instructor returned and fourd what George had done, she offered
him a job working there part-time on the night shifi. When he was
offered the job he "asked to start above the reqular salary range because
I was willing to work the odd hours."

One of the interesting (CE), projects that George engaged in this year
was titled "A Week with the State Legislature” and dealt with his
opportunity to work closely with two state representatives at the state
capitol. During the period George: became familiar with the technical
aspects of the legislative process; learned about the components and
responsibilities of a state representative; wrote a one-page statement
expressing his views on a bill he had researched for the representative;
observed the Senate and House in action; assisted the office staff in
selecting relevant newspaper articles for research and information files;
prepared a directory of selected officials; and kept a daily log of his
activities, observations and personal reactions. George and another
(CE), student who had a similar experience with another representative,
felt that the coxpericnces were so rich that they successfully negotiated
a second week of work at the capitol. Some interesting quotes from
George's daily log reflect his experiences. "{(Mike) and I have both

'
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learned most of the floorplan of the building and we have thg blisters

to prove it." Later in the week he wrote, "I've learned of what a fast
moving and generally surface world this 1s. I don't think this 1s where

I want to be. 1It's nearly impossible to bLe a simple person and lead an
‘average' life here. Every minute is a life or death crisis, and pressure
1s ever building."

An employef~§1t0 where George had done an exploration and later returned
in March for a learning level was an educational laboratory where he
engaged in writing and editing activities. During an observation of him
there in March, George was writing quietly at a desk, reading materials
and typing. During the forty minute observation, an employece also woriirg
at a desk in the same room asked him how he was doing and walked to his
desk to discuss the material George had been writing. She asked him
several questions to see 'if he understood certain directions related to
his writing task. They had a brief nonwork related conversation and she
returned to Ler desk. George continued his task of editing, simpli.ying
and cartooning a draft of an information request form.

At this site, the employer instructor kept a record over a five week
period of the amount of time he spent working with George. His records
indicated that he had spent approximately 12% hours in planning and
negotiating the various tasks George was working or, a half~hour
discussing his reqular job with George, and eight hours in casual
conversation about nonwork and personal areas. In addition to this
employer instructor a second employee interacted frequently with George.

George has developed a number of specific skills at various learning
levels while in (CE),. For example at a hospital laboratory he learned
how to: do a gram-stain, differentiate between baccilli and cocci
organisms, differentiate between gram positive and negative, operate a
microscope, streak plates and do a throat specimen. At arn educational
laboratory, he learned to: pa<te up a camera ready copy, make format and
design decisions, outline and organize content, and initiate an’ ERIC
system search for information retrieval.

George also learned a number of things about himself from his (cr),
employer site experiences. For example, he has found that for him
"doing things I really enjoy is more important in a job than the money
it pays." Another insight he gaiped is that he is able to tolcrate some
pressures but not others that are related to unanticipated demands.
Watching employer instructors react to pressure has influenced how he
reacts.

In addition to work at employ«r sites George reported having used a
number of community resources. He visited the public library, courts,
local colleges and state legislature and attended public meetings.

George also participated in public speaking engagements regarding (cr),.

He talked to school staff at Crescent Valley High School in Corvallis,

the Kiwanis Club in Tigard, the Oregon State Department of Education,

to parents and students jn the 1974 (CE)2 oricntation, and to other

groups of visitors to (CE),.

]
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George's Parent'qhz}cw Toward (QELZ' In March the evaluator interviewed
George's mother. When she first heard about (CE), she was hesitant because
the program was new and she had nothing to compare 1t with. However, she
trusted her son's judgment about wanting to enter (CE)j. She now likes .
the program but wishes she had been informed earlier that George was
behind schedule 1n his assignments. In her meetings with the (CE), staff,
she feels she has received "100 percent cooperation" and has received

full information about her son's strengths and weaknesses. The only area
she feels she doesn't understand well enough 1s whether the (CE)) program
qualifies students for college. She likes the idea that the staff have
made clear to her son what is expected of him and has left the decision

up to him about completing his work or leaving the program.

By April her son has not yet made a firm career choice. He likes a lot
of things. His explorations of varidus jobs has helped. It gives him
an idea of what carcers to eliminate such as drafting and architecture.
He has gotten good recommendations from his employer instructors. She
feels that through (CE), George has become more aware of his personal
rights and the responsibilities that go with them, has become less shy
and is better able to meet and mingle with people, and has improved his
public speaking due to his talking to (CE)» visitors.

George's Views Toward (CE)p. George, 1n di%cussing his expurienceés 1n the
program this year,fgaid]‘”(CE}z'réquires a lot of motivation that I have

a problem with. I find it hard getting work started. It's teaching me
what I need to know although it's making it difficult for me. At the

high school I could get good grades without doing reports by getting gcud
grades on tests. 1 can see now that the way (CE), does it is the way it
1s in the real world.™ - '

Because George was 5o far behind 'n completing his (CE) requirements by
the end of the first half of the _:ar, he was required to have
conferences with the staff and his mother and the project director were
contacted. Despite frequent warnings, he remained behind until finally
1n March he was suspended from (CI;‘)2 for a week while he was required to
produce a work schedule for himself to catch up on past-due work, and

to decide 1f he really wanted to remain in (CE)y. In an interview with
the evaluator after the suspension, George said, "I never really thought
1t wouid happen to me¢. It made me realize what was going on...and
forced me to schedule myself to he caught up or else.” During the weck,
he reported having worked on three projects but not completing any. The
staff, he said, were not too satisfied with what he accomplished. The
following week he set up a more specific time chart organized by
individual activities within a project rather than working on only one
deadline for an entire project. This, he felt, was more effective for
him.

George i1ndicated his feeling that his written and oral communication skills

increased this year. "I'm better able to express myself im less words.
For example, on the front and back of the Exploration Package my writing
15 becoming more compact. The Journal has also influenced my writing. I

‘can talk freely with almost anyone now. For example, when I spent two
weeks with the state legislators (in Salem) I surprised some of them by

=22

EN,C - ry -~ ) .

s {0




talking in a personal way with them. 1In the past I was afraid to talk
with important people." Also related to his communications skills,
George felt that he had learned "how to cut people off from their long
conversations when necessary." He also saw various benefits from his
explorations. The food store exploration led to a job which he-said he
might keep while going to dental school. He felt other explorations

have allowed him to make a possible career out of a former hobkLy such as
writing. The exploration of photography he said switched the other way--
from a career possibility to a hobby.

- In relating Basic Skills to his?career experiences he felt he used

reading more than math. He said he read books, learned new technical

vocabulary such as in the area of bacteriology, and looked up terms 1n
. science books thaf he heard on the job site and then discussed the

meanings with his employer instructor.

The Job site experiences gained this year helped George to learn more

about himself and work values. As a result of his activities at an

educational laboratory and at an activity center for mentally retarded

adults where he felt the staffs worked closely together, George said,

"I've become more aware of a sense of loyalty to an organization and . .
——— — " being part of a team." He also felt personally satisfied by producing
something-~a written product at the laboratory and the feeling that
mentally retarded adults understood him at the activity center. He
also realized that he likes to be kept occupied and left one exploration
site where he didn't have enough to do in order to spend time at another
where he could be kep;}busy. .

- After graduating from (CE)) George plans to attend college and then enter
a dental school program. George indicated a number of reasons why he
wanted to be a dentist including "the independence of the work, the
money., the personal satisfaction it gives, the geographic area I could
work in, the type of work’itself, the need that it meets, and the job
security.” He he; discussed his future plans with the (CE)7 student
coordinator who is getting him an application for college.

George made some interesting comparisons between his time at the local
high school and his time at (CE)3. The “f are "much more personal

. and informal at (CE);. They are more inv ‘ved in what I'm doing and
what's gcing on with me as a person...I didn't know what my role was at
the high 5chool. At (CE)2 I know what's expected of me and when. At
high school I was another face in the crowd. I'm more of a leader at
(CE);." Also George felt that scheduling at high school limited the,
areas he could explore whereas more areas are open to explore at (CE) .
"I'm like a curious kid peaking into a cupboard and seeing what's there."

Of the thirteen competencies George was required to complete in (CE) 5 he
completed three of them in the first three months of last year, one the
first semester of this year and the remainder during his final semester.
In fact he waited until May to complete three competencies and until
June to finish the remaining threc. Because he finished less than the
required ten projects last year he was required to complete the balance
plus ten for his senior year. Of the sixteen projects done this yvear,
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George waited until June before completing five of them. In addition to
working on projects and competencies, George completed ten explorations
this year and thrce learning levels. See Table 3 for the titles of
projects, competcncies and employer site experiences that George engaged
in thas year.

<

Q
George's Progress as Shown in Test Scores. The pre- and posttest scores

for George indicate that he maintained his above average performance 1in
Basic Skills over the two years that he was in (CE)5. The Self Directed
§$arch showed that his wocational preferences over the year last year
emained high in the areas of dentist and insurance investigator but that
he added an interest in becoming a writer and working on an educational
program. These last two areas were probably stimulated by specific learning
levels that he had during the second semester. In completing the SDS,
George indicates an interert and perceived competency in a large number
of areas which appear consistent with interview data collected from him- -
This was both an asset and 11ab111ty for him since he’ enjoYed a number
of explorations but also found himself becoming interested in new projects
before completing others that he had already initiated.

On the Psychosocial Maturity Scale, George showed a positive growth over
the year in the areas of'identity and in communcation. This appears-
consistent with information collected from his questionaire, interviews
with him, and from an interview with his mother. On the Semantic
Differential, George increased at least ten points over the two years in
his concept of "me"”, "school” and "work" and decreased in his concept of
"adults" and "decision making." Over the two years his concept "learning"
remained high. .

The staff pre- and post-ratings of behavioral traits showed George to be
in the average range. He increased one point or more on the five point
scale on only one trait, that of applying Basic Skills to work tasks and
to avocational- interests. He did not decrease by more than a point on
any trait.

Evaluator's Reflections. The case study of George provides some good
insights into the nature of (CE)Z The program is intended to appeal to
a wide range of high school students including those who, like George,
are academically talented and hold aspirations for professional.caru.rq
Students in (CE)2 are allowed to take courses at THS and 1nteqratc them

‘into their total learming plan.

Job sites for (CE), students seem to vary widely in terms of the amount
of structure and close superv151on they provide for stygents. The match
between an individual student's need for structure and the structure
existing in a given job site environment are important considerations 1in
successfully placing students. In George's case he seemed to enjoy the
less structurcd environment and the freedom to experiment on his own.
Other students would probably have become highly frustrated with such a
placement.

At least some students in (CE),, such as George, are able to gain
important insights into themsclves and their values by reflecting on thelr
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"reaj world" exberlences at employer sites. It appears that there are a
greater broportion of students this year than last who are able to learn
much about themselves from their experiences in (CE);.

The fact that Georyge was willing to speak up to an employer instructor
when she offered him a job and ack for a higher salary because he was
willing to work the odd hours appears to be a good sample of his feeling
self-confident, at ease with adults and experienced in the negotiating
process. ) ’

Some (CE)7 studerts are able to priqriiize and categorize their
occupational prefcrences through learning experiences, particularly IR
thirough Explorations at employer sites. For example, George's food
stere exploration led to a job which he might keep while going to dental
_ . - - - school. oOther explorations allowed him to make possible careers out of
former hobbies such as writing, while the exploration of photography
prompted him to view that as a hobby instead of a career possibility.

The need to motivatesstudents to complete the program requirements applies
not only to the less talented students but also to some with high -
academic ability such as George. The pressureﬁand guidance from the
project staff helped him to realize that he must produce "or else."

The staff were unwilling to settle for less than quality work. - -

. .(',—25
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Bob

Background., Bob entered (CE), as a junior. Early in his sophomore year
he heard apout (CE)) but was not sure he wanted to join until spring.
During the 1973-74 year he felt that the regular high school had "wiped
him out." He stated that his grade point average dropped from 3.5 to .
1.6 between his freshman and sophomore pear and-he wanted "out." His
mother liked the idea that in (CE), Bob could work on his own and make

his own decisions. Leaving the high, school meant separation from friends,
some of whom Q;scouféged him from leavihg. He felt he didn't know much
about (CE)) until he arrived because he%missed the recruiting orientation
at the high school. Recalling his earl& thoughts about (CE) 5, Bob at
first believed it was going to be easy.a "Now I know it isa't, because
of the requirements I have to meet." ! '
Before entériﬁ% (CE),, 'Bob had had several paying jobs, including cashier
and projector operation assignments for a theatre,_and work in electronics.
Although he had not participated in any school or community organizations
he enjoys motorcycle ridinq, camping and outdoor’ recreation. The (CE) »
August testing indicated that Bob had above average ability in aritimetic
concepts and study skills in@olving the usk of reierences and graphs. In
reading comprehension and arithmetic agplications, Bob is average.

Bob—and (CE),. A’(CE)) staff member's assessment notes in October state
that "his employer instructors report that he is an enthusiastic i
Pparticipant and approaches each new task, with interest and- zeal. Bob is
very slow in completing writfen work. He spends much of his learning *
center time socializing and very little in independent study. Bob's

(CE) > participation must be cloée]y monitored...We will work with him

on planning his time and scheduling and meeting appointments."™ Another
staff member also felt that “"time management sgéms to be a difficulty for
Bob...and that he needs staff encouragement."

One of the features of (CE); to help Bob and many students like him wiih_
"time management" problems is referred to as the progrcm year. action'
zones, part of the student accountability system. Basically it consists
of establishing fixed minimal expectations for students in each of nine
time periods througﬁout the year. Close monitoring and feedback are given
to each student and parent. A penalties and rewards system hefps to

round out the student acconntabiljty system. For example- in February

Bob failed to sign in and out at Ehe-learning center, missed an employer- - -
site without calling to notify them, missea # scheduled appointment with
a staff member and was behind in some of his (CE)  work. As a
consequence, he had a conference with the 4CE)2 staff, was required to
submit a specific work plan to schedule his time, was monitored more
closely, put on probation and was required to make up some' missing time.
A copy of the work plan that Bob developed was given to his parents and
to his project director so that they could all be informed of his plan
-and help him to follow it. ’ )

«Over the year Bob coﬁpleted: six projects (and worked on two which were
ot completed), five explorations (two others were not completed), one
learning level and eight competencies. A description of these is
contained in Table 4. ’ s
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\ TLHL CHART OI' BOB'S ACTIVITIES IN (CE)Z'
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Personal/Social ' —"1] ~ L—4 What Can I Do About Me
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Creative Development 1 F———von’t Just Stand Thers
T ‘ Do Something

Science I Was a Teenage ————|Scientist
Science " Nutrition-Organic Foods
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Marine Supply Company
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Competencies
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Income Tax
dgeting
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‘Emergencies
Electoral Process
Government
Individual Rights
“[Public Agencies
Employment
Automobile
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In November this evaluator observed Bob as he reported to an employer
site for the first day of his, oxplaration level at that site. Bob
arrived at 9:10 a.m. and apologized for being a little late beaause of
car troubles. The employer instructor, who supervises the manufacturinag
section, 1ntroduced himself and spent ten mlngtes telling about the
nature and hlstory of the company that produces musical equipment. This

.was followed by a thirty minute guided tour of the site. Bob took some

pictures during the tour and observed employees at work. t the end of
the tour the employer 1nstructor stated that he had some work to finish
and allowed Bob to continuz observing employees working in the’elécﬁronics
section. Bob appeared cemfortable in observing them unobtrusively and
asked a few questions of one erployee. i d

Two weeks following the observation of Bob, this evaluator had.an

extended interview with him. Bob stated that he had returned to the
Jusic equipment company for two mbre days of exploration in- December and
1intended to write up the Exploration Package and return to thi'-site to
have the employer instructor there review and approve the write up. Bob
related that he had always had an 1nterest in electronics and sound.

He had heard before that tnis company didn't emphasize quality but feund
from™his exploration that they did. Bob was Jrore interested in what the
company did than in information about a particular career in t .at arca
since he already had a background in acoustics, electronics ¢ d cabinet
making. One thing that Bob would have 1iked to learn from his

exploration that he didn't was about new designs for sound equipment.- .
He recocgnized that the campany's security over new design information -
prevented his getting this information. However, he continues to get ~
information about sound equipment through magazines, books, writing to
companias and talking with pecple. He has «done, these things 1n
connection with building his own equipment and reported that he has a

whole room at home full of electronics and sound equipment magazines.
- . ; c .

s

Bob felt that production jobs 1n the sound equipment business would be
intéresting to him ag, a short term job but not on a long term basis. He
likes the "informal opport nity to talk with fellow employees, not having -
to punch in and out for breaks and lunch,” but- felt "this type of wobrk
could become boring." However, the eduipment design positions would be
a long term interest for him. ' '
\
Slmllarly, Bob has explored a machine shop assembty worﬁ&r position at
an aircraft campany and found a real dislike for the )ob because it Las -

a "production-push atmosphere, is dirty and boring." ~The desxgn of .
equipment and supervision of repair would interest him and he dlscussed
the training and work experience steps necessary to obtain such a T

-

position with that company.
' )

In discussigg basic skills required for the jobs Bob had already explored,
he felt that he already possessed the essSential basic skills roqulrod but
would need on-the-job training.

In the future Bob hopes to take several courses at a community collpge

while maintaining a full-time job "that pays okay and where people treat
me right.” He has already discussed his future plans with ,jarents,
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friends and a-few (CE), staff. The (CE)Z staff with whom bhe has talked
have lastened to his point of view but "haven t been of too much relp
. yet. because I néed to do more thinking on my own firest." -

o
-
]

o Bob's Views Toward (CE),;. A few things in (CE), bother Bob |He dislikes
the delay in getting ]ob sites and the conflict somgtimes bx1st1nq between
prOJGCt requirenents and job site work. He has found it dlfflcult to
negotiate changes 1in his preprcpared projects.with his learning manager.

Bob felt that a better orientation of studénts new to (CEly 1s needei and
that it togk him three or four weeks to understand what was really expected
of him in (CE),. Bob also had criticism of some of the employer instructors

i : at exploration sites. "A lot of the people you get around...they just

, don't talk very much. They won't tell you Jery much or even try to make
) the Job interesting. And I've been in a féw troubles at job sites where
I've jyst been Bumped around- and just been told to go here amd go there

, and...by myself...Bored to death...Falling to sleep at ome spot."” On
. the other hand, Bob likes the way "(CE)Z\deals with you from the start
Y - and heélps you work on things whereas as the high school they wait until
-~ + you'get 1nfo trouble or until the end gf}ghe semester and then give you
. feedback. He felt that some of the: greatest. strengths of (CE) gyare in
l ' léarnlnq about different jobs and ir learnlng how to get along well with
others. C

In raEind .the effectiveness of (CE), on a questionaire 1n May, Bob
, 1nd1cated .that he felt his (CE), experiences were of little or no hely
in learnlng how to find and keep a job and. were of little help 1n
improving reading skills. However, he rated his (CE)« experiences as
most helpful in: getting along with others, "improving communication
SklllS, becomlné acquainted with a broad range of “resources to use in
* gathering 1nformat10n for work and decision making, in learning to take
T respon51b111ty for nis own actions and in becomlng more open to 1ideas anu
values different from his ‘own. L ) . r
o . 3 b} il
Bob srent a good deal of-tipe this year in the community. \In additgon
to his explorations and lea¥ning levels at employer sites, he reported -
visiting the Public library about 30 times during the year. He also
xlsltea a museum, a-local cqllege or- unlver ity ani attended a public
meetlng paob-stated that 2f he hagd 1t to do over agaln, he would
deflnltely decide to partitipate’ iff (CE)Z - In comparison with the regular
high school program, be felt that” (CE‘2 provided him with much more
* opportunity®*to learn about ocgupatlons, about the same opportunity for o
v Jgeneral learning and somewhat ggeater motivation to learn: —

»
«

v

Bob's career préfercncgﬂ'cﬁanged several times over’ the year. ~His (CE})
applxcatlon completed.in Aprll 1974 1nd1cated interest in being a o4
conservatlon officer or-theater o) erator Interests at the beginning.of
the year from the Career Informa on §YStem questlolndlru included small
"business operator; drafting, quality contgol, radio repair and truck
dr1v1ng In 4 fall interview with.the learning manager, Bob indicated

an Anterest in auto repalr, projector oreration and ‘electronics. In
interviews w«ith the evaluator 5% several points during the schoc! year,

Bob 1indicated he was lntenested !in electronic design and also in

operatlng a food cooperatxve or: small store* with a triend. By the end
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of May, Bob retained his interest in these two career areas but also
mentioned an interest in receiving four weeks of uWnion training in
explosives and bla%tlnq His latest use of the Qireer Information

. System (CIS) computer termlnal led him to consider the job of "powderman.
Bob stated that 1t pays about $1,000 per month and 1nvolves moving a lot
which he likes. "It may become an obsolete job in a few years but it
would L@ fun to do for awhile. I don't’see sticking with one job forecver.'
According to Bob, he used the CIS on his >wn about oace a week during the
first semester and about three times the second semester.

"

. * ~ ‘

. A learning level at a food cooperative occupisd several months of Bob's
- time during the second semester. During this period the evaluator
observed his working at the coop two times, interviewed two gf his
employer instructors and discussed the learning level experiences with
Bokt. Wwhile at the codp his employer instructor certified that he had
acquired or practiced skills in: operating a cash register, using
grocer's scales, ordering from wholesale, stocking shelves, checking
incoming orders against a bill of lading, bulk packaging, marking up
prices, dealing with the publ.c, investigating health regulations,
researching wholesale files that list where and what they supply,
”baCfVlnq the bill paying and bookkeeping system, and computing monthly
uperat ng costs. In addition Bob indicated that he had investigated
safety reqularions regarding the coop, read old newspaper clippings 1n
. the file cabinets that traced the history of this particular codp, and
W, r+ 11 some journals dealing with food nutrition and tiends in the coop
v movement.

Wwhile at the coop he became a regular member and felt he was treated
- like a reqular codp volunteer. After learning all the jobs performed by
volunteers he was given responsibility for training new volunteers and
< according to his employer instructor "they seemed to understand his
.directions well." She also indicated on a written student performance
Feview that Bob "is slowly gaining self-confidence and can use the skills -
and knowledge he is acquiring without supervision. He is an unusually LN
fast learner." 1In an interview she indicated that Bob's improvement in
self-confidence and in his ability to deal with people were two of the
most important things he had guined from his experiences there. She
added that "he is more mature than most (CE), students. I have enjoyé¢d
_working with (Bob) and can rely on his handling the store when I'm not
there.”

I Since Bob is thinking of possibly operating ''is own food coZs with a:
' friend after graduating from school, he has spent extra houir at the
codp and has undertaken several (CE), projects relateu to the ¢oGp. One
of these vrojects deals with an incroduction to operating a small business
. in the area of the food cooperative; ' another deals with food nutrition.
In Iooklng for materials on nutrition he used some ma*terials at the coop “
and planned to obtain others from the Hillsboro libLary wWhile talking
with Bob about his 90551b1e future in operating a coop he indicated his
general interest in this area was related to his desire to be "near to
rpeople” and that he liked the simple approach used in running this kind
of busginess. "It $ not much ot an income maker but enough®to keep
. you going." 1n dlscu551ng more about h?s fystem of values, Bob stated

»
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that he wasn't interested in big pay or in having luxury items.

An area that Bob fclt he had grown a lot in this year was personal
communications. "I cart talk with people I need to now...I'm better

able to let people see my point of view. I feel that I'm more open |
minded tnan my parents.. For .example, when my friend and I are designing
something we are open to sugdestions from others and tty to consider g1l
points of view before beginning the project.” i

Bob's attitude toward adults and work values was further revealed when he
said, "Manvy adults don't care how something works they just use it.
Younger people are more into how it works. The adults at (a control
equipment manufacturer where hc had an exploration) are exceptions.
I'm glad I know someéhing about electr’ 1ics now so if I work on an
assembly line, I'll get more jobL satistaction because I'Il know how things
work." i

f

Parent's Views Toward (CE),. How do Bob's parents view (CE),? When they
first heard about the program they felt it would be good for Bob tu learn
by doing. His mother wished the program was available when she went to
school. Although they were pleased with what Bob was getting from the
prograr they wished hé would do more with it and explained that "he
doesn't finish things like paperwork." His parents have had several
meetings with the (CE), staff and aﬁpreciate the fact that the staff are
"ver open and don't try to cover up things.w

«

While Bob seldom talked to his parents about Ligh school or (CE)3, he has
talkeg about his experiences at one music equipmerc company and at a food
coop. His mother indicated that Bob doesn't know what career he wants
but (CE), is heléing" him "narrow the field."

Bob's Progress as Shown in Test Scores. A review of Bob's pre- and
posttest scores on the Comprehensive Test of Basic Skills indicates that
he went from a grade level equivalent of 9.5 in reading comprehension to
11.5 over the year. In arithmetic concepts he decreased slightly from
13.6 to 13.3 and in arithmetic applications he climbed from 9.6 to 13.4.
His pre- and posttest study skills scores were above the 13th grade
level. On the Self Directed Seafbh, Bob indicated a better abilicy to
discriminate betwéen careers he liked and those he didn't like by the
end of the year. Also he rated himself higher in teacher ability and

in math ability at the end of the year. On the semantic differential,
Bob -rated thé concept of adults lower at tle end of the year but rated
schopl and decision making as higher than at the start of the year. The
change in attitude toward the concept school increased 27 points (2.5
standard deviations) over the year which indicated that he felt more
positive toward (CE)j than toward his prior schooling. The 9 point
decrease in attitude toward the concept of adults may be due to a
greater familiarity and therefore realistic view of them. His attitude,
however, toward community resources which would include employer
instructors, tended to increase slightly over the year. On the
Psychosocigl Maturity Scale Bob decreased slightly over the year in his
identity score and,increased in his score regarding tolerance for people
with different views than himself. The pre~ and post-staff ratings of

¢
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student behaviors indicated that Bob, while low in certain behavior
traits at the beginning of the year, had increased at least one point on
a five-point scale in: knowledge of his own aptitudes, interests and
abilities; ability to apply this knowledge to potential-eareer interests;
ability to 1nitiate program-related Behaviors; and his understanding of
another person's messades and feelings. He did not decrease more than a
point on any of the traits. -
As a returning senior in (CE)2 next year; Bob is looking forward to
engaging in a learning level 1n electronics and to continuing 1in the
program.

Bvaluator's Reflections. Bob's racurrihg problems in managing time are
typical of many students in (CE)) as is his preference for employer site
experiences as opposed to other program expectations. His case
illustrates some meaningful "real world" understanding that (CE),
students are gaining at certain employer cites such as the ability to
identify a "production-push atmosphere,” or that certain jobs are "darty
and boring."

Bob's vocational uncertainty is also typical of a number of adolescents.
However, unlike a number of other vocational or career education programs,

the (CE); staff did not push him into a prematurc decision about a single
career but instead encouraged him to explore a number of options. The

use of Holland's SDS and its underlying theory of career development

indicated the high congruence of career interests expressed by Bob and
explored thls year through (CE)2 Bob has used the Career Information

System more frequently than other (CE)) students this year and seems to

have been influenced by the inrformation provided by this system. 3

Aithough (CE), students are not paid for their work experience€s at
employer sites it is interesting to note that some of them were given
adult responsibilities. For example at the food coop, Bob was given
responsibility for training adult volunteers and was also placed in charge
of running the store when the manager stepped out. These experiences
undoubtedly influenced Bob in changing his self-estimate of his teaching
ability over the year from low to high on the Self Directed Search.

Another point of interest uncovered by the case study of Bob and several
other students are the effects that seems to come from the employer site
experiences of working with a variety of adults. Students such as Bob
appear to become more perceptive in viewing adults in a realistic way and
in seeing how widely different they can be. For example, this case study
quoted Bob's 'stereotype perception of adults as being willing to work with
things without understanding how they operate and yet Bob was able to
identify some of the employees he had observed as exceptions to his
generalization.

B
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Appendix H

LVALUATION OF CASE STUDY STUDENT PROJECTS AND PRODUCTS

Thirty-nine student projects and®31 student written products* completed by
the six case study studer* selected by stratified random sampling wcre

reviewed and evaluated ' . external evaluator {(a curriculum specialist
from a neighboring - istrict). Niaeteen were, preplanned projects
and 20 were indiva .anned projects. A Student Project Evaluation

Form (this Appendix, , ..yus H 3-5 ) was developed by NWREL to record
ratings of project appropriateness, content, level of integration and
individualization and to record rad&ngs of the quality of the product.
profiles on each of the six students were prepared and given to the
evaluator to provide a background against which to rate the project and
product. ’

The average rating of student projects on all dimensions was very high

(above 4.50 on a five-point scale), but the reviewer's evaluation is

perhaps best summarized in the reviewer's own words after 'spending six -
days on this task.

My reaction to these (CE)_ student projects as a learning

activity is one of enthusiasm and support. I especially

liked the manner in which on-site career exploration and

experiences were integrated with constant reinforcement of

- learning of the basic skills in reading, mathematics, and

communications. So often students are unable to see the

need for or the relationship of these skills to success 1n

the world-of-work until they come face to face with it in

an actual work situation. These project activities offer

to students not only the opportunity to explore interest b

areas for possible vocational careers, but also they allow

them a chance to become aware of vocational areas that do .

not interest them for one reason or another. Perhaps the

greatest impact that I see these projects making is the

bringing into a realistic focus many of the concepts, terms

and life skills objectives that students have heard about

and read about but which have seemed so meaningless in the

traditional educational environment. ¢ ’
The reviewer cautioned that the ratings of how well the projects capitalized
on student interests and how tailored they were to student abilities
(questions seven and eight in the Student Project Evaluation Form) may
be misleading becaus? of her limited knowledge of the student's involved.

* A student project is a record of a student's planned learning
experiences in one of the tife Skills areas that are usually
carried out on employer and community learning sites. A product
is the rtudent's output from the experiences gained and is often
in the form of a written report. For a more detailed.description
of student projects see pages 223-258 of the EBCE Curriculum and
Instruction Handbook, dated December 1974.
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However, hased on the knowledge she did have, she felt the projects
"could be made appropriate to practical'v any level of ability. The
criterion levefs 1n some cases seemed a litile high, but not unattainable.”

The reviewer's ratings of student products were slightly lower than those
for the projects but still very positive (all above 3.79 on a five-point
scale). Very few products received a negative rating.

An analysis of the student time involved in the completion of the products
shows that 36 percent of the projects were begun during the first three
months of the year, 33 percent during the middle three months and 31
percent during the last three months of the school year. Eighteen percent,
39 percent and 43 percent of the projects were completed:during the same
three time periods. The amount of time (~alendar days) it took to complete
the projects ranged ‘from 6 to 266 days with the average length of time
being approximately two months (59.8 days).

Correlational analysis.revealed no relationship between the elapsed time
a student spent on the project and the products rating. The dates of
all projects were deleted from the projects and products so that the
independent rater was unaware of when each project was completed. The
ratings of products begun later in the year however were higher than
ratings for products begun earlier in the year. Chi-square analysis
indicated no significant differences in ratings received by the
preplanned projects versus the individual projects.

Shown on the following pdges~ié a tabulation of ratings on the Student
Project Evaluation Form. Suggestions made by the outside reviewer will
allow for the refinement of this form for the coming ygar and for
improvement in ti.e reviewing process itself. These suggested changes

will be in&orporated in the EBCE Evaluation, Guide Handbook being developed
by NWREL this ycar. '

R
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CASE STUDY

Student Project Evaluation Form

Student Name Life Skills Area

Project Taitle

Total
Starting Date B Completion Date Time (days)
AY

Preplanned or Individual

PROJECT EVALUATION

1. Are the project activities designed to help the student meet the
specific objectives of this Life Skills area?*

Definitely Definitely Mean
No - Yes Rating
L1 2 3 4 5 |
1%+ 1 36 4.86
Comments:

- 2. Db the project activities integrate skill development in multiple
¢« Life Skilils arcas?*

Definitely Definitely - Mean
No Yes Rating
|1 Z 3. 4 51
' 5 826 - 4.77
Comments:

3. Do the project activities heaningfully incorporate the use of Basic
Skills in a way to promote growth in communications, reading or

mathematics?*
Definitely ‘Definitely Mean
No Yes Rating
{1 2 2 4 5} :
2 11 26 4.81
Comments: i R
* See ' -ogram Qutcome Goals
'
** Numbers shown below the 1-5 scale represent the frequency of ratings :

at that levzl. In some cases the rev.ewer rated certain pro)ects
between wnole numbers such as 4.5.

° “




4. Is there a relationship between project activities and Career
| Development outcome objectives?*

Definitely ) Definitely Mean .
‘ No Yes Rating
1 . 2 3 4 5 |
> ’ 2 3 925 4.73
Comments:

5. Was the employer or community s¥te used productively?

- Definitely Definitely Mean -
No " Yes Rating
L1 2 3 4 5| i . N
1 -~ 2 523 4.79

Employer or Communitf Site Not Used -- 8

Comments:

6. Do the project activities utilize a variety of resources in a integrated

R and meaningful way? ? y :
Definitely Definitely Mean
No " Yes Rating
L1 2 3 4 5 | .
' 1 511 22 > 4.69 .
Comments: ) s

7. 1Is the project designed to capitalkize on student interests? ’ .

- Definitely Definitely Mean
No ) Yes Rating
{1 2 3 4 5 |
1 2 71018 4.50 )
Comments:

8. Are the activities and the criterion levels for those activities
appropriate for the stident's abilities?

Definitely ) Definitely Mean
o No Yes Rating
B! 2 3. 4 5
1 3 4 31 4.82

No Criterion Levels Specified -~ O

. Comments : : ‘ . . .
< * See Program Outcome Goals ' l
- . L
) H-4
Q ' ’
ERIC ‘ L 89 . . :

Aruitoxt provided by Eic:




PRODUCT LEVALUATION

9.

10.

11,

12.

13,

Does the studrnt product have the technical quality (e.g., legipility,
grammar, clarity, etc.) that you would expect of a student of his/her

ability?

Definitely . Definitely Mean
No Yes Rating
|1 2 3 4 5 |
4 5 9 8 5 " 4.08
Comments:
- X ;
Does the student product communicate well?
Definitely Definitely Mean
~No Yes Rating
L1 2 3 4 5 |
1 1 4 3 9 6 7 4.03
Comments:

.

Does the student product indicate that he/she reached the criterion
level specified for each activity?

Definitely Definitely Mean
No Yes Rating
L1 2 3 4 5 |
1 111 4 6 8 3 7 3.82
Criterion Levels Not Specified -- 8
Comments:

K]
”

How would you rate this product in terms of the student's demonstrat=d
abi1lity to integrate his/her experience?

No Indication . Definitely Mean
of Integration . Integrated Rating
|1 2 3 4 5 |
1 1 2 8 511 3 3.90
Comments:

Given this student's ability, what is your overall evaluation of “the
product?

‘

Definitely _ Definitely" Mean
Negutive - ' ' Posi’ lve Rating
' i1 2 3 4 5 | )

1’ 1 4 610 7 2 3.79




Appendix I

)

FY 75 (CE); EXPLORATIONS AND LEARNING LEVELS

BY OCCUPATIONAL OUTLOOK HANDBOOK CLASSIFICATIONS ’
Explorations Learning Levels >

Industr.al Production and Related Occupations

Cabinet Maker
Auto Body Painter
Gunsmith -
Machinist

7 Auto Body Painter 1 -

3

3

3
Assemblyman 1

1l

1l

1l

Cabinet Maker 1 ’

Blacksmith
Photographic Prccessor
Photographic Retouching

TOTAL 20 TOTAL 2
Office Occupations

Attorney - 1
Insurance Adjustor
Bank Teller

Clerk

Legal Investigator
General Offic=

IBM Field Engineer
District Attorney
Legal Secretary
Cashier

Accountant

Secretary

Keypunch Operator 5
Computer Programmer
Data Processing

Insurance Adjustor -
. Attorney
Accountant
i Computer Programmer
IBM Field Engineer

N W

AN

.

HF R RERNDNWWOO -

TOTAL

£
o

TOTAL 8

Service Occupations

Patrolman 11 Day Care Worker 3
Beautician . 8 Fireman 3
Fireman 6 Animal Grooming 1
Telephone Operator 7 Telephone Operator 1
Animal Boarding 4 Patrolman 1
Animal Grooming 4 Beautician 1 .
Day Care Worker 3

Waitress 3 TOTAL 10




. s Explorations ' Learning Levels

- 3. Service Occupations (continued)
Cook 2
Deputy 1
Dispatcher 2

TOTAL 51 o

4. Education and Related Fields

Teacher 30 Teacher . 10
Librarian 3 2 Teaching Assistant “1
- . Librarian o 1
TOTAL 33 TOTAL 12
5. Sales Occupations
Grocery Cleri 7 Grocery Clerk 2
Sales Clerk 6 . Sales Clerk 1.
Regl Estate Sales -2 Real Estate Sales 1
Auto Sales 2 Lumber Sales 1
Gas Station Attendant 2 R
Warehouse Sales 1 -
Motorcycle Sales 1
Lumber Sales 1
TOTAL _ 22 TOTAL : 5
6. Construction Occupatioas
Electrician 2 Framer ‘ 1
Carpenter 2
~Building Centractor 1 ;
Framer 21 .
TOTAL 6 TOTAL 1
7. Transportation Oggcupations . \
TOTAL 0 . TOTAL 0
¢
8. Scientific and Technical Occupations -
Lab Technician 21 . Lab Technician .6
Game Manager 2 Game Manager ’ 1
Music Recording . 2 . Draftsman “ 1
! Animal Training 1 : :
Draftsman 2
g Media Productions 1 . !
Audio-Visual Specialist 1
¢ .
TOTAL 30° . TOTAL - ° 8
AN - : 1-2

RIc . ™ ~ 92 .
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10.

11.

12.

13.

ERIC
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Explorations

Mechanlpé and Repairmen
Mechanic
Welder
Telephone Installer
Telephone Splicer
City Maintena:ce
Auto Body Worker

AV Service and Repair

~ IBM Maintenance

LX

TOTALr

Health Oécupations’

s

t
Nurse

Emergency Medical -~ -

*Technician
Veterinarian
Dentist
Hy§denist
Optometrist
Physician
Physical Therapist

.

TOTAL

4

Social Scientdsts’

: ' TOTAL

3

7 2
Social Service Occupations

LAY
Counselor

TOTAL

1

17

Art, Dgsign and Communications
¥

Florist
‘Interior Design
Disc Jockey
Photographer ~
Journalist

Designer -

Landscaping

W iter -

Newspaper Réporter
Y

7

A

TOTAL

BWNOON O WNY

w
~3

ot

Learning Levels

3

Mechanic -

'Telephone Splicer

Telephone Installer ?
City Maintenance .

Dentist
Optumetrist

eterinarian -

Emergency qediéal
Technjcian

TOTAL

TOTAL

Counselor -

E _ TOTAL

Florist
Photographer
Reporter
Journalist
Dasigner

| "

12

— e



Farmer
Raceway Manager
+ Navy Recruiter

Manager
Football Player
Warehouseman -

~  Small Busi ess Operator

Army Recrxit?r
Travel Agent

TOTAL

L ] . ,' N
‘»
.
. L]
» 13
r .
’ . A
. Yoy
'Y -
X
. -
4
N »
- N 4
bl
. #’ + .
1 *
Al ,Q
) .
7
7/
s’
o .
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Learning Levels

Manager

Musician

Small Business Operator
Warehouseman

Army Recruiter

Travel Agent

TOTAL

e o ™



Appendix J

BEHAVIORAL,  OBJLCTIVES OF THE ° (CE)O COMPETENCIES

* »

- ’
’

In Chapter IT of the evaluation report data are presented regarding the
number of students who-were certified by community people as hav1nq
- succassfully completed-cach of the 13 (CE)2 competencies. To give the
reader a better understandlng J¥ the scope’ of work involved, the .
activities and criteria requ1red for each of the competenc1es are
.listed in this Appendix.

Y ES

1. Transact Business on a Credit Basis.

A. The student will eiplain to the satisfaction of a bank officer’
the terms and conditigns of the bank's'credit card,  including
an exploration of credit limits and interest chargrs:

~ B. The student will, when presented with hypothetical or real data

’ about income and current debts, complete an installment '
contract to the- satlsfactron of a bank loan off.cer. -

2. Maintain a Checking Account iﬂ Good Order.
A. Given the form, the studeat will make application for opening a
. checking” account’. This wall be done to the satisfactign of a
CL bank officer:
B. The studemt will demonstrate to the satisfaction of a bagk officer
the ability to write a tHeck correctly
4 C. The student w111 demonstrate a basic understan. ing of checklng
account procedures to the satisfaetion of a bank officer.
' . ; .

3. Provide Adequate Insurance £dr Self, Family and Posséssions.

[ B ¢
- 1

»

A. Given a set of hybophetléal data about family members, possessions,
income and age, the student will explain the conditions of the
plan for each category of. insurance (health, life, automobile

,, and property 1ﬁsurance plbns) to the datisfgction of an’ 1nqurance
agent. f . i ~‘

< .- . i

4. File 'state and rederal Income' Taxes. Y

v

L)

A. Given a set of hypothetlcal data 1thcluding income, ocuupatlon,

. s * interest payments, tamily deductions, property and ‘age, the
‘ student will complete the;requ1red forms to the satlsfactlon cf
an income tax pfficial. | .
3 " - o
- -‘ _-
5. Budget Time and Money Effectiyely-. .
- . ! $ 3
; -
s . A. Tne student will plan, implement and record his schedule for a
y ) period of seven'days. He will budget time for progtam activities, ¢
leisure time, travel a~d family rgspon*lbllltles His plan and °
b Y - \ record of the & p mentation will be completed to the satisfaction
: ' of the learnih 3 v -
- . . ’ MRS
. - T . o : 95 R
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B. Using his own family and household. for basic data, the stuuent
will plan-a budget for three months to the satisfaction of a

home economi st. .
» - /
b. Maintain the Best Phy) gl Health, and Make Appropriate Use of
. Lclsurc Tlmn . C ‘ .
N A. Given an assessment by a quallfled expert (certified P.E. -

instructor), the student will 1dcrtrfy health and recreation
needs; e.g., weight reductién or-gain, increased. strength and
endutance and recreational use &f leisure time. Based on his
physical profile, the student will develpp a physical fitness
. and recreational program leading o improvement in the deficient
- areas. The student will be certified by, the expert when he
reacheb his goal in each of the def1c1enk areas.
B. The student will select two)éct1v1t1es wnlch he will participate
\ in over a period of threc months. He will outline. his plan,
) . and submi't a réport on the completleh ‘'of the act1v1t1es to the
-7 ggtlsfactlop gf &h lcarnlng manager. ° -

. 7. Respond Approyrlately to Flre, Police and Phxslcal Health Emergencies.

o . A. The student wlll(qutllne flrn emergency procedures, by participating
> ’ in a seminar, to the satisfaction of a local fire officer.
B. The student will explain to the satisfaction of a pollce officer
, appropriate c1tlzen actlon in\at least five emetrgency 51tuatlons
< C. The student will succeasfully pass a basic first aid test and
"participate in a first aid seminar. - ;

« - 4
. . v . K

8. -Pdfticipate in the Elegtoral Process. )

L .

v ‘. A. Given hypothetlcal data about age, ocsupation and residence, plus
information about candidates, the student will complete the )
. rengtEPtlon and“ballot forms to the satisfaction of a registrar.
B. Given two kinds of ballot measures, the student will dascuss his .
analysis-of“the pros and -cons to the satisfaction ofeaegcpyesentdtlvc
from the anguo of Women Voters.,

.

9. Understand the Bésic Structure and Functioy of Local Government,

-

A. The student w111 select a representative from each of 'the legislative
N . b and executive branches of local” government,- and will egplain the
) ’ representative's role and responsibilities to the satisfaction .of.
that official. . T . .
B. The student will observe the legislative and executive branches of

+
< local gdvernment in’operation by attending a city council meeting.

C. The student will select an issue wheré lobbying efforts were -
] .
clearly involved, and will explaln the effects of the lobbying )

' . . efforts to the satlsfactlon of a professional special interest °.
| +  lobbyist.
’ .
; ’ ] .. ’ '
! o ’ L
| o - .
‘ . ‘ J-2
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[xplain Your '‘wn Le<al Right < -and Respons: 1b111t105

A. The student will explain to aa attorney the various raights
gquaranteed him by the constitution.

B. fiiven hypotnltlual or real problems i1hvolwving the abuse of the
«consumer, the student will explain consumer protection laws and
the use of consumer protection agen01es tc the satisfaction -of
a representative Hf a4 consumer protection agency.

Make Appropriate Use of ,Tublic Agencies.

A. The student will make application tor and secure a Social Security

Card. -
B. Using hypothetical data the student will complete application for
- ~

Unemployment Compensatiion. -

C. Using information available at the county courthguse the student
will list the following i1nformation abqht his present place of
residence: g - .
1) assessed valuation
2) property tax amounts
3) zone d(%lqnation
) ., 4) type of Sewer service
5) all ‘assessments against that property (sewer, 46treet lighting,,
“fire district, water district, TYoads, etc.)
. _ 6) all covenants s

12. Make Application for Hméquggnt and Successfully Hold a Job. -

. - A. <The student will prepare a resume, have an interview and be hired ¢
by a personnel manager,.or employer, or an employ?ent service -
. counselor.

B. For a specified period of fime, the student will perform to the
satisfaction of the employer, adhering to normal working
conditions, rules and regulations expected of employees.

" . 13. Operate and Maintain an Automobile. a9

A. The student will pass the Oregon State written and driving tests
to the satisfaction of the Vehicle Division Examiner and will
secire a driving permit and license;
or: R
Upon parent redquest, the student will pass the written portion
only, to the satisfaction of the learning manager. '
B. The student will develop a maintenance program for a real or .
hypothetical'automobi]o to the satisfa~tion of an automobile |
T mechanic. Thesstudent will demonstrate the chanaing of a tire, %
replacement of fuses and describe winterizing technicques. |
C. The student will des scribe to the %atlffartlon of a representative
of the local police department, the emergency techniques used in
case of auto failure on a freeway. |
D. The student will demonstrate defensive dr1V1ng techniques to the .
c satisfaction of a driver tralnlng instructor. (Except for student
selecting seccond option in A above--then verbal explanation
) acceptable.) > R

ERIC , ‘ N
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E. The student will li1st to the satisfaction of the dearniag manager
all of the costs of purchasing, insuring and maintaining for
one year,. a1 real or hypothetical automobile, including interest,
- maintenance and depreciation costs. .
-
o
J
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. Appendix K \ .
TABULATED KESPONSKS [TO THE FBCE IMPLEMENTATION
TRAINING WORKSHOP QUESTIONNAIRE -

The quescionnaire . from the week-long EBECE Implementation Workshop in
March are tabulated below. The results are given below for the eijht
participants. ’

< .
.
-

1. Prior to arriving here, what, if any, were your expectations for
.. this workshop? .
~

\i - -
2. How well were your expectations for thic workshop met? (circle oneld
T 7 » wa

"

If yqu circldd 1 or 2, please explain why and what might have been
changed to improve the workshop.

- - L .
(The expecpafions for each participant when stated, are given in the
R Ieft columnm. ~The mean ratings of participants and suggested
improvements, 1f any, are given in the right column.)

-

- ' ° ) Very Poorly Very Well
--many discussions; leisurely . 11 2 CD 4 5 )
pace an%}enjoyment ~{could have been less planned so .
) . ' . that there was more freedom ‘to -
s . make some choices)
. ) --see the whole operaticn as . .s° > |1 2 3 4 (:U
much as possible, see kaids : . o
working and talk with staif
) N members ®

--not really sure what the |1 2 3 4 QQ' e
. expectation was going to be;
> I had no information as to
the content of the workshop -

Ln_ 2 3 @ 5

¢ —

--assistance in handling
’ localized concerns; dewelop-
- . ment of skills in utilization

of the instruments .
< - . b'

(more explanation of rationale -
behind instrument.s and processes)

-3
|

- -have experiences that would jp 2 - 3
help me understand the \ .

_ implementation of the (CE) o
program, both technical an .
administrative - e

»

--hoped that I would come away L1 82 3 Gi) 5 )
with a tnorough understanding ) )
of the (CE), program and how

. to implemen% it in... . ' ,

." . . ) k-1

El{fC‘ . “ 99
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< D
- R ‘
. . . Very Poorly - " very Well
-=expected to see the (Cii)‘2 ' Ly 2 @ 4 5 | )
procram in operation which ' Lo ]
. . take each staff person and have N
wotd show me how the® various ( P avE g -

. them take the workshop participant
through the use o6f all instruments
- used in tHe program which I think
would give the participart a
better-idea #f how the prog: -
works; this was done to some
degreelhut ngt a total picture.)

instiuments, (handboohs, ete.)
are used; the workshop should
dive me a look at.(CC)_ as to
how 1t all fits togethér.

'3
-

--to have direct contact with 1L 2 3 a4 sy
people, Tnvolved in the
th
projects: thg LMs, etc. (more time for direct contact wi

\ ¢ - LM) ..

-

. . Average rating was 4.0

What additional information or technical assistance, if anpy, would

s>

rx3

ERIC

|

youltike teo reeceive fromus during the TieXt Séveral months?

]

*

--any new ideas and material updates (2) -t

--examples of different projects with names blocked out”

--help with answering specific questions as we develop our program
and.staff are identified '(2)

--help jn setting yp an evaluation system (this has already been
discussed)

< >

*

r--v1sual showing all the elements of the (CE; program
“«-vasual showina the "flow" of activities in Ehe Basic Skills arca,

Lee Life Skills area-and in.the Career Development area ' - ’

--need latest edition of meloyer/Communhty Resources,
--we have a-grasp of the (CL) pProgram as we want to make 1t
. . -]
Please list your percentlons of the major strengths, if any, in this .
week's wcrkshop. - .
r . .
-rwell organi7ed‘(man§ a little too much)
-<people very friendly and knowledgeable (2)
--involvement w1th-parents, employers, 'students, :taff members (3)
--doing similar things that the students do (2)
--actually doing a project using the concept of develqéing a program (2)
--learning by doing - L
~-getting together and exchanging ‘ideas (2) , ¥
--good to observe so as to sort out aspects that might not work in
our settlng (2) o
--good for potentiil staff to be in on the wofkshop :
-=summing up in direct terms and ideas what the program is about
--putting the ideas together so that they can be related to other
. school programs . ‘ ‘

-~




List below your perception of the major weaknesses, 1f any, in this

week 's workshop.

--rather have met parents and EI in-a regqular d1;;u5510n plus lunchesn

--first aid was a waste of time for me

--sométimes projoct activities did not seem meuningful (i.e., list
examples of parts of project that used Basic Skills) -

--need students to explain projects . ) )

--not being able to see more employer sites (although we went to the
fire station with the kids and talked to employers at lunch)

-rmore time with the LSAF as to how hgtter usinq them Th the develop-

ment of projects 5 ~ ~
.-—evaluate as to the " time factors (some days not enough tlme‘-
. reshuffle areas) . -

--more time* with students N
--it ook so long to reallz know the personalities--some we never

ERI!
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o did ‘get to know -
-=-LSAF develoument had little meaning until we started with an actual
v employer site ¢
»——suggest that some method be devised to assume That all trainees R
'J have a thQ\ough understanding of the (CE) program..before trainees
depart
. Q& -~-1 didn't want to spend the time playlng school; I wanted to observe
] and analyqe and think through the p{ogram to see howrwe'organ?ze
and develop it for our school . v
--pointing outr problems, small and large, that may be encouritered
. --working directly with LMs in the functional use of their material
) and operation .
. S ) ‘ “a
6. Circle the number behind each‘statement_yhich indicates how well you
currently feel you are able to do each of the following tasks. Feel
- fregrto add any specific comments where appropriate.
» [ : . P
’ . Poorly- * Very Well
) P ', Prepared Prepared
_a. Ability to represent the. {1 -2 3 4 5T
(CE) ,_Program to students, .
0 0 1 4 3
. Qarents and employérs , )
. ‘ Average rating was 4.25 ’
Comments: . ‘ - .
£ y f f
--I think I will know better after I gu home and sort my notes
--particular strategies might be identified and developed towards
) . this purpose
4 --I didn't think a stone was left unturned
’ -1 recommend that each program director practice giving a (‘E)
presentat1on to replication staff before return home -
) --one of the main objectives of my going to the workshop .
b. Ability to complete the - 11 2 3 4 5 |
preliminary planning phase
v of EBCE imp¥ementation 0, ‘ 0 ) 1 . 4 {.
. . , at V?“r site. _Average rating was 4.25
- . K-3
Q e

-

S V) | :




Comments:

¢ . ’

=-thig part is a little clearer than ’ka/ as _(b) is a stronaer

. go(§ than (a . S— _
- ~-thidwas a great achievement P
--th1s experience gave me nany insights to planning
- --N/A to my position; \Jained better understanding of what was
done and why so importcnt "
’ Poofly - - Very Well
: Prepared . Prepared
c. Ability to complete the . 1 2 3 4 5
. planning strate“g..‘les for . 0 0 1 - s 2 .
< . program start-dp at your
, site in September of 1975 Average rating was 4.12
Comments: -
~~same feelpng (that this goal was‘clearer than @)
- - =-some apffréehiension, but ho problem with NWREL- support personnel
7. Circle the number behind each statement which indicates 'how wefl yc
feel you undersStand: each of the following concepts: '
N ( - Do Not Understand
~ - Understand Very Well
a. the basic philosophy of “ 2 3 4 5|
- EBCE . g
: — ’ 0o 9 o 1 7 -
® 8
> . Average rating was 4.88
b. the ddvantages and j1 *-2 3 -4 5 |
- ’dlsadvantaqes of }oc"armg - 0 0 0 2 6
an EBCE*program within ’-
the parent high school i} Average rating was, 4.75
7 N ™ - .
c. .career assessment procedures |1 2 3 4 5y
. (c1s, sps, etc.). ) 0 0 1 X 1
(on~ participant missed ) Average rating was 4.09
Monday's session and did not . °
. - rate this item) ) )
. .
* d. tLkasic ases”of the bBxploration 11 2 -3 4 5}
Ry L4
. ~ ﬁé&‘@.ﬁg 0 0 1 2 5
’ - Average rating was 4.50
e. application of the Learning ® |1 2 3 4 - 5]
Si A is F
ite nal.xs_xs orm a 0' o0 2 4 3
Average rating was 4.00
s
) K-4
Q -

ERI!

Aruitoxt provided by Eic:

e




b

Do Not .

s "Understand
Understand Very Well
f.- skill building and spcecial L2 3 4 5 '
placement employer site ! :
Tevels o o o 7 1
Average rating was 4.12
s
g. learninj lcvel activities {1-°2 3. 4 5} -
. T -~ e -
. .0 0 0 5 3
. Average rating was 4. 38 .
h. the compe*tencies 11 2 3 4 5|
' o o 1 2 s5°”
Average rating was 4.50 )
. :
1. how to intcgrate Basic Skills 11 2 3 4 - 5] )
into activities T o 0 0 5 3 ‘
— T T e e 0 0 B
‘;_ Average rating was 4. 38
s bl P )
- s . - ¥ ”»
3. how to use the journal Ll 2 3, 4 | .
3 T «
. ’ o o 1 3 4 )
) Average rating was 4.38
. - foa
ks the guidance and accountability 11 -2 3 4 5
system o o o 5 3 .
v . ' * .
} Average rating was 4.38
1. Life Skills projects (L 2 3" 4 5 .
0 0 1 4 3
! Average rating was 4.25
m. importance of the negotiating Ll 2 3- 4 /5]
" process . R R o 17 7 .

° s

~Verage

réting was 4.88




Appendix L ‘ !

. JABULATED RESPONSES TO THE® NONAPPLICANT STUDENT‘ QbESTIONNA]RL

- %
The tabulated responses of ( 2 Tlgard fiigh §chool students who requested & L K
\ (CE) 2 Pphreation butt did not return it are glsplayed 1n Appendix 4.0 '
. . v, )
Name : . .o ’
3
, .
1. Sex . ' " .
s4* [J 1. Male - ' : :
-
- 46 2. Female - . .
e 2. Current year grade level
82 D 1. Sophomore » -
q " s i

. ~‘,18 D) Junior . - . . .

~+ 3.. why did you ‘decide not to applycti') (CE), for next year? (Check as
. many reasons as apply.) ‘

- 31 D l. I prefer the type of educat1on given at Tigard High School
. ® (THS) . (

V) D 2. I did not‘'want to leave my friends at THS.

18 D 3. I was afrald I would be‘sess able to particiate in .
' extracurricular activities, at the high 5chool if I Jomed ~

(CE) ,. .
* . | .
28 D 4. I was not really sure what I would be required to do in
] “ (CE),. .
25 D 5. I am concerned that (CE), nught not properly prepare me for '
- . college.
3 D 6. I am not interested in learning more about careers.
, 1 D .7.. I don't plan to finish high school.
‘ 10 D 8. 7T forgot to return the application.
: A
6 D 9. I never intended to return the application. v !
49 D 0. Other (please write in why) {see attached)

4.. What were your parents' reactic. to your joining (CE)é?
) : 17 D‘ 1. They encouraged me to join (CE),.

18 D 2. They were against my joining (CE),.

" * Numbers .represent the percent of students responding to cach alternative. Ay

T T

164 o

- !

P



~

Y

4 -

38 [E] 3.'\, ‘They neither encouraged or discdﬂraged“ine for joining {CE)».

19 D 4, They were not aware of my interest in (CE), or what the
program is about.

. -
4

-

Other (see 'éttached)

A

1 .

-

.

H

S. What do you plan to be doing one year after high school?
. s, -
<191 1. working full-time. . ‘
. ‘ -9 , 3 N P
T 4 E] 2. Entering an apprenticeship or on-the-job training program.
3 . . ’ . .
14 D 3. loing into regular military service or to a service- academy.
. ’ ) ..,
10° [7] 4. Attending a vocational, technical, trade or business school.
r 3
¢ . ‘ * 3 N . - o .' ¢
22 D S. Attending a junior or community collede.

6

A

7

“n

'-28°;| 2.
i ) r

5. [ -
21 D 7:
10 [J s
16 O 9. I have n<; idea what I'il be doing.

Wad the. mf'ormatlon presented to you about’ (CE) 5 adequate to answer
your questions about the program?

72D1.

Attending a foux"-year college-or university.

a t

erking part-time .
L ¥4

Other, (travel‘, take a break)

o

%

Yes

\
N

!

If no, what ot.her information would have been he%pful? s

-

No

' -

O

(sue attached)

L4 -
. "

- If you are now a sophomore, de you think you would be\nterested in
joining (CE);, for your senior year only?v

-2 s
s ] .‘s.

1.” Definitely yes Probably no

[ 4

Definitely no ,



\-

¥ - v -
- ‘ » O~ . .
. - - . -
' ' . ) . :
Sy Question #3, Other . - . .

‘“--1I don't know what type of career I want..

--+ want to go to PCC and get out early. _ . &

--I don't think my, parents would like it.

--1 wanted -more precise 1nformat10n ot what [ ‘would be d01ng ; S o

--1 never got around to talklng to my parents. LI - . i

-~Please send us more information. ~ . . A - o
7. - ==It!s something new. . L. ! ' . ! »
-~-Lost ny application. | -
--1 wase coaxing my narents--when they f1naLly said yes, 1t was too late.
--I just wanted to find out what (CE); Was. .

--My parents were against it. f

--I'm moving to North Dakota.

—-~My father vieited (CE), and thought it was a p~oggxam for drop-outs. .

--I'm not .surg I would learn the information and skills I want.

~~I'm moving to Seattle. . N

. --I am going ‘to PCC next fall. ) a\‘ L . '
--Father said no--to stay in school.w . ne )

} --~THS could better prepare me for careers in the future. ~

--My parents didn't approve. +
--Seems like an easy way out. . ) ' '
--I heard that sometines you have nothlng to do and that.it didn't work,

. . " weil for everyone. - »
--THS can better prepare me for my career. ‘ )
--Parents’ weren't sure it was worthwhlle. -

--Too much freedom! . e .
--I didn't want to worry about a career at that point. ) T
. * --1I miss too many days pf school. . . '7
--Parents wouldn't let me. - . 3
. --I -wanted specific,THS courseés I couldn't get at (CE)j ; )
., r=I wanted to get cut on work release. .
. --I want to" go to college. »
--I wanted to learn more about (CE)p first.
. " +~-I wanted‘to graduate jearly and Wasn't sure I codld in (CE)z.)
?’ « -—I was afraid I couldn't get - into the college\of education’ . ’
e --I was on vacation. . : '

. . . .

g e

~-

.
w

*
-
.

4

. e . \ . . \‘ .
\
. v

&
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Qgestign 4, -Other: - ) ‘ , n s
—LThey >anted to find‘ut more abopt YCE)y.
. --Parents said 1t was_my decision. ’ o . e
", --Didn't réally talk tb them dbout .it. ¢ - - e -
»-ﬁy parents finally said yes, but it was tod late.:
~-They said North®Dakota would have a-program like it. .~ ', | . .
~~They said’ to do what I want. ~ “
¢ —-They thought i® was. OK but resp’éted my reasons for¥ not q01ng therec.
¥ --Said I.should wet 'til ffy ‘senior year, .
—-They felt that only hoods attended It's a cop-ouf'and I aqgree.
‘ ~-They thought it was great but*didn't push me. % .

t

--Wanted pe to .go senibr year. . eu D N , .
w0 --They wdren' £ sure I woild get college credits. 8 .
--They thknk it's ah eﬁceptlonal program but Jleft 1t up to me, . .
.- ",
! . R , . *

> . A2

>~ ‘ .o P . . .
3 ’ R . ) ‘. o\ s . e e b ) . N,
Question fﬁ, 1f QO:; - :o, ) N R
--The: 3chool™s procedure of learning. e -
-*What wdluld-be required of you. - . . ,
. ~-=1 wanted leés vague examples of what I wOuld be-doqu. .
PR --1f you don t like 1t, can you go back to high* school’ . -
Y rtAny. S :
--1 was late to theopresentatlon and would l'ike to know&more about it. .\wj
-<What school act1v1t1es ‘can I participate in? ‘ o " 4
~--1 didn't know enUuqh to convincé my parents it wasn "t'a drop—out proqzum
--More on the type of* work you do. . ! "
--I didn't understand how f%u get credits. ’ ' /
. --What effect will it have on going to college?
---- - . _»=-Not sure what is requlred -
. --pidn*t ‘really understand what the program was. * ’ s
, - =-Not sure what is requlred. . - o o~
--What kind of jobs could you.wérk at? . )
“-Didn't have time to find out roré about (CE),. L
--I wasn't sure what. you'd do at certain -jobs. ., - * .
--How it prepares students fon further academic careers. P

Q . - i
gy - ' B U1

B . N .
o g “ .
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CHARACTERISTILS, OF FIVE EBCE PILOT

< " . SITES FOR FY 76 '
3 '} . ) A ‘
R -Contained -in this appendix are descriptive data for five EBCE‘pilot:sites '
. . locatedlin Billings, Montana;* Colville, Washington; Hillsboro, Oregon;-
. Kennewiok, Washirfgtonl; ana Kodiak, Alaska. The information presented for
each.site incfuges a description of their actions in 1%74-75, plans for -
1975-76 and observations ‘by the NWREL EBCE implementation staff,
. - Information covers the areas oc¢ (a) advisory board, (b) school staff,
. (g) number apd characteristics of participating students, (d) pdrticipating
employers, (e) faciljties, (f) fundiny, (g) parent involveément, (h) school .
board action and (i) ¥BCE materials received and used. This information s
is complete for each’site. through June, 1975. ¢
<
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’ "
\
. \ . ;
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1974-75 Action

Formed i1n March; has had

BILLINGS

1975-76 Plans

Continue

. . hd

NWREL Observations

’

The group needs leadership from

a0 two wmeetings; will lay out their director to clarify their
‘i > . what they perceive their tasks and krow what the drrection
U tasks to be , of theii recponsibilities ic to be
A School Staff Orientation meetngs with As the program expands Alternatives begin slowly in
7 ! high school counselors, more awareness sessions Billings; and, they seem to
A t alternative night school will be held with other have to start at the ground level;
[; . staff, principals; low-key. high school staff . succeed and then begin to be
s ‘: ! Jorientat.on to the rest of xecognized as existing; the
. . : the staff ‘altcinative night school is an
F .o example and 1t has done well
q»' . : - becégse it worked quictly at fifst
rd ﬁ. o4 * and ngw because .t is successful .
-“;! % . - is being known and accepted
. Students
L ¢ ’ ' »
Numbgrs Actually used materials ". Approximately 25. Bil! gs has expanded in -~ 4different -
. **L\\ifv wjth 5 students <tudents will be in a direction thi= year than had
. . : tN—— total EBCE program and anticipated; there was 1:3ss emphasis
E) . . ; : . 30 special education on "pure" use of materials. and more

. . . ‘ : students will
participas; in

on organizing to expand into a total
model by fall; phis is a good place

;W ) " - explorations only " to try the materials and/or total
S . - I - model; they understana and accept
.. Character;stics. Primarjly used the materials Same _’/f . the .EBCE concepts: there is more
C ey . with the alternative night flexibility' in granting credit;

. . school; these kids were rot - ) ‘\<\ creative staff; a lot of students
dropped from the other high eager to finish up
school rolls but needed to . ’ :
Jﬂfi‘ € find an alternative (pregnant
. S o girls, -kids with day jobs,
- ‘ those wanting to finish
Ce . S ‘early) )
" v
RN
s , . :
O

'[ER\&Q% ' . . ' :

Pz | 1()5) . . ' "* o




Employers

Facility

’

Funding

Parents

o

Pae School Board Action

Materials Receilved

»

Materials Used

L

FRIC . At

, T . .

1974-75 Arction

Selection of a full-time
ERS; development of
recruitment forms and
procedures; development by
fall of a bank of 150
LSAFs; recruited currently
10 emplcyers and has
comgleted 7 LSAFs;
emplcyers serve on the
advisory committgg

Use of site of alternative
night school

Reqular schcol funding

‘Little contact; parent on

advisory committee °

Agreed to submit letter of
intent for materials use

proposed to NWREL; no furthér

action e .

All handbooks, one complete

set of (CE), forms and
materials, NIE and NWREI
brochures and information
packets ’

-
~

Handbooks, brochiéres, LSAF

- and Exploration Paqkéée

’ !

1

1975-76 Plans

Expansion to meet needs
of the program as it
expands

Same

Possible vocational'
rehabilitation funds

22?

«

Continue'fb receive
handbooks as revised and
reprinted

Same

- The alternative night school is

~

NWREL Observations

Again, Billings has proceeded in

a different direction than originally
planned; the full-time ERS is
knowledgeable about the concepi

Very adequate

Adequate

/

proceeding to implement EBCE 'in an
already existing sStructure--there
seems to be no need for further
involvement with the school board

N

.
Good use with virtually no
variations




' " COLVILLE 4 ,’
1974-75 Actiou - 1975-76 Plans NWREL Observations
Advisory Board Formed early strong support Continue Effective
N out-spoken ’ '
School Staff Worked with both junior/ Attempt for integrated Systematig approach to
senior high staff staff/p;oqram orientqp{oh of staff
. Student$ B
Numbers Recruit 25 which are a If many resources are Looks like a good sample of 'a
h representative sample of available, expand " small school - :
. ’ high' school - program .
- . @
Characteristics Representative sanmple Same Appears they will achieve their goal
" ) ,
Employers Goal is 3 "stations" per Expand. in accoirdance to Good community support; organized
student; 10 sites have been need method of recruitment A

recruited to date )

Facility 0ld board room to be . Seme with expansion if ‘Adequate )
refurnished for use; other necessary to accommodate .
.school facilities availdble numbers ’
to students

.

‘a Funding Written as a part of the Proposed as a part of Action has been taken early enough
; -tax levy; voted on in May the schools' operating and 1n appropriate ways; state
” and failed; to be budget accreditation problems and failure of
’ resubmitted in June; alsq ) levys to pass has caused unavoidable
written as a part of a ) problems for the (CE)j program .
state proposal for funding .
through a (CE)j; proposal to . .
OE * - -
Parents . " Included on the advisory 3ame . * Because of the small size of the Lo
, committee-signature required ' community theire is easy access: to ‘
‘ - - B for student's entrance into . parents; adequate . :- .
- $~ ! prog m; orientation r?ghts . “ . ] , » o
py 'vaded . * ’ : '

. |

-

-

1.3 . : \ a ' | o 1.4

- ¢ ’ e




( . ' « . » . > ) ’ .
. 1974-75 Action 1973-76 Plans NWREL Observations o
. * T - : . A4 :
* School Board Actions (CE)z has come before the 222 , o Given xhe funding and accreditation
: board three times; the . . problems, the board has been fairly,
- . final action isgso "go" . . supportive of the program plan
. with the program, 'if there . X
’ 1S money ) ’ .- e

t v »

. ?
" Materials Received All handbooks, one complete - All matecrials as

4

- N - set of (CE), forms and réproduced or new ones ' T,
. " - - -
. . naterials, NIE and NWREL :
s 7 T brochures and information. - . ; - \\
. . .
) packets ‘ . s ~
g t
Materials Used All ' All . - The director has read,  used, c;EX\
. > . v pasted almost everything we've sent;
. L "* " he has used them almost as 1is
‘ , . ' . ‘ ’ ¢ ¢
. ) . . .
. . ~ . .
1 . >
-;J' .
" e 3 . n ‘
. ) . t
. .
" . ¢
s e “ h) .
. - 2
N d - °
£ - .
~ -
fUA d ~ * v
. - - T T e
- H
¢
. © " . . ~ - - -~
. Vel N ' 4 . -~ , .'A_,
= ’ ‘ " N . “ 5T .
] . «
N - wo - ' -
. 3 . - -
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Advisory Board
r

-
.

Scheol Staff

W 4
Students -
) ) Employers
Facility
-7« Funding
]
T
[+)} AN
O - .

FRIC ~ 1.7

Aruitoxt provided by Eic:

1974-75 Action

No separate_project
advisory board was
«established; the existing
district career education
advisory EParg was used

The "go" decision was made
during the summer, so prior
staff orientation was
‘minimal; program staff has
done a good deal of staff
orientation work during the
school year '

Thirty-eight ecucationally
disadvantaged s :udents at
maximum in January 1975;
23 in June 1975; students
enrolled in groups of 9,
beginning in October;
potential or actual
drop-outs, ages 14-19 .
s

Epployer iecruitment began
in August 1974; 6Q employers
have participated during
‘the 1974-75 school year

° The proyramn is based in a
regular classroom in the
senior high school

-

Program funded by state ..
vocational education funds
for disadvantaged students

1

Continue staff

HILLSBORO

1975-76 Plans

* No separate advisory
is anticipated

S .

NWREL Observations .
The laci of a separacte advisory

board has had no apparent adverse .
effect on the program ’ «~ -

* v
-

“orientation thraugh

personal contacts and

kulletins

Anticipate 50 students
per year; broader range
of gﬁility; change from
state to local funding

eliminated the

disadvantaged requirements ] -

14

The employer network
will be expanded as
student enrollment
increases _

Additional clasgroom
space is available

.
e

k)
Future funding from
local funds

Local school counselors could have
used a better orientation to TOTAL
v

™

- -

. 3

Incremental student.enrollment has - .
some real advantages; more individual

attentign, more staff time for .
development in the early going ‘

>
1

i
- \

. 4

H
-

Employer support has been nearly
uranimous; some initial

-misunderstandings with unions .

Y

? aee

No particular probleéms associated
with inschool location’

&

H

Funding restrictions skewed the
student population but had no
serious effect on program pperation

+




Parents

School Board Action
]

Materials Used.

.4

LI
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e ¢
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1974-75 Action

followed by individu

Students were referred by
teachers or counselors

al
parent contact from the .
EBCE staff

The school board was .
informed of the proposal

for state funding; board

approval followed the grant
award.

<7
One set. of user handbooks
and most (CE), forms and
materials were received

 (CE),,.forms and materials

were s$lightly revised and
printed by the district;
minimal use of user -
handbogks; . same student
evaluation instruments used
as in the (CE), program

-

1975-76 Plans -

Same procedure

3 -

* - -
.

In May 1975, the bcard * A thorough, .positive evaluation |

voted to continue the
program with local
passage. of a September
19\75 school tax levy

| .
w
Minpr adaptations;

thorough study of user
handbooks this: -summer

Y .

s NWREL Observations . _ ‘
i ' ~
Parent in{olvement hes been minimal

9

.
*

04
o e a -

z

report vas an important convincer ;
‘ ' . 1
, .

»

In the eéily §tageé, Hi}1lsboro '
received little .direct help from ]
NWREL . : :

’
"
5
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Ay 2

. . BRdvisory Board .

. * KENNEWICK

. ‘ ‘ f?ég' s
1974-75 Action - 1975-76. Plans ' 'NWREL OLservations X "
3 " ' ) ’

Ap EBCE‘advisory board of Continue with students The advisory'boa¥d hes*been an - - .

parents, teachers, —” added’ important but not crucial progtram .
- principals and counselors N . . ~omponert o

was appointed in Jandary h N . ’ -

1%75; the board has been ) e °

active in support of EBCE . . ’ ..

program simplementation' ° - - . o . . ¢

¢

141

. s
B - ’
< . Y

Scheduled staff visitg Increasing high school enrollment

to the EBCE program in, is an amportant factox in staff ’ .
operation; periodic *support; vocaloswpport ‘from both

Abri] 1975; staff reactions information bulletins to - principals has also helped -

mainly from teachers who all staff members - v

were experiencing declining - . ’
enrollment in their electlve - ) . - ’ ) )
classes’

Presentations to high school
staffs at Kennewick and__
Kamjakin were held in *

. . “© . ) s

T : L e o
Same strategy with EBCE Student recruitment was well, '
gtudents assisting - organized ana well excecuted; a
s ' ’ ‘good cross-section of students

Student recruitment was
implemented in early May
1975; the procedures:
announcements in the School 0
bulletin, perlodlc radio ~ , Tom : .

spots, 30-minute g;esentatiéns . ' _ ‘ .-
to all sophomores aqqnjuniors{ . . N a

joint student/parent evening . A '
meetings; 38 spudents have 3 R I .
enrolled with written . . )
parental permissiah - L ’ §~ :
Strong Chamber of Commerce support
“has helped; the employer recruiter
is well known and respected in the

community

Expand employer network
as related to student

Employer recruitment Began {

in April 1975; 53 employers

have agreed to participate;

further employer recrultment .

awaits stqunt assessment ’ ’
o -, BN . N . .

2
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1974-75 Acticn

The old YMCA is available
but lacks flexibility
negotiations in process
to use the vgry adequate

teen center e

A prog}am bu@gef hes been

prepared and will be funded
from-local district funds;
a proposal for state funds
awaits decision <

Parerits and students attended
evening orientation meetings

in late May; applications
and information brochures
were furnished

’
Periodic progress reports.

were provided the board-” . .
during the planning cycle;
the board approved EBCE
Fall 1975 implementation'
on May 27, 1975

Two sets of user handbooks
one complete s ofleE)z'
forms and materials, NIE
and NWREL brochures and
information packets -

. / —~

1975-76 Plans

A
Continue negotiations
for suitable site if

necessary -

Include as regular part
of 'district budget

Active parent- -
involvement through .
regular parent _
conferences, parent -
meetings and parent -
representative on the,
advisory board

dharterly progress
reports with a final
evaluation report in
July 1977 .

Local adaptation, printing

and distribution

.

" problems;

NWREL Observations

The' old YMCA could cause image .
teen center would be -
ideal

© -~

The project directoi has a’ﬂistory

of successful innovations and has a

good deal of control over the v e
instructional budget; both crucial
factors

The joint parent/student meetings

.were most effective ’

e \

The school board respects the,. .

judgment of both the superintendent *
and ‘the project directer S —
. . " .
-
~
[ .
- N <
N !



1974-75 Action

-

- Materials Used The Employer/Community .
Resources handbook and the
Student Services handbook
received extensive use; the
staff anticipated extensive
use of the Curriculum and
Instruction handbook during
summer planning; the

Management and Organization"

, . : handbook has been used as a
\ tefetence;,(CE)z forms and
materials ‘will be adapted

and printed this summer; NIE

and NWREL brochures and
information packets were

' . used in public information
‘ sessions and in student and
eﬁploxet recruitment

o . . s

1975-76 Plans

Anticipate similar use

of adapted materials

NWREL Observations ) -

The student recruiter and employer
recruiter received minimal
orientation; they found the user
handbooks most helpful
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* [

1974-75 Action 1975-76 Plans NWREL Observations « o

- ot
)

Advisory Board Formed April 17, 1975; Continue ’ - Minutes indicate active
* responsibilities clearly " participation
L defined :
5 ) ' ! . , -
* School staff ) Briefed high/jﬁnior high Continue staff Some junior high staff hostiiity;
. staff i orientation through may need to work hard at this

- . - ' bulletins and © level )

S . visitations ) i R .
. Students Twenty-five students; Bxpand if appropriate ; .

representative sample

Employers Recruitment began in
: March 1975; to finish in .. - '
August S, . V ' o ;4
- ; . . . ' E
Facility Plan to use facility -near . B .

the high school * e 7 . -

y Funding ,= Full funding from state Cantinue funding~ . Showld start planning soon for °

department of education . move to "local funding”
Parents ‘ Include on the advisory Same Because of the small size of the .

. . comnittee; signature required community there is easy access to

for student' entrance into parents; adequate

program; orientation provided : . .

- School Board Action ' After several jinformation . .
sessions, board approved s

4 . ’ . implementation late Jdhe . .

- B
‘ Materials Received All handbooks, one complete All materials as -
‘ set of (CE), forms and reproduced or new cnes ° ) ’
. ’ materials, NIE and NWREL  °
brochures and inormation - .
packets - ‘

IT-KH
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. . -
) Y4 ' ¢ . ,
) o 1974-75 Action : 1975-76 Plans NWREL Observations
» R ¢ . f . t . -
Materials Used . All . All L , Developing own set of :
. . competencies; some adjustments to
.l . fE materials on reading levél
P v ’ 2 . . /
EBCE Staff Plans 1:0 Director . "Expand if appropriate i .
: 1.0 Learning Manager ’ . . :
i} 1.0 Employer Relations Specialist
1.0 Student Coordinator . . , :
. .
.. - A e
. . )
."‘ . 1
- i i » 4
: z ’
: ' Ed
] bt ~ .
‘ N ’ h N
I v < .

- .
1

Aruitoxt provided by Eic:




Appendix N

ABULATED RESPONSES TO THE EBCE MATERIALS
USAGE QUESTIPNNAIRES

- ¢

I

Contained in this appendix are the tabulated responses to seven.
questionnaires deyeloped to obtain feedback regarding the way in which
EBCE materials were used and their perceived utility at five sites not
having an entire EBCE program. These questionnaires were completed in
April and May of 1975 and returrnied to NWREL for analysis. Questionnaire

. 1 was completed by the project directors in four of the five sites where

the EBCE handbooks were pilot tested. Questionnaires 2, 3 and 4 were
completed by thec teacher or pro;ect ‘staff member who supervised the use
of the Exploration Packages, Student Journals, or Learning Site Analysis
Form (LSAF). Questionnairés 6 and 7 were administered to a sample of \—
six to ten students at several sites who had used either the Student
Journal or the Exploration Package. Questionnaire 7 was administered

to ten cooperating employers in Hillsboro and:twp each ar Billings and
Bethel who had participated in the use of the 1S§F.{

Information from these questionnaires has been shared with the EBCE
implementation staff and materfals use staff as input for future rev1510ns
of the. materxals and for con51deratlon .in future staff training.

PN




GENERAL QUESTIONNAIRE : ) SITES

. - ] i Billings Bethel Hillsboro Vancouver Portlandl \

>

1. which EBCE handbooks did you use?2 : (1) (1) (3) (1)

a. Management and Organizatio® v . PD oqu
, b. Curriculum-and Instruction / Y /
c. ECmployer/Community Resources v v v R
! d. Student Services ’ PD only

: 1 ] -
2. Was anything missing from the handbooks ) .
that you may have needed? No3

o

Do you have any ctiticiém§'pt comments
about the contents or organization of ~ )
the hardbooks? N - Yes? Yes® No i Yes®

>

4. Do you feel that you understand the .
, EBCE philosophy? ‘ Yes Yes _ Yes Yes

v« ! * -

Y
< '

. lyave not used the EBCE handbooks and-did not respond to the quqs;ionnaite.
2Nimber of respondents in parentheses. --
More information an projects might be needed. ) ¢
xcellent format; easy to use for quick reference. ) ’
51n a few of the areas the language borders on the "jargon" side.
®There is no short concise overview or introduction. -




S GE?‘:RAL QUESTIONNAIR'E\ - ' : L SITES ° * : :
A . “ = X s X -

- - ] - N Billings Bethel Hillsboro . Vancouver Portland
f‘ o 5. Are other staff members that you Mteract ! ' T ) <
E ) with in other programs or in the regular- . ) . . ‘LM, ERS ’ \. - ‘
; school aware of your use of EBCE ‘maﬁe\tials'{ Yes * Yes only No . ' . ' i
f’ - —_ |
. 6. Do you (does your program) have any N~ ’ . .. - R
) specific intgractions with other teachers\ . ERS2, “ ’ -
} Coa " or programs? " No Yes1 PD3 only No ° . .
AW .
, - £ . o . LA R N - .
4 v . ]
. ) ’ \ . K
. l‘{’ e ,‘(3 A/,N . Q .
S , N\ L -
) . . KO
- ' 9
1 K . ¢ ! !
[ LI ' . ’
14 . ) 4 > ¢ A v
* ? ’ - * -
3i i l\ ) . ar
. v, T
J'Senior business laboratory to some extent in the Jr. High classes on work experience. 5 L.
2E:x[:olor:atory Work Option-Mid High; Cooperative Work Experience Program; othe. teachers at Hillsboro Sr. Hioch. P
o 3Also career education director for the district. EBCE will impact all of career education. in our districc. '
¢ . / . » .
? . O N . \
w . . N { [

O ‘ “ 13& . ) P ) - : ",
ERIC - . .

.
RGP A e provicea oy i

—_ b'd . - . .
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EXPLORATION PACKAGE QUESTIONNAIRE SITES
<y .
Billings Bethel ~ Hillsboro Vancouver Portlandl
1. Why does your program use the Exploration ° '
‘Package? " e T .
a. To record student perceptions of each Y Y
employer site for other student§ who -
« might want to go to that site ’ .
b. To find out what students - do at employer ' . Y 4
) sites ‘ . W .
c. To stimulate students to reflect on and Y Y. Y /o
evaluate their experiznce at the N
’ »  employer site g o
- d. To evaluate the employer sites -themselves y
e. To achieve specific Career Development 4 v
objectives . ¢ '
f. To help students make career/life / / Y- Y
decisions . *
g. Other (specify) : N /2 f V3 V4
2. «ho reviews and/or evaluates the completed
Exploration Package? (check all which are* X
applicable) : .
a. Staff member (please specify role) ERS, IM Vo FRS, LM Vo
b. other students .
c.. Lmployer instructor v )
d. No one S
e. Other (specify) V7

[

lpig not respond to the questionnaire even though they used the exploration package.

2To guide the student on the exploration.

3provides writing experiences for students (by design)

410 help students obtain a positive self-image.

Business Education Coordinator and Career Eduéation Coordinator

Combination of positions.
Students themselves.

¥

oo
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EXPLORATION PACKAGE QUESTIONNAIRE 'SITES

Billings Bethel Hillsboro ‘'Vancouver . Portland

’

What are the criteria or standards of )
completeness and quality which are used to
judge the acceptability of Exploration
Packages? (check all which are applicable)
a. There are no specified criteria 1
" b. There lS a time limit for completion whlch two %
is o weeks
c. Certain quality minimums must be met such « all areas /3
as completed '
Certain completeness minimums must be met ( all items
$uch as completed
Each student is. judged on-different .
criteria :

Other (specify)

What happens to the completed Exploration

Packages after they have been accepted as

satisfactory? (choose one)

a. They are given back to the students

b. They are put on file accessible to the
students and staff
They are given to the employer instructor
ey are put on file accessible only to
staff members
They are put on file accessible only to
the employer relations specialist

f. Other (specify)

1
One week after finish of exploration
20ne week

eatness, a full page summary, all items in package completed
Booklets from company, type of business, description of business

Pl




EXPLORATION PACKAGE QUESTIONNAIRE SITES

Billings Bethel Hillsboro Vancouver Portland .

~ 5. who must complete the Exploration Package?
(choose the best answer)

- bl

a. Each st t, (how many) ___times a year . . ‘
b. Eaeh student, at each employer/community |,

//r///’//gite explored v v v/

. c. Each student, at each site not previously

explored by some other student
d. Only selected students based on the

following criteria . A
e. Students have the option of whether or !
. . not they wish to complete the "

Exploration Package

6. Approximately how many Exploration Packages
have been completed by students in your
program to ‘date? : ) 2 12 112 50

7. Have you changed the contents or procedures
for using the Exploration Package? ___No
__Yes - In what ways have_you changed the ‘e
Exploration Package or its use? (Please . -
attach a copy of the revised instrument or
instructions.) No No . Yes No

N

1. . . . : .
This year was a pilot program-so just selected students-based on maturity: )
.“We are planning to revise our package this summer. We need to create more of a checklist plan acceptable to
= 'but,gteat number-of poor readers. .Je can supply a copy of this when we have completed it.

Q 140 .’ ' - 141




EXPLORATION PACKAGE QUESTIONNAIRE

)

Billings Bethel

SITES

Hillsboro

Vancouver

Portland

What effects, either positive or negative, have
the Explqoration Packages had on students or on
the program?

-

/A /2

/3

'

»

What difficulties have you experienced with,
or reservations do you have about, the
Exploration Package?

/5 ‘ - None

None

10.

How effective do you feel the Exploration
Puckage has been in: (circle one number
for each statement)
Moderately Very
Ineffective Effective Effective .
1 2 3 4 5

a. Stimulating student interest in various
careers?

b. Focusing students' explorations of
careers or employment sites?

c. Helping students match their interests
and abilities with characteristics- of
the career being explored?

d. Other outcomes (please specify)

4
57

-

3

~ Ppsitive:
like a field trip.
Having students responsible to set up time and meet with employers.
7As I've already indicated, we nred design a package which can be used effectively by poor readers.

S
6

;This is-a good way to get students to pin-point their interests.
Required students to examine more closely why they were involved in the program. ‘
The effects are generally positive--they ask students to inquire, make comparisons, consider values and
] interests, discover job requirements, etc.
students were able to view several husinesses; negative: we went 1n groups--so did appear somewhat

king questicns at job sites rather than just standing around.

Again--the positive self-image.

5

4

"
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EXPLORATION PACKAGE QUESTIONNAIRE

SITES
! . Billings Bethel Hillsboro Vancouver Portland
11. Do you feel you had sufficient training/
preparation to help facilitate students in .
. their use of Exploration Packages? Yes Yes Yes No.
12. How long are students on site for each explor— :
ation activity? (check one) : ’
a. Usually less than three days .
b. Usually three to five days ' v/ Y )
c. Usually more than five ‘days : .
d. Varies consuletably with student and Job )
site ’ v
e. Other (specify) /1
13. How dre student activities monitored at
employer sites? (check all which are )
applicable) '
a. Most student behavior monltored by employer
instructor v Y
b. Employer relations specialis makes checks
during each exploration ,activity
c. There is no formal monitoring system v

d. Other (specify)

, lThe grou:s spent usually one day.

145




_ EXPLORATION PACKAGE QUESTIONNAIRE A SITES

1

. : . * Billings Betnel Hillsboro Vangouver ?ortlénd'

14. How are sites recruited for student use on’ : R
explorations? /1 V2 V3 /4

f

15\ Do you have any formal employer training
procedures? No Yes - what are they? No° No® Yes’ No

le. Do‘you feel the cooperating employers have

an adequate understanding of the purposes ‘

and procedures involved in job explorations? Yes8 No9 Nol0 Ndll=

N

17. How is séﬁient transportation to employer
sites handled? (check all which are applicable)
a. School bys or student van van Bus
b. Public transportation ’ A Y
c. Student ca v/ Y
d. Staff cars
e. Other (speci

ERS recruits sites setting up explorations.
Coordinator of Career Education and Business Education teacher determine the various sites used.
Personal or telephone contact is made by Community Coordinator (ERS).

Sites this time were chosen by the staff.

We are currently in the process of setting this up. N

However, we are planning to develop a procedure.

The Community Coordinator's (ERS's) background 1s in vocatzonal educatidn, work experlence programs,
diversified nccupations, etc.

Not yet:

As far as can be determined.

This we intend to resolve.

Not at this point. . ) y

(NS

~3 O b

9
10
11

wf
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EXPLORATION PACKAGE QUESTIONNAIRE - . . . SITES ’
) Ad N ' . .- Billings _ Bethel Hillsboro 'Vancouver : Portland
18. Do you plag to have students use Exploration N , ) - ) ! .
) Packages next year? do - Why not? ) . o . . ) T )
. © ' '__Yes = How will they be used ahd with oo ’ 3 "4 ‘ . .
) which groups of students? Yes! Yes? Yes .Yes
* - - . 'Y N .
. . ] ] X . "
LN . : ) . '
. / . - -
¢ . ) N
- P - *
. ; . . ’ - .
. . 5 - + R
3 - ) : . . 0
'Y . ) - L ] M )
< ] s . ~ ~F .
L] "
. A ) . - ¢ . -~ P ) . .
. L . . -
hr‘ ! * - Y . * Q
) - ‘ . i - ‘ N
- . . e ot
~ - ’ .. - “a L
ks N a . - \ 1] .
& . 1 L] . - . ” i
As an introduction to (GQE); and with all students. 1. |
Ser:gor business--Jr. iHigh--Alternative Education. ° ? -, s d
= Thel will be used with all students on exploration sites. As indicated earliér, the package is going to ) i
K be rewritten. . - . ! |
Packages will be useﬂ by students on an.individual basis--Sophomores, Jrs. and Srs. - .
. . L Ten

»
. .

ERIC "7 o - « I \

< e . .
. .
.




. ‘Students who volunteer to do so

. Selected students with special problems

- Those2 students with a need for this communication
communicetion mechanism

€. Other (specify) \

\
\

an U

JOURNAL QUESTIONNAIRE 4 \ SITES |,
) Billingsl Bethell H llsboro‘ Vancoiver Portlandl
1. . what are the main reasons yzur program uses
the journa??
a.. To facilitate student self-examination /
b. To develop students' basic skills in . ;
writing' (spel'<ne, grammar, organization, \\
ets.) . /oo )
€. To improve stud.. ability to use writing ’
for self-expression and communication % \
d. To facilitate student/staff dialogue vl |
e. To monitor personal changes which might
affect program performance .
f. To identify students' vocational
i preferences ) } Y/ "
g. To monitor studeats' routine and daily
activity
h. To look at program impact on students 4 *
-« To identify stndent activity at employer °
sites
j. To diagnose students' communication . -
deficiencies /
. k. Other (specify) V2
2. Which students write in the.jourﬁals? (check '
one) R
a. All students 4

z

i A3

- “Have not yet used the journal..
To help students obtain councrol of their lives--an organizing device.

159
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JOURNAL QUESTIONNAIRE k .SITES

= . Billings Bethel Hillsboro Vancouver Portland

+

3. How often do those students ﬁentione@ in (2)
above write in their journal%? (check one)
.a. Daily T
b. Every other day
C. Once a week
d. Once a month
‘e. Irregularly, more than once a week on the

“ average )
f. Irregularly, less than once a week on the
average '
g. Other (specify)

’ 4. How often are the journals read by the staff?
(check one) |
a. Daily -
b. Weekly Y
' C. Biweekly
d. Monthly
e.  Irregularly . -/

f. Other (specify)

. 5. Who décides what subjects the students will
| write about in the journal? (check one)

a. The student /
b. A staff member (specify role)
| . C. Sometimes the student and sometimes a
\ staff member .
d. The student and staff member *together - Y

e. Other (specify)

ZI-N

lDepends on the activity.

153
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JOURNAL QUESTIONNAIRE SITES

Billings- Bethel Hillsboro Vancouver Portland
N

6. For whom is the journal written (i.e.;, who . 4
reads it?)? '
, a. The entire staff and all students
b. The entire staff only
C. On.y the following staff member(s)
(specify role) /2 V2
d. Only for the student himself
e. Other (specify)

7. What kind of feedback, if any, is given r\
students on what they have written in the

journal? /3 Ve X

i

8. What effect, either positive or negative, has \
the journal had on students or on the program?, /5 /6

i
9. How effective has the journal been for most
students? (circle one)

Moderately Very
Ineffective Effective Effective
1 2 3 4 5 2 4

lStudent Coordinator

2Only Sue Cooper who has a combination of positions.

Usually subjective reactions in the form of counseling.

AThis staff memper responds by writing a return paragraph in the journal.
Mostly a positive effect on those who used it as a communicative device.
Establish a trust and caring and concern of a staff member for each student.

2
i
[
W

P
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JOURNAL QUESTIONNAIRE : SITES

Billings Bethel Hillsboro Vancouver Poftland

v -

10. What consequences, if any, occur if students
, do not meet program requirements for journal none at
. completion? this time /1

.

11. Have you changed the contents or procedures
for using the journal? __ No, __ Yes —-- If
yes, ‘in what ways have you changed the journal?
(Please attach copy of the revised procedures
B if possible.) No No

q

12. What difficulties have you experienced with,
or reservations du you have about, the journal? V2 None

13. Do you feel that you had sufficient training/
prepar.iion for facilitating student uase of
journals? No Yes No No

14. Do you plan to use the journals next year?

No - If no, why not? Yes - If yes, . ”
how will they be used and with what groups of
students? Yes3 Yes

N -

First, a reminder; second reminder-this was all that was necessary. )
2More elaborate orientation on use of journal and its concept for students 1s needed at the beginning$
not sure of how to implement it as a rewarding or useful tool for students.. ’

- Most likely it will be used with all students, but riot strictly in the form of necessity and more in
the direction of open communication. ’

.o

Pi-N
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LSAF QUESTIONNAIRE y SITES

Billings ___gethéll Hillsboro, Vancoﬁver1 portlandl

0

1 kN
1. What is your primary role in the program? ° :
a. Administrator . *
’ b. Teacher (facilitator, learning manager) . ‘ ) . .
s " c. Counselor or student coordinator 3 o
. d. Employer rekations specialist Y/ ' Y/ ’
e. Resource specialist-
f. Other (specify)
P - ¢

2, - Did anyone besides yourself collect information . > .
¢ with the LSAF? No Yes (specify name and N
tOle) T No No .

- .

- 3. Why was the LSAF used? , (check all of those .
; which are applicable) ’
‘4. To develop a network of rommunity sites ’ v
i (i.e., as a recruitment tool) : / .
b. To more clearly assess the learning
potential of community sites / _/
c. To recruit community sites with particular
learning resources /
d. To gather information to train employer
instructors . Y/
e. To clarify for employer instructors the
kinds of help they can give students v/ /

f. Other (specify) )

= 1Have not yet used the LSAF.
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LSAF QUESTIONNAIRE SITES

- Billings Bethel Hillsboro Vancouver Portland

'

4. Aé what time is the LSAF normally completed? -

a. During recruitment /

b. When a student requests an exploration of B
that site

c. When a student reguests a learning level .
at that_ site o "

d. When an employer requests
‘e. Other (specify)

5. How many community sites are involved in your
program?
a. Less than 6 sites
b. 6 to 10 sites
c. 11 to 20 sites

d. 21 to 40 sites :
e. 41 to 60 sites /
f. Over 60 sites ! Y

6. How many community sites have been analyzed for
their learning potential with the LSAF? . 3
a. Less than 6 sites v/
b. 6 to 10 sites ' ' |
c. 11 to 20 site |

d. 21 to 40 sites Y ‘
e. 41 to 60 sites ‘ - .
f. Over 60 sites ot

/ . 4

91-N
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LSAF QUESTIONNAIRE - _ . ' SITES

.

.- Billings Bethel Hillsboro Vancouver Portland -~°
7. Have you changed the LSAF or low it is used? N
(See pp. 115-116 and.-129-131 of the Emplayer/ . ) -
Commynity Resources handbook for intended ) . . —_
uses and pp. 215-228 for ,a sample LSAF - . . . ~
completed form.) : - v . N -

No=~. Y 1 R «
Yes - How did ycu change it and why? . ! . . ~ )

- 1 . * . > -

+ (Please attach a copy of the revised LSAF.) N e .

e
e

8. Is the information obtained through the LSAF

—_

- shared with other programs (e.g., Cooperative :
Work Experience Program)y? )
. B ¢ " © K
No 3 ‘.
Yes; with which progPams? - ! V2 . / .

Hﬂe felt our revised LSAF would be utilized more and that our employers:would understand it better (copy
attached to questionnaire). °

2Cooperat1ve Education-Work Study : .
ork Experience Programs, Exploratory Work Optlon, teachers 1in dlstrict to use as a tool in relatlng K
their subject areas to different careers. ’ '

1

™




JURNAL QUESTIONNAIRE (Students) SITES

Blllings1 Bethel1 Hillsboro2 Vancouvet3 Portland*

1. How often do you write in vour journal?
(check one)

a. Daily o /
p. Twice a week 3
(C. Once a week ’ 1
d. Less than once a week 4 A
e. Never =
g
. 2. Please circle the number next to each of the
] s' ' fol)lowingwstateménts which best describes
-~ T your feelingys about the journals. 1 =
‘ " Strongly Disagree; 2 = Disagree; 3 = Neutral; \ .
4 = ngree; 5 = Strongly Agreo
o kS -
a. I dislike writing in the journal '
- o 1 1 i
2 : _ 4
3 5
’ > 4 ' 2
. 5 \
Mean - ' 3.00 2.00
. . b. Writing in the journal has helped-me learn
- : . to write better
o . . v 1 L et 3 ' s
. . B 5 . . -\,\. .- o ~ -
3 4
. . 4 v
. 5 1
_Mean ‘ . 2.50 4.00
R - B f . -~

+ lpid not use the journals.
Eight students completed the questionnaire.

"o Qﬁe staff member read the journals and filled out a master questivnnaire giving generalized data.

HRE - 16s C | 185




JOURNAL QUESTIONNAI \(Students) SITES

Billings Bethel Hillsboro Vancouver Portland
,C. Writing in the journal has helped me to
learn more about myself

1 1
2 1
3 4 .
4 2 '
5
Mean i 2.88 4.00
d. Writing in the journal has helped me to
express my feelings better
1 1
2 1
3 2
4 2 4
5 2
Mean 3.38 4.00
e. Writing in the journal has helped me to
communicate better with the staff
1 2
' 2 1) 2
3 2
4 1 !
5 1 Y
Mean 2.62 5.00
f. Writing in the journal has helped me under-
stand the need for good self-expression
1
2 2
3 4 4
=z 4 1
é 5 1
-~ Mean 3.12 3.00

16¢ ‘ | 157
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-—'\; JOURNAL QUESTIONNAIRE (Students)

SITES
Billings Bethel Hillsboro vancouver Portland
g. Writing in the journal 1s not very

useful

1 1

2 2 v/

3 3

4 1

5 1

Mean 2.88 2.00
3. Wwhat have you liked most about the journal? /1 V2
4. wWhat have you disliked most about the journal? /3 /4

/S

5. When did you enter this program? (Month; Year)

l--Nothing. (2)

--You can say anything you want.

--To express myself better.

--A chance to express my feelings.

--I'm not forced to write if I have nothing to say.
--You know what you did in the past.

Sharing with another person.

--Nothing. (2)

--Writing.

--Have to do it when you have other things to do.
--1 am never helped when a problem occurs.

=-1 could take my time but 1t's kind of borang.

--I can't write fast enough to put down my zooming thots (sic).

The time it takes to put things down on pape:.

5February, 1975.
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EXPLORATION QUESTIONNAIRE (Students)

Fl

SITES

Bil lings Bethel1 hillsboro2 Vancouvet3 Portland4

1. onow many different employer sites have you
explored since January 1975? (check one)
a. None
b. One
c. Two or three

(%]
w
178

d. Four or five 1 3 v 1
e. More than five 2
2. dow many Exploration Packages have you
completed?
a. None ) 1
b. One 5 4
c. Two or three 6
d. Four or five 1 v 1
e. More than five
f. Did not answer o 1
3. Approximately how many Exploration Packages have - .
you read which were completed Li other students? ~
(check one)
a. I am not allowed to look at other students -
Exploration Packagas 1 1
b. None 6 5 4
c. One 1 1
d. Two or three 2 /
e. Four or five 1

f. Six or seven
g. Eight to ten
h. More than ten

Seven students completed the questionnaire.
Ten students completed the gquestionnaire.

-

D N

Six students completed the questionnaire.

3
~

One staff member read the Exploration Packages and filled out a master questionnaire giving generalized data
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EXPLORATION QUESTIONNAIRE (Students)

Billings Bethel

SITES -

Hillsboro Vancouver

Por*dand

4.

[=]

Please circle the number nexg to each of the
following statements which best describes your
feelings about the Exploration Package. 1 =
Strongly Disagree; 2 = Disagree; 3 = Neutral;
4 = Agree; 5 = ‘Strongly Agree

a. d.slike completing Exploration Packages

I
1
2
3
4
5

DNA «ﬂfj

Mean

Exploration Packages help me focus my
activities during a job exploration

1 . . .
2

3

4

5

DNA

Mean
_Exploration Packages help me match my
interests and abilities with careers I am

exploring
1

v
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EXPLORATION QUESTIONNAIRE (Students) ) ' SITES
\

. 1 .
Billings Bethel Hillsboro Vancouver Pox;l';land

. d. Exploration Packages help me better

3 L, b

=z
t
— lDld not respond to question de. -

understand the jobs I eXxplore | . *
. 1 2 1,
2! » | 1
3. , . ; 2 .
4 . o 5 3 - v .
i 5 » . 1 1 . 2 ]
¢ DNA - - T 1. o1 "3 ’ }
Mean . * 4.17 3.00, - 4.00 4.60 |
e. Exploration Packages completed by other : 3 .
students give me a "sneak preview" of JObS ) .. e
or sites I want to explore
1 , 1
2 1 1 )
| 3 . , 6 ®
v 4 . 1 3 1 *
5 @ i 5 -
| DNA ) - 1 = , 3
~ Mean : 4.83 3.20 - 2.33 .
£. Exploratlon Packages take more time to \
complete than they are worth ' .
1, 1
2 - . 4 2 v 1 N
3 ’ 2 4 1 |
4 7 1 Co 1
5 . 2 y 1
i DNA o 1 “ - 2 .
. Mean ‘ . 2,33 3.3 2.00° 3.50 -
| ° -
|
|
|

1

. . o o
« ) ’ e ' R > LIPS { M . L -
O v, - . . -
’ .. . e T
AruiText provid c Ay
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@ EXPLORATION QUESTI,_ONN‘AIRE (Students) J g SITES -

v . : . Billings Bethel Hillsboro Vantouver Portland

°

g. Exbloration Packages ‘have helped me decide -
which jobs I like or don t like

I
7
[S LI UV R S

N
1
[
~

¢

Mean

5. What do you like most about the Exploration < . - . . .
Package? - /2 3 A ; -

! Assist in analyzing the jobs visited. -

--Be able to define likes and dislikes about job.

--Find out what job had to offer in comparison to interests. . -

--Better understanding of job. - . . . — : N .

--Help give perspective about jobt . P

--Help in deciding good and bad about job. Especially helpful when ap;;'lying for first few times. v

--Nothing. (3) . .

--About my interests. ’ - - Lt »

--The write-up about the place-—I llke to expte"s my feel&ngs. . : c .
‘ --Taking pictures. . ’ A
--They help the teacher know what we are doing. )
-~Helps me know more about my job and what I like best.
-~Helps me to explor§ more kirds of jobs and what's best fo me. .
-~The time away, £rom thé classroom. . s i . . K - ¢
--It Helps me alittle. . . . ) - } .
--You get to know more about 'jobs. ' < } : ’ e
--I liked the J.D.H. {???). N ‘ , < . « - R
--Nothing. T N\, - LT ’ T ) _' 0

te - - . SR R LS

vZ-N

.
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% @ EXPLORATION QUESTIONNAIRE (Students) f SITES
Billings Be thel Hillsboro Vancouver Portland
6. What do you like least about the Exploration ' s 4 ‘
pPackage? v /o v /8
\
. /
!
g
S 0
--Blank. (4) e
--T .e.

--Don't like to write.
-<no ‘not like to complete things about what I don't like.

-=Nothing. (2) ’

--Everything. (2)

--Ariting. (2)

--Takes a while to complete it.

~--The transportation prdblem.

--Too much work and not enough time. , !
--The work you sometimes don': understand.

--1 like it all.-

- -=Filling it out.

f

,i

~
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EXPLORATION QUESTIONNAIRE (Students) SITES
Bitrings Bethal Hillsboro Vancouver Portland
7. What suggestions do you have for improving the 1 3
Exploration Package? Y Vv /A

l--Blank. {6)

-=None.

--yone. (2)

--Make them shorter.

-=-Make those fill-ins easier to understand.
~-Make it more worthwhlle.

--Nothing.

--0K as it is now.

--Don't make them.

--Make a different one.

--More one-on-one--personal contact
~=None.

-~Leave out the before and after sf’}f
--Terminate it

--Going a little more places.

W




6 EXPLORATION QUESTICNNAIRE (Students, ) SITES

Billings Bethel Hillsboro Vancouver Portland

8. When did you enter this program?

A s

7
Month . Year Ve Y

>--Blank. (4) :
--March, 1975. (3) .
--September, 1974, |
--December, 1974. (3) |
-=-January, 1975. (2) ‘
~~March, 1975.
--April, 1975. (2)
'7——Noninterpretable answer. '
--February, 1975. .

LZ~-N

--September, 1973. (3)
~-June, 1975. ¢ e

Q  -=22 (2) : 1343



LSAF QUESTIONNAIRE (Employers) . , * SITES

» 3 3
Billiggsl Bethel1 Hlllsbor02 Vancouver Portland

3

1. What involvement did ‘you have in collecting
information for the Learning Site Analysis
Form (LSAF)?
a. I did not participate at all . 1
b. I participated only by reviewing the .
completed LSAF and verifying ;as—
accuracy 2
€. I cooperated with a program staff -
member in completing the LSAF
d. I completed the LSAF myself A
e. Other (specify) ‘

N
O

2. Do you feel that you understand the <
purposes of the LSAF? ’ .
Yes 2 - 2 10
No B

3. Does the information recorded by the LSAF about
your site coincide with your perceptions about
the learning potential of your site?

Yes - o 2 ) 2 10
Don't know )
" No (please =xplain) a
N LTwo employers completed tne questionnaire.

Ten employers completed the questionnaire.
Did not use the LSAF.

8Z-N
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LSAF ‘ QUESTIONNAIRE (Employers) ’ ) SITES

Billings Bethel Hillshbro Vancouver portland

3

4. Did you learn anything about your site because
of the LSAF which you were not aware of .

previously?
No . . 1 2 83
Yes (please explain) 2 2 2 .
What effect, if any, has the LSAF had? +{check
as many as apply)
a. It has changed-the way I deal with students 1 4
b. It has suggested changes to company hiring -
b © practices . 1

c. It has changed employee training/education

efforts 2 2 4
d. It has changed the company's self-image as

a community learning resource 1 3
e. It has had no effect 1 4
f. Other (specify) ) 1

1--Helped point out\ihe step—by-steé procedure of my assembly operation which gave me a time/motion study
to measure production of my wgrkers. )

--Helped me write job descriptions for my crew v .ch T had been putting off.

--It makes you more aware of the potential lear .g that can be accomplished at yout business.

--Gave us insight on genuine capabilities of thi. type of person.

--Make me realize the vast variety of areas in which a technician must have knowledge.

--An effort of great merit--should be expanded.

L3

(<]



